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Introduction
The Protocol for Review of Instructional Materials for ELLs (PRIME) has been developed by World-Class 
Instructional Design and Assessment (WIDA) to assist publishers and educators in examining the representation of key 
elements of the WIDA English language proficiency standards in their materials.

The intent of this review is to identify the ways in which elements of the WIDA English Language Proficiency Standards, 
2007 Edition, PreKindergarten through Grade 12 are represented in the published materials. These materials vary from 
core or supplemental texts to DVDs to software programs; however, it is assumed that they all seek to provide teachers 
with standards-based references to use with English language learners in diverse settings across the United States.

The Protocol for Review of Instructional Materials for ELLs (PRIME) is not an evaluative tool aimed to judge the 
effectiveness of published materials using the WIDA English Language Proficiency (ELP) Standards. The goal of the 
Protocol for Review of Instructional Materials for ELLs (PRIME) is twofold: 

•	 to	aid	publishers	and	correlators	in	developing	materials	and	communicating	how	their	materials	
incorporate or address aspects of the WIDA English Language Proficiency Standards, and

•	 to	assist	educators	in	making	informed	decisions	in	selecting	instructional	materials	for	programs	serving	
English language learners. 

WIDA welcomes the opportunity to work with both publishers and educators. WIDA realizes that it has a unique 
perspective on the conceptualization of language proficiency standards and how it envisions their use. It is our hope 
that by using this inventory, publishers will gain a keener understanding of some of the facets involved in the language 
development of English language learners as they pertain to their products.

Organization
The Protocol for Review of Instructional Materials for ELLs (PRIME) is organized into two parts that, as a whole, are 
intended to provide information about instructional materials in each of 14 criteria. Part 1 contains information about 
the materials that are to be reviewed. Part 2 is the protocol used for the review of instructional materials and includes 
space for publishers to explain the answers to the questions.  An Appendix at the end of the document provides 
definitions of the categories included in the PRIME correlation. 

Directions for completing the Protocol for Review of Instructional 
Materials for ELLs (PRIME) inventory:

STEP 1: Complete information about materials being reviewed.
STEP 2:   Respond to the “Yes/No” questions about the presence of the criteria in the materials.
STEP 3:   Provide justification to support your “Yes” responses. (Note: If additional explanation for  
          “No” answers is relevant to readers’ understanding of the materials, this may also be included.)
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I. Performance Definitions
(Criteria that shape the ELP Standards)

II. English Language 
Proficiency Standards

III. Levels of English 
Language Proficiency
(Entering, Beginning, Developing, 

Expanding, Bridging)

IV. Strands of Model 
Performance Indicators

IA. Linguistic Complexity
IB.  Vocabulary Usage
IC.   Language Control/Conventions
                                                                    
 

                            
IIA.  Presence of WIDA ELP Standards
                                                                   
IIB.  Representation of Language Domains
 (Listening, Speaking, Reading, Writing)
 
 

IIIA.  Differentiation of Language
IIIB. Scaffolding Language Development

IVA.   Language Functions 
•	 Attached to Context
•	 Higher Order Thinking

IVB.  Content Stem
•	 Coverage and Specificity of Example Topics
•	 Accessibility to Grade Level Content 

IVC. Instructional Supports      
•	 Sensory Support
•	 Graphic Support
•	 Interactive Support

Organization of the WIDA English Language Proficiency 
Standards In Relation to the Protocol for Review of 

Instructional Materials for ELLs
The 14 PRIME criteria are in BOLD below.
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Part 1:  Information About Materials  
 

Publication Title(s): ___________________________________________________________________________ 

Publisher: ___________________________________________________________________________________

Materials/ Program to be Reviewed: _______________________________________________________________

Tools of Instruction included in this review: _________________________________________________________

Intended Teacher Audiences: ____________________________________________________________________

Intended Student Audiences: ____________________________________________________________________

WIDA Framework(s) considered: _________________________________________________________________

Language domains addressed in material: ___________________________________________________________

WIDA English Language Proficiency Standards addressed:______________________________________________

WIDA language proficiency levels included: _________________________________________________________

Most Recently Published Edition or Website: ________________________________________________________

In the space below explain the focus or intended use of the materials.  
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Part 2: PRIME Correlation Tool

I.  PERFORMANCE DEFINITIONS
IA. Linguistic Complexity (the amount and quality of speech or writing) 

 
A.   Do the instructional materials take into account linguistic complexity for language learners?

B.   Do the instructional materials address linguistic complexity for all of the targeted proficiency 
levels?

  
C.   Is linguistic complexity systematically addressed, in multiple lessons, chapters, or units, in the 

materials?

Justification: In the box below provide examples from materials as evidence to support each “yes” response for 
this section. Provide descriptions, not just page numbers.

IB. Vocabulary Usage (specificity of words, from general to specific to technical)

A.  Is vocabulary usage represented as words, phrases, and expressions in context? 

B.  Is vocabulary usage addressed in the materials for all of the targeted levels of proficiency?
  
C.  Are general, specific, and technical language usage systematically presented    

throughout the materials?
 

Justification: In the box below provide examples from materials as evidence to support each “yes” response for 
this section. Provide descriptions, not just page numbers.

IC. Language Control/Conventions (comprehensibility of language) 

A.  Are opportunities to demonstrate language control presented in the materials?

B.  Do opportunities to demonstrate language control correspond to all targeted levels of 
language proficiency?

YES NO

q	 q

q	 q

q	 q

YES NO

q	 q

q	 q

q	 q

YES NO

q	 q

q	 q
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C.  Are opportunities to demonstrate language control systematically presented in the materials in 
multiple chapters, lessons, or units?

Justification: In the box below provide examples from materials as evidence to support each “yes” response for 
this section. Provide descriptions, not just page numbers.

 
II. ENGLISH LANGUAGE PROFICIENCY (ELP) STANDARDS
  

IIA. Presence of WIDA English Language Proficiency Standards 

A.  Are social and instructional language and one or more of the remaining WIDA Standards (the 
language of Language Arts, of Mathematics, of Science, and of Social Studies) present in the 
materials?

B.  Do the materials systematically integrate Social and Instructional Language and the language 
of the targeted content area(s)?  

Justification: In the box below provide examples from materials as evidence to support each “yes” response for 
this section. Provide descriptions, not just page numbers.

IIB. Representation of Language Domains 
  

A.  Are the language domains (listening, speaking, reading, and writing) targeted in the materials?
 
B.  Are the targeted language domains presented within the context of language    

proficiency levels?

C. Are the targeted language domains systematically integrated throughout the materials?

Justification: In the box below provide examples from materials as evidence to support each “yes” response for 
this section. Provide descriptions, not just page numbers.

YES NO

q	 q

YES NO

q	 q

q	 q

YES NO

q	 q

q	 q

q	 q
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 III. LEVELS OF LANGUAGE PROFICIENCY
IIIA. Differentiation of Language (for ELP levels)

A.  Do the materials differentiate between the language proficiency levels?
 
B.  Is differentiation of language proficiency developmentally and linguistically appropriate for 

the designated language levels?

C.  Is differentiation of language systematically addressed throughout the materials?

Justification: In the box below provide examples from materials as evidence to support each “yes” response for 
this section. Provide descriptions, not just page numbers.

IIIB. Scaffolding Language Development (from ELP level to ELP level)

A.  Do the materials provide scaffolding supports for students to advance within a   
proficiency level?

  
B.  Do the materials provide scaffolding supports for students to progress from one   

proficiency level to the next?
   
C.  Are scaffolding supports presented systematically throughout the materials?

Justification: In the box below provide examples from materials as evidence to support each “yes” response for 
this section. Provide descriptions, not just page numbers.

  
IV. STRANDS OF MODEL PERFORMANCE INDICATORS

IVA. Language Functions
Context 
A.  Do the materials include a range of language functions?
 
B.  Do the language functions attach to a context (i.e. are they incorporated into a 

communicative goal or activity)?

YES NO

q	 q

q	 q

YES NO

q	 q

q	 q

q	 q

YES NO

q	 q

q	 q

q	 q
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C.  Are language functions presented comprehensively to support the progression of language 
development?

Justification: In the box below provide examples from materials as evidence to support each “yes” response for 
this section. Provide descriptions, not just page numbers.

Higher Order Thinking 
D.  Are opportunities to engage in higher order thinking present for students of various levels of 

English language proficiency?

E.  Are opportunities for engaging in higher order thinking systematically addressed in the 
materials?

Justification: In the box below provide examples from materials as evidence to support each “yes” response for 
this section. Provide descriptions, not just page numbers.

IVB.  Content Stem
Coverage and Specificity of Example Content Topics 
A.  Do examples cover a wide range of topics typically found in state and local academic content 

standards?
 
B   Are example topics accessible to English language learners of the targeted level(s) of English 

language proficiency?

C.  Are example topics systematically presented throughout the materials?

Justification: In the box below provide examples from materials as evidence to support each “yes” response for 
this section. Provide descriptions, not just page numbers.

YES NO

q	 q

YES NO

q	 q

q	 q

q	 q

YES NO

q	 q

q	 q
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Accessibility to Grade Level Content 
D.  Is linguistically and developmentally appropriate grade level content present in the  

materials?

E.  Is grade level content accessible for the targeted levels of language proficiency?

F.  Is the grade level content systematically presented throughout the materials?

Justification: In the box below provide examples from materials as evidence to support each “yes” response for 
this section. Provide descriptions, not just page numbers.

IVC. INSTRUCTIONAL SUPPORTS
Sensory Support 
A.  Are sensory supports, which may include visual supports, present and varied in the materials?

B.  Are sensory supports relevant to concept attainment and presented in a manner that reinforces 
communicative goals for the targeted levels of proficiency?

C.  Are sensory supports systematically presented throughout the materials?

Justification: In the box below provide examples from materials as evidence to support each “yes” response for 
this section. Provide descriptions, not just page numbers.

Graphic Support 
D.  Are graphic supports present and varied in the materials?

E.  Are graphic supports relevant to concept attainment and presented in a manner that reinforces 
communicative goals for the targeted proficiency levels?

F.  Are graphic supports systematically presented throughout the materials?

YES NO

q	 q

q	 q

q	 q

YES NO

q	 q

q	 q

q	 q

YES NO

q	 q

q	 q

q	 q
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Justification: In the box below provide examples from materials as evidence to support each “yes” response for 
this section. Provide descriptions, not just page numbers. 

Interactive Support 
G.  Are interactive supports present and varied in the materials?
 
H.  Are interactive supports present and relevant to concept attainment for the targeted 

proficiency levels?

I.  Are interactive supports varied and systematically presented in the materials?

Justification: In the box below provide examples from materials as evidence to support each “yes” response for 
this section. Provide descriptions, not just page numbers.

YES NO

q	 q

q	 q

q	 q
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Appendix

I.   Performance Definitions – the criteria (linguistic complexity, vocabulary usage, and language control) that shape 
each of the six levels of English language proficiency that frame the English language proficiency standards.

IA.  Linguistic Complexity – the amount and quality of speech or writing for a given situation
IB.  Vocabulary Usage – the specificity of words (from general to technical) or phrases for a given context
IC.  Language Control/Conventions – the comprehensibility and understandability of the communication 

for a given context

II.  English Language Proficiency Standards – the language expectations of English language learners at the end of 
their English language acquisition journey across the language domains, the four main subdivisions of language. 

 
IIA. Five WIDA ELP Standards:

1. English language learners communicate for Social and Instructional purposes within the school 
setting.

2. English language learners communicate information, ideas, and concepts necessary for academic 
success in the content area of Language Arts.

3. English language learners communicate information, ideas, and concepts necessary for academic 
success in the content area of Mathematics.

4. English language learners communicate information, ideas, and concepts necessary for academic 
success in the content area of Science.

5. English language learners communicate information, ideas, and concepts necessary for academic 
success in the content area of Social Studies.

IIB. Domains:
•	 Listening – process, understand, interpret, and evaluate spoken language in a variety of situations
•	 Speaking – engage in oral communication in a variety of situations for a variety of audiences
•	 Reading – process, understand, interpret, and evaluate written language, symbols and text with 

understanding and fluency
•	 Writing – engage in written communication in a variety of situations for a variety of audiences

III.  Levels of English Language Proficiency - The five language proficiency levels (1-Entering, 2-Beginning, 
3-Developing, 4-Expanding, 5- Bridging) outline the progression of language development in the acquisition of 
English. The organization of the standards into strands of Model Performance Indicators (MPIs) illustrates the 
continuum of language development.

IIIA.  Differentiation – providing instruction in a variety of ways to meet the educational needs of students at 
different proficiency levels

IIIB.   Scaffolding – building on already acquired skills and knowledge from level to level of language 
proficiency based on increased linguistic complexity, vocabulary usage, and language control through 
the use of supports.
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IV.  Strands of Model Performance Indicators – examples that describe a specific level of English language 
proficiency for a language domain. Each Model Performance Indicator has three elements: Language Function, 
Content Stem, and Support

IVA.   Language Functions – the first of the three elements in model performance indicators indicates how 
ELLs are to process and use language to demonstrate their English language proficiency.
•	 Context	–	the	extent	to	which	language	functions	are	presented	comprehensively,	socially	and	

academically in materials 
•	 Higher	Order	Thinking	–	cognitive	processing	that	involves	learning	complex	skills	such	as	critical	

thinking and problem solving.
IVB.   Content Stem – the second element relates the context or backdrop for language interaction within the 

classroom. The language focus for the content may be social, instructional or academic depending on 
the standard.

IVC.   Instructional Support – instructional strategies or tools used to assist students in accessing content 
necessary for classroom understanding or communication and to help construct meaning from oral or 
written language. Three categories of instructional supports include sensory, graphic and interactive 
supports.
•	 Sensory	support	–	A	type	of	scaffold	that	facilitates	students’	deeper	understanding	of	language	or	

access to meaning through the visual or other senses.
•	 Graphic	support	–	A	type	of	scaffold	to	help	students	demonstrate	their	understanding	of	ideas	

and concepts without having to depend on or produce complex and sustained discourse.
•	 Interactive	support	–	A	type	of	scaffold	to	help	students	communicate	and	facilitate	their	access	

to content, such as working in pairs or groups to confirm prior knowledge, using their native 
language to clarify, or incorporating technology into classroom activities.


	Publication Titles: Journeys Common Core 
	Publisher: Houghton Mifflin Harcourt
	Materials Program to be Reviewed: Journeys Common Core © 2014
	Tools of Instruction included in this review: Teacher's Edition and Student Edition
	Intended Teacher Audiences: Grades K–6 Teachers
	Intended Student Audiences: Grades K–6
	WIDA Frameworks considered: Summative and Formative
	Language domains addressed in material: Listening, Speaking, Reading, Writing
	WIDA English Language Proficiency Standards addressed: ALL
	WIDA language proficiency levels included: Entering, Emerging, Developing, Expanding, Bridging
	Most Recently Published Edition or Website: 2014
	Text2: Journeys Common Core is a comprehensive and rigorous K–6 reading program designed to help students successfully meet the Common Core State Standards through an integrated model of literacy instruction.
	Check Box3: Yes
	Check Box4: Off
	Check Box5: Yes
	Check Box6: Off
	Check Box7: Yes
	Check Box8: Off
	Text9: A. The Journeys program includes differentiated support to help English language learners develop and expand their understanding and production of language. In each lesson, English language learners begin by learning high-utility words before moving on to develop target vocabulary. Scaffolded support for phonics, comprehension, writing, and grammar is also provided to address linguistic complexity for English language learners.B. The instructional supports described in Part A address linguistic complexity for beginning, low intermediate, high intermediate, and proficient levels of English language learners. Small-group support provides teachers with differentiated phonics, fluency, vocabulary, and comprehension instruction for struggling, on-level, and advanced students as well as English language learners and provides Leveled Readers to address linguistic complexity at all levels. The Journeys program also provides additional materials for Strategic Intervention and Intensive Intervention levels of proficiency that include accessible texts and targeted instruction.C. The Journeys program systematically addresses linguistic complexity throughout each lesson. Daily wordplay/song, phonics, vocabulary, grammar, spelling, and writing activities help students at all proficiency levels access English language arts content and practice using and interacting with language. Target vocabulary is introduced in context on Day 1 of each lesson and applied on Day 3. Vocabulary related to the topic of the week is taught on Day 5. Daily small-group instruction focuses on differentiating phonics, comprehension, fluency, and vocabulary for students at all proficiency levels.Examples:Grade K Volume 2 Teacher's Edition: xviii–xxi, T6–T7, T12–T13, T24–T25, T26–T27, T28–T29, T40, T46–T47, T78–T93Grade 3 Volume 1 Teacher's Edition: xviii–xxi, T6–T7, T12–T13, T14–T15, T16–T17, T18–T19, T38–T39, T40, T50, T58–T59, T60, T64, T68, T76–T91Grade 4 Volume 1 Teacher's Edition: xx–xxiii, T6–T7, T12–T13, T14–T15, T22, T35, T42, T46–T47, T48–T51, T52–T55, T62–T73
	Check Box10: Yes
	Check Box11: Off
	Check Box12: Yes
	Check Box13: Off
	Check Box14: Yes
	Check Box15: Off
	Text16: A. The Journeys program provides daily opportunities for students to learn and use vocabulary in context. The target vocabulary is first previewed and introduced on Day 1 using Vocabulary in Context Cards and in the context of a Teacher Read Aloud passage. Students then encounter the vocabulary as they read the anchor text. Students are given opportunities to apply their knowledge of the vocabulary throughout the remainder of the lesson as they discuss the words using the Vocabulary in Context Cards, answer questions about the words and give examples, make connections between the words and their use in real life, and review the meanings of the words as they listen again to the Teacher Read Aloud passage.B. The vocabulary activities described in Part A along with daily wordplay activities provide students with multiple opportunities each day to develop and expand vocabulary skills. Additional small-group instruction and English language learner supports are given to ensure that all students are able to work at an appropriate skill level.C. The Journeys program systematically presents general, specific, and technical language throughout each lesson. Each day begins with wordplay and vocabulary boost activities that include both general and content-specific language. In addition, content-specific language is introduced and applied on Days 1 and 3 and topic-related language is introduced and applied on Day 5. Throughout the lesson, students learn academic vocabulary as new comprehension, grammar, writing, and vocabulary skills are introduced. As the lesson progresses, students are able to use language they have learned as they practice and apply the skills.Examples:Grade 1 Volume 3 Teacher's Edition: T12–T13, T14–T15, T20–T21, T40, T54–T55, T64–T65, T70Grade 2 Volume 2 Teacher's Edition: T12–T13, T14–T15, T20–T21, T40, T52–T53, T64–T65, T70Grade 3 Volume 1 Teacher's Edition: T104–T105, T106–T107, T110–T111, T130, T142–T143, T150–T151, T156
	Check Box17: Yes
	Check Box18: Off
	Check Box19: Yes
	Check Box20: Off
	Check Box21: Yes
	Text23: A. Each lesson in the Journeys program provides multiple opportunities to produce language and demonstrate language control. Each day begins with an oral language activity and a vocabulary boost, giving students the opportunity to produce oral language in pairs and as a group. Students also demonstrate language control as they use target vocabulary, discuss texts, answer comprehension questions, and participate in speaking and listening activities throughout the lesson. In addition, the Journeys program provides explicit instruction in phonics, spelling, vocabulary strategies, grammar, and speaking to help develop students' ability to produce language and demonstrate control.B. Differentiated support for English language learners is provided throughout each lesson to help students at all targeted levels of proficiency expand language production and demonstrate control. Small-group support is provided for phonics, vocabulary, and comprehension to help students at all levels develop the skills they need to produce language effectively.C. Opportunities to demonstrate language control are presented systematically throughout the Journeys program. Students begin each day with opening routines that include oral language and vocabulary activities. The Teacher Read Aloud passage and anchor text on Days 1 and 2 provide students with opportunities to participate in discussions and respond to questions. Students continue to produce language as they discuss the paired text and connect it with the anchor text on Day 4. On Day 5, students are given the opportunity to participate in a speaking and listening activity. As students produce language throughout the lesson, they are demonstrating their command of conventions and language control.Examples:Grade 1 Volume 4 Teacher's Edition: T12–T13, T15, T20, T26–T35, T46, T50–T51, T66–T67, T74Grade 2 Volume 1 Teacher's Edition: T204–T205, T207, T212, T218–T222, T232, T236–T237, T252–T253, T260Grade 3 Volume 2 Teacher's Edition: T102–T103, T105, T108, T114–T122, T130, T134–T135, T146–T147, T154
	Check Box22: Off
	Check Box24: Yes
	Check Box25: Off
	Check Box26: Yes
	Check Box27: Off
	Text28: A. The Journeys program is divided into five-day lessons that cover a variety of reading and language arts skills and strategies. The content in each lesson is organized around a specific science, social studies, or language arts topic. Students are introduced to instructional language related to comprehension skills and strategies, genre, grammar, writing, and vocabulary strategies throughout each lesson. As the lesson progresses, students are able to practice and apply these language skills. Students also learn and interact with vocabulary related to the science, social studies, or language arts topic of the week.B. Social and instructional language and the language of language arts, science, and social studies are systematically presented throughout the Journeys program. Each day begins with a wordplay, allowing students to use social and academic language in conversation. Students are introduced to a target comprehension skill and strategy on Day 1, which they can then practice and apply throughout the lesson. Daily instruction in grammar and writing allows students to learn and use academic language related to language arts. Students learn, practice, and apply a vocabulary skill and strategy on Day 4. On Day 5, students learn and interact with language arts, science, or social studies vocabulary related to the week's topic.Examples:Grade 1 Volume 2 Teacher's Edition: xxviii–xxx, T12, T22–T23, T24, T34–T35, T62, T64–T65, T70Grade 3 Volume 5 Teacher's Edition: xxvi–xxviii, T12, T20–T21, T22, T32–T33, T54, T56–T57, T62Grade 5 Volume 1 Teacher's Edition: xxvi–xxviii, T16–T17, T18, T36, T40–T41, T42, T48–T51, T52–T55
	Check Box29: Yes
	Check Box30: Off
	Check Box31: Yes
	Check Box32: Off
	Check Box33: Yes
	Check Box34: Off
	Text35: A. The Journeys program provides daily opportunities for listening, speaking, reading, and writing. Students practice listening and speaking as they participate in discussions in the opening routines, listen and respond to a Teacher Read Aloud, and complete classroom conversation and speaking and listening activities. Students read and interact with a variety of texts throughout each lesson, including an anchor text, a paired selection, and a self-selected text. Phonics, vocabulary, and comprehension activities support students' abilities to read and understand these texts. Daily writing activities allow students to practice writing in a variety of genres using different skills and traits. Grammar and spelling activities support students' abilities to write using the conventions of language.B. English language learner supports and differentiated instruction are provided for listening, speaking, reading, and writing activities throughout each lesson to help make the activities accessible for students at all language proficiency levels. Daily assessments for phonics, vocabulary, and comprehension provide suggestions for corrective feedback and direct teachers to additional small-group or Strategic Intervention instruction based on students' proficiency levels.C. Listening, speaking, reading, and writing activities are integrated throughout each lesson in the Journeys program. Each day begins with opening routines that provide students with opportunities for oral language practice. On Day 1, students listen and respond to a selection that is read aloud. Your Turn activities on Day 2 provide students with opportunities to practice speaking and listening with a partner and with the group as they discuss the anchor text. Speaking and listening activities on Day 5 provide additional practice with oral language skills. Students are given opportunities to read and comprehend texts throughout each lesson. On Days 1 and 2, students read the anchor text and respond through discussion and writing. On Day 3, students select a text for independent reading. On Day 4, students further explore the topic of the week as they read a paired selection and compare it with the anchor text. Students also participate in daily writing activities that guide them through the writing process and that help them to explore different writing styles and genres.Examples:Grade 2 Volume 1 Teacher's Edition: T302–T303, T306, T311, T312, T337, T348, T361, T370Grade 3 Volume 2 Teacher's Edition: T192–T193, T196, T199, T201, T221, T230, T252Grade 4 Volume 4 Teacher's Edition: T10–T11, T12, T14, T15, T31, T32, T52
	Check Box44: Off
	Check Box46: Off
	Check Box48: Off
	Text49: A. Language development is scaffolded throughout the Journeys program. Vocabulary is previewed and introduced in context and then practiced and reviewed throughout the lesson, allowing students to build and develop their knowledge of the words. Phonics, fluency, grammar, and writing lessons are designed to allow teachers to first present the lesson and then provide guided and independent practice to help students master the language and skills. Scaffolded close reading of the anchor text allows students to develop comprehension as a group during the first read, analyze the text as a group during the second read, and then analyze the text independently as they read on their own. Small-group lessons also scaffold instruction in phonics, fluency, comprehension, and vocabulary, beginning with teacher modeling and then providing guided practice before asking students to practice the skill independently. With these scaffolds in place, there are many opportunities for students to advance in their proficiency level.B. The scaffolding supports described in Part A help build proficiency as students progress from guided practice to independent practice. The variety of whole group, small group, partner, and individual activities throughout each lesson also encourage students' language and skill development. Literacy Centers provide opportunities for children to progress from entry-level comprehension/fluency, word study, and writing activities to on-level and challenge activities. In addition, daily assessments throughout each lesson and Progress Monitoring at the end of each lesson provide frequent opportunities for teachers to monitor students' progress and, when appropriate, to move students from one proficiency level to the next.C. The scaffolding supports described in Parts A and B are integrated into every lesson of the program. Lessons following the teach/model, guided practice, and apply instructional flow can be found on each day of every lesson. The target vocabulary instructional flow, in which students preview and learn vocabulary words on Day 1 and then build on that knowledge on subsequent days, can also be found in every lesson. Scaffolded close reading of the anchor text can be found on Days 1–3. Literacy Centers and small-group instruction can also be found in each lesson. This well-organized plan helps to ensure that students are given the support they need to build proficiency to advance within a level and from one level to the next.Examples:Grade 3 Volume 5 Teacher's Edition: T98–T99, T106–T107, T108–T109, T112, T124–T125, T127, T137, T140, T145, T153, T160–T161, T166–T167Grade 4 Volume 2 Teacher's Edition: T8–T9, T14–T15, T18, T35, T40–T41, T44, T48, T52, T56–T57, T64–T65
	Check Box43: Yes
	Check Box45: Yes
	Check Box47: Yes
	Check Box51: Off
	Check Box50: Yes
	Check Box53: Off
	Check Box52: Yes
	Text42: A. The Journeys program differentiates materials for all language proficiency levels. Differentiated support for beginning, low intermediate, high intermediate, and proficient levels of English language learners are provided throughout each lesson. In addition, small-group instruction is provided to differentiate phonics, fluency, and vocabulary for struggling, on-level, and advanced students as well as English language learners. Small-group instruction includes Leveled Readers to ensure that all students are able to access text at their proficiency level.B. The differentiated support described in Part A was designed at each grade level to help students access and interact with text and language that is developmentally and linguistically appropriate for their proficiency level. Response to Intervention assessments and Progress Monitoring allow teachers to determine each student's proficiency with vocabulary words and language skills both during and after a lesson to ensure that students continue with text and language at an appropriate level.C. Differentiation of language is systematically addressed throughout the Journeys program. Each lesson includes English language learner support that differentiates instruction and provides language transfers to help students understand language and read complex texts. In addition, daily assessments are found throughout each lesson to determine students' proficiency levels and provide either corrective feedback options or references to differentiated small-group instruction, which can be found in each lesson.Examples:Grade K Volume 3 Teacher's Edition: xviii–xix, T18, T25, T27, T42, T48, T56, T60, T75–T93Grade 2 Volume 1 Teacher's Edition: xx–xxi, T16, T19, T20–T21, T38, T47, T54, T63, T74–T75, T77–T95Grade 3 Volume 5 Teacher's Edition: xx–xxi, T18–T19, T30, T46, T48, T56–T57, T68–T69, T71–T89
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	Text56: A. The Journeys program provides many opportunities for students to speak and write using a range of language functions. Students speak for different purposes in each lesson, including to answer jokes or riddles, provide meanings for vocabulary words, share information, interpret illustrations and text, identify cause-and-effect relationships, retell events, give descriptions, and tell about themselves. Students write in a variety genres to tell stories, give opinions, and share information.B. Each lesson is developed around a topic, which provides a context for the language that students learn and use throughout. Students use a range of language functions in this context as they discuss the topic, read and respond to the anchor and paired texts, make text connections, learn target and domain-specific vocabulary, and participate in related writing, oral language, and listening comprehension activities.C. A variety of language functions are integrated into each lesson of each grade across the Journeys program. The opening routines at the beginning of each day allow students to practice using oral language in the context of answering riddles and jokes, defining vocabulary words, and describing how words are similar. Students also use oral language to talk about the lesson topic on Day 1 and then to explore the topic as they respond to the anchor text and paired text on Days 1, 2, and 4. Speaking and listening and vocabulary activities further develop students' abilities to speak effectively using a wide range of language functions. Daily writing activities allow students to practice written language functions as they respond to texts and topics, narrate stories, tell and support opinions, and share information and ideas. The wide variety of speaking and writing activities found in each lesson helps students develop and practice their language skills and build proficiency.Examples:Grade 1 Volume 2 Teacher's Edition: T10–T11, T12–T13, T15, T20, T23, T24–T33, T35, T42–T43, T55, T63, T70, T71Grade 3 Volume 1 Teacher's Edition: T10–T11, T12–T13, T15, T18, T21, T22–T33, T35, T40–T41, T51, T57, T64, T65Grade 5 Volume 4 Teacher's Edition: T10–T11, T13, T14, T17, T18–T29, T32–T33, T35, T38–T39, T42, T43, T52–T55
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	Text61: D. As students engage with the Teacher Read Aloud passage and the anchor text, they are asked to respond by thinking about, analyzing, and evaluating the texts through comprehension questions, graphic organizers, and writing tasks. After reading the paired selection, students are asked to make text-to-text, text-to-self, and text-to-world connections. English language learner and small-group instructional supports are provided to help students at all proficiency levels understand and access the texts.E. Opportunities for higher order thinking are systematically presented throughout the Journeys program. In each lesson, a Teacher Read Aloud selection is read on Day 1, followed by comprehension questions that require students to recall and analyze what they heard. The first read of the anchor text on Day 1 allows students to develop comprehension through guided questioning that uses a variety of comprehension skills and strategies. The second read of the anchor text on Day 2 includes Analyze the Text prompts that encourage students to look closely at the text. On Day 3, students analyze the anchor text independently. Students read the paired selection on Day 4 and then complete activities that guide them to make text-to-text, text-to-self, and text-to-world connections. By reading and rereading multiple texts throughout each lesson, students are given many opportunities to engage with the texts and develop higher order thinking skills.Examples:Grade 2 Volume 2 Teacher's Edition: T14–T15, T26–T32, T40–T41, T42–T43, T50, T61–T63, T86–T87Grade 3 Volume 5 Teacher's Edition: T196–T197, T206–T216, T222–T223, T224–T225, T232, T240–T241, T264–T265Grade 5 Volume 1 Teacher's Edition: T12–T13, T20–T29, T30–T31, T32–T33, T34, T38–T39, T64–T65
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	Text68: A. Each lesson in the Journeys program is organized around a specific science, social studies, or language arts topic. Students are provided with opportunities to explore this topic through reading and interacting with the lesson texts and participating in group and individual activities related to the topic. After reading the paired selection, students are prompted to connect the topic to their own lives and to the world.B. Students explore the topic of each lesson by engaging with the lesson texts and with target and content-specific vocabulary. Vocabulary is introduced on Day 1 and reinforced throughout the week to ensure that students have ample opportunities to develop proficiency with the words. English language learner and small-group supports and differentiation are available to help students access the vocabulary and texts. These supports help to ensure that lesson topics are accessible to students at all proficiency levels.C. Science, social studies, and language arts topics are systematically presented throughout the Journeys program. Each lesson in the program is organized around a different topic. The topic is introduced on Day 1. Students then learn about this topic as they engage with the Teacher Read Aloud selection, anchor text, paired text, and Leveled Readers and as they participate in activities throughout the lesson.Examples:Grade K Volume 2 Teacher's Edition: viii–ix, T202–T211, T223, T224–T231, T242, T243, T250–T253, T270–T271Grade 3 Volume 4 Teacher's Edition: T110–T111, T114, T117, T118–T127, T136–T137, T144, T152–T153, T176–T177Grade 4 Volume 1 Teacher's Edition: T12–T13, T14, T17, T18–T29, T32–T33, T34, T36–T39, T64–T65
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	Text82: A. Visual supports such as Picture Cards, Word Cards, Vocabulary in Context Cards, Language Support Cards, Sound/Spelling Cards, Online Picture Cards, and Retelling Cards are present throughout each lesson to help students as they develop language and comprehension skills and strategies. Journeys Go Digital also provides a variety of sensory supports, such as grammar videos, audio text, and text tracking features.B. Visual supports are presented in lesson content throughout the program and are integral to students' understanding of the concepts. Students use Picture Cards, Word Cards, and Sound/Spelling Cards during phonics lessons to develop understanding of the sounds and letters that make up words. Pictures on Vocabulary in Context Cards help students visualize the meanings of vocabulary words as they learn them. Language Support Cards and Online Picture Cards present high-utility words and concepts that English language learners need to know to access lesson texts. Pictures on Retelling Cards guide students as they recall events and retell texts. These sensory supports help to teach and reinforce language and concepts for students at all targeted proficiency levels.C. The sensory supports described in Parts A and B are used in each lesson of every unit throughout the program for a systematic presentation of visual and audio support. The consistent use of sensory supports throughout the Journeys program is designed to help students access language skills and content.Examples:Grade K Volume 5 Teacher's Edition: xii–xiii, T107, T118, T120, T125, T137, T142Grade 3 Volume 1 Teacher's Edition: xiv–xv, T13, T14, T16, T18–T19, T20, T33Grade 4 Volume 2 Teacher's Edition: xiv–xv, T160, T162–T163
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	Text75: D. The texts included in the Journeys program were carefully selected to help students at each grade level grow in their language skills. Repeated reading of the anchor text and the accompanying comprehension questions and activities help to ensure that students are able to access and understand the content of the text. Planning charts are included at the beginning of each unit and lesson to ensure that teachers are able to use the content in a way that develops student understanding. The program focuses on the phonics, vocabulary, comprehension, grammar, and spelling skills necessary to read, write, and talk about grade-level topics. Reading, writing, and speaking and listening activities at each grade level provide students with opportunities to practice and develop these skills.E. The Journeys program includes support for targeted levels of language proficiency including beginning, low intermediate, high intermediate, and proficient levels of English language learners as well as struggling, on-level, and advanced readers. Differentiated activities, small-group instruction, Literacy Centers, and Strategic Intervention and Intensive Intervention materials work alongside lesson content to ensure accessibility for students at all levels of language proficiency.F. Grade-level content is systematically presented throughout each unit of the Journeys program. Each unit contains five lessons, with each five-day lesson organized around a topic that students engage with through reading, writing, speaking, and listening activities. Each lesson contains a variety of differentiation and scaffolding supports to ensure that all students are able to access the content. This format is followed in each unit for each grade level throughout the program. This carefully designed system was created to ensure that students are consistently presented with grade-level content that will help them master the skills and strategies they need to be successful readers, writers, listeners, and speakers.Examples:Grade 1 Volume 1 Teacher's Edition: vi–vii, xx–xxiii, T2–T7, T10–T11Grade 3 Volume 2 Teacher's Edition: xx–xxiii, T278–T283, T286–T287Grade 5 Volume 4 Teacher's Edition: xx–xxiii, T76–T81, T84–T85
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	Text89: D. Graphic supports are used throughout each lesson in the Journeys program. The Student Book includes photographs, illustrations, and other graphic sources, such as time lines, charts, and diagrams, to help convey ideas and information about topics and texts. As students read the anchor text, they complete a graphic organizer to record their ideas and demonstrate their understanding of the comprehension skill. Students also complete a graphic organizer as they learn and interact with domain-specific vocabulary. As students complete Research and Media projects, they are encouraged to create graphic sources to demonstrate their understanding and convey the information they gathered.E. The graphic supports included in the Journeys program are designed to help students better understand and retain information and concepts presented in the lessons. Graphic supports in the Student Book help students understand the meanings of vocabulary words, interpret and visualize concepts related to the topic and texts, and understand and use language skills. Graphic organizers help students reinforce and demonstrate their understanding of skills and vocabulary. English language learner instruction throughout the lesson ensures that students are given the support they need to understand the concepts and skills. Students also use graphic organizers as they read differentiated Vocabulary Readers and Leveled Readers in small-group instruction.F. Graphic supports are systematically presented throughout the Journeys program. Each page in the Student Book contains colorful and engaging graphics, including photographs, illustrations, time lines, charts, diagrams, and other graphic supports, to motivate students and convey information and ideas. The first page of each selection in the Student Book includes a sidebar that briefly tells about the genre and target skill or focus of the text. On Day 1, students are presented with an example of a graphic organizer as the target comprehension skill is introduced. Students review the graphic organizer before reading the anchor text and then complete the organizer during the second read on Day 2. As students interact with domain-specific vocabulary on Day 5, they complete another graphic organizer to demonstrate their understanding of the words. The graphic sources presented throughout each lesson provide students with opportunities to learn and convey information visually.Examples:Grade 3 Volume 3 Teacher's Edition: xxiv–xxv, T20–T21, T22, T24–T25, T27, T35, T52, T61, T63, T74–T75, T80–T81Grade 4 Volume 2 Teacher's Edition: xxiv–xxv, T90, T92, T94–T95, T105, T111, T116, T117, T127, T136–T137, T140–T141
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	Text96: G. A variety of interactive supports can be found in the Journeys program. Throughout each lesson, students are given multiple opportunities to work in pairs, in small groups, or as a class to develop proficiency in language skills and strategies as well as to demonstrate understanding of texts and concepts. The Journeys program also includes interactive digital supports, including interactive whiteboard lessons in grammar, phonics, text analysis, and writing as well as destination reading activities, eBooks, and interactive writing activities.H. The variety of interactive supports within the lessons provide students of all targeted proficiency levels with opportunities to develop and retain language skills and concepts. In addition, English language learner supports help to differentiate activities throughout the lesson to maximize students' understanding. Small-group instruction groups students by proficiency level and provides them with tasks, including group and paired tasks, that are appropriate and beneficial for their level.I. Interactive supports are presented throughout each day and lesson in the Journeys program. Each day begins with opening routines, which include paired, small group, and whole group oral language activities. The listening comprehension activity on Day 1 includes a classroom collaboration, which allows students to work together to complete a response to the Teacher Read Aloud selection. Students also work in pairs, in small groups, or as a class to discuss and practice target vocabulary, read and respond to the anchor text and paired selection, practice phonics skills, and participate in speaking and listening and research and media activities.Examples:Grade 1 Volume 1 Teacher's Edition: xiv–xv, T108–T109, T111, T113, T116, T136, T145, T157, T164, T165, T182, T183, T184–T187Grade 3 Volume 2 Teacher's Edition: xiv–xv, xxiv–xxv, T12–T13, T15, T18, T34–T35, T38–T39, T44, T45, T54–T55, T62, T63, T76–T77, T80, T82–T85Grade 5 Volume 5 Teacher's Edition: xiv–xv, xxiv–xxv, T167, T168, T186, T192–T193, T195, T196, T197, T216, T218–T219, T220–T223
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