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Introduction
The Protocol for Review of Instructional Materials for ELLs (PRIME) has been developed by World-Class 
Instructional Design and Assessment (WIDA) to assist publishers and educators in examining the representation of key 
elements of the WIDA English language proficiency standards in their materials.

The intent of this review is to identify the ways in which elements of the WIDA English Language Proficiency Standards, 
2007 Edition, PreKindergarten through Grade 12 are represented in the published materials. These materials vary from 
core or supplemental texts to DVDs to software programs; however, it is assumed that they all seek to provide teachers 
with standards-based references to use with English language learners in diverse settings across the United States.

The Protocol for Review of Instructional Materials for ELLs (PRIME) is not an evaluative tool aimed to judge the 
effectiveness of published materials using the WIDA English Language Proficiency (ELP) Standards. The goal of the 
Protocol for Review of Instructional Materials for ELLs (PRIME) is twofold: 

•	 to	aid	publishers	and	correlators	in	developing	materials	and	communicating	how	their	materials	
incorporate or address aspects of the WIDA English Language Proficiency Standards, and

•	 to	assist	educators	in	making	informed	decisions	in	selecting	instructional	materials	for	programs	serving	
English language learners. 

WIDA welcomes the opportunity to work with both publishers and educators. WIDA realizes that it has a unique 
perspective on the conceptualization of language proficiency standards and how it envisions their use. It is our hope 
that by using this inventory, publishers will gain a keener understanding of some of the facets involved in the language 
development of English language learners as they pertain to their products.

Organization
The Protocol for Review of Instructional Materials for ELLs (PRIME) is organized into two parts that, as a whole, are 
intended to provide information about instructional materials in each of 14 criteria. Part 1 contains information about 
the materials that are to be reviewed. Part 2 is the protocol used for the review of instructional materials and includes 
space for publishers to explain the answers to the questions.  An Appendix at the end of the document provides 
definitions of the categories included in the PRIME correlation. 

Directions for completing the Protocol for Review of Instructional 
Materials for ELLs (PRIME) inventory:

STEP 1: Complete information about materials being reviewed.
STEP 2:   Respond to the “Yes/No” questions about the presence of the criteria in the materials.
STEP 3:   Provide justification to support your “Yes” responses. (Note: If additional explanation for  
          “No” answers is relevant to readers’ understanding of the materials, this may also be included.)
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I. Performance Definitions
(Criteria that shape the ELP Standards)

II. English Language 
Proficiency Standards

III. Levels of English 
Language Proficiency
(Entering, Beginning, Developing, 

Expanding, Bridging)

IV. Strands of Model 
Performance Indicators

IA. Linguistic Complexity
IB.  Vocabulary Usage
IC.   Language Control/Conventions
                                                                    
 

                            
IIA.  Presence of WIDA ELP Standards
                                                                   
IIB.  Representation of Language Domains
 (Listening, Speaking, Reading, Writing)
 
 

IIIA.  Differentiation of Language
IIIB. Scaffolding Language Development

IVA.   Language Functions 
•	 Attached to Context
•	 Higher Order Thinking

IVB.  Content Stem
•	 Coverage and Specificity of Example Topics
•	 Accessibility to Grade Level Content 

IVC. Instructional Supports      
•	 Sensory Support
•	 Graphic Support
•	 Interactive Support

Organization of the WIDA English Language Proficiency 
Standards In Relation to the Protocol for Review of 

Instructional Materials for ELLs
The 14 PRIME criteria are in BOLD below.
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Part 1:  Information About Materials  
 

Publication Title(s): ___________________________________________________________________________ 

Publisher: ___________________________________________________________________________________

Materials/ Program to be Reviewed: _______________________________________________________________

Tools of Instruction included in this review: _________________________________________________________

Intended Teacher Audiences: ____________________________________________________________________

Intended Student Audiences: ____________________________________________________________________

WIDA Framework(s) considered: _________________________________________________________________

Language domains addressed in material: ___________________________________________________________

WIDA English Language Proficiency Standards addressed:______________________________________________

WIDA language proficiency levels included: _________________________________________________________

Most Recently Published Edition or Website: ________________________________________________________

In the space below explain the focus or intended use of the materials.  
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Part 2: PRIME Correlation Tool

I.  PERFORMANCE DEFINITIONS
IA. Linguistic Complexity (the amount and quality of speech or writing) 

 
A.   Do the instructional materials take into account linguistic complexity for language learners?

B.   Do the instructional materials address linguistic complexity for all of the targeted proficiency 
levels?

  
C.   Is linguistic complexity systematically addressed, in multiple lessons, chapters, or units, in the 

materials?

Justification: In the box below provide examples from materials as evidence to support each “yes” response for 
this section. Provide descriptions, not just page numbers.

IB. Vocabulary Usage (specificity of words, from general to specific to technical)

A.  Is vocabulary usage represented as words, phrases, and expressions in context? 

B.  Is vocabulary usage addressed in the materials for all of the targeted levels of proficiency?
  
C.  Are general, specific, and technical language usage systematically presented    

throughout the materials?
 

Justification: In the box below provide examples from materials as evidence to support each “yes” response for 
this section. Provide descriptions, not just page numbers.

IC. Language Control/Conventions (comprehensibility of language) 

A.  Are opportunities to demonstrate language control presented in the materials?

B.  Do opportunities to demonstrate language control correspond to all targeted levels of 
language proficiency?

YES NO

q	 q

q	 q

q	 q

YES NO

q	 q

q	 q

q	 q

YES NO

q	 q

q	 q
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C.  Are opportunities to demonstrate language control systematically presented in the materials in 
multiple chapters, lessons, or units?

Justification: In the box below provide examples from materials as evidence to support each “yes” response for 
this section. Provide descriptions, not just page numbers.

 
II. ENGLISH LANGUAGE PROFICIENCY (ELP) STANDARDS
  

IIA. Presence of WIDA English Language Proficiency Standards 

A.  Are social and instructional language and one or more of the remaining WIDA Standards (the 
language of Language Arts, of Mathematics, of Science, and of Social Studies) present in the 
materials?

B.  Do the materials systematically integrate Social and Instructional Language and the language 
of the targeted content area(s)?  

Justification: In the box below provide examples from materials as evidence to support each “yes” response for 
this section. Provide descriptions, not just page numbers.

IIB. Representation of Language Domains 
  

A.  Are the language domains (listening, speaking, reading, and writing) targeted in the materials?
 
B.  Are the targeted language domains presented within the context of language    

proficiency levels?

C. Are the targeted language domains systematically integrated throughout the materials?

Justification: In the box below provide examples from materials as evidence to support each “yes” response for 
this section. Provide descriptions, not just page numbers.

YES NO

q	 q

YES NO

q	 q

q	 q

YES NO

q	 q

q	 q

q	 q
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 III. LEVELS OF LANGUAGE PROFICIENCY
IIIA. Differentiation of Language (for ELP levels)

A.  Do the materials differentiate between the language proficiency levels?
 
B.  Is differentiation of language proficiency developmentally and linguistically appropriate for 

the designated language levels?

C.  Is differentiation of language systematically addressed throughout the materials?

Justification: In the box below provide examples from materials as evidence to support each “yes” response for 
this section. Provide descriptions, not just page numbers.

IIIB. Scaffolding Language Development (from ELP level to ELP level)

A.  Do the materials provide scaffolding supports for students to advance within a   
proficiency level?

  
B.  Do the materials provide scaffolding supports for students to progress from one   

proficiency level to the next?
   
C.  Are scaffolding supports presented systematically throughout the materials?

Justification: In the box below provide examples from materials as evidence to support each “yes” response for 
this section. Provide descriptions, not just page numbers.

  
IV. STRANDS OF MODEL PERFORMANCE INDICATORS

IVA. Language Functions
Context 
A.  Do the materials include a range of language functions?
 
B.  Do the language functions attach to a context (i.e. are they incorporated into a 

communicative goal or activity)?

YES NO

q	 q

q	 q

YES NO

q	 q

q	 q

q	 q

YES NO

q	 q

q	 q

q	 q
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C.  Are language functions presented comprehensively to support the progression of language 
development?

Justification: In the box below provide examples from materials as evidence to support each “yes” response for 
this section. Provide descriptions, not just page numbers.

Higher Order Thinking 
D.  Are opportunities to engage in higher order thinking present for students of various levels of 

English language proficiency?

E.  Are opportunities for engaging in higher order thinking systematically addressed in the 
materials?

Justification: In the box below provide examples from materials as evidence to support each “yes” response for 
this section. Provide descriptions, not just page numbers.

IVB.  Content Stem
Coverage and Specificity of Example Content Topics 
A.  Do examples cover a wide range of topics typically found in state and local academic content 

standards?
 
B   Are example topics accessible to English language learners of the targeted level(s) of English 

language proficiency?

C.  Are example topics systematically presented throughout the materials?

Justification: In the box below provide examples from materials as evidence to support each “yes” response for 
this section. Provide descriptions, not just page numbers.

YES NO

q	 q

YES NO

q	 q

q	 q

q	 q

YES NO

q	 q

q	 q
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Accessibility to Grade Level Content 
D.  Is linguistically and developmentally appropriate grade level content present in the  

materials?

E.  Is grade level content accessible for the targeted levels of language proficiency?

F.  Is the grade level content systematically presented throughout the materials?

Justification: In the box below provide examples from materials as evidence to support each “yes” response for 
this section. Provide descriptions, not just page numbers.

IVC. INSTRUCTIONAL SUPPORTS
Sensory Support 
A.  Are sensory supports, which may include visual supports, present and varied in the materials?

B.  Are sensory supports relevant to concept attainment and presented in a manner that reinforces 
communicative goals for the targeted levels of proficiency?

C.  Are sensory supports systematically presented throughout the materials?

Justification: In the box below provide examples from materials as evidence to support each “yes” response for 
this section. Provide descriptions, not just page numbers.

Graphic Support 
D.  Are graphic supports present and varied in the materials?

E.  Are graphic supports relevant to concept attainment and presented in a manner that reinforces 
communicative goals for the targeted proficiency levels?

F.  Are graphic supports systematically presented throughout the materials?

YES NO

q	 q

q	 q

q	 q

YES NO

q	 q

q	 q

q	 q

YES NO

q	 q

q	 q

q	 q
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Justification: In the box below provide examples from materials as evidence to support each “yes” response for 
this section. Provide descriptions, not just page numbers. 

Interactive Support 
G.  Are interactive supports present and varied in the materials?
 
H.  Are interactive supports present and relevant to concept attainment for the targeted 

proficiency levels?

I.  Are interactive supports varied and systematically presented in the materials?

Justification: In the box below provide examples from materials as evidence to support each “yes” response for 
this section. Provide descriptions, not just page numbers.

YES NO

q	 q

q	 q

q	 q
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Appendix

I.   Performance Definitions – the criteria (linguistic complexity, vocabulary usage, and language control) that shape 
each of the six levels of English language proficiency that frame the English language proficiency standards.

IA.  Linguistic Complexity – the amount and quality of speech or writing for a given situation
IB.  Vocabulary Usage – the specificity of words (from general to technical) or phrases for a given context
IC.  Language Control/Conventions – the comprehensibility and understandability of the communication 

for a given context

II.  English Language Proficiency Standards – the language expectations of English language learners at the end of 
their English language acquisition journey across the language domains, the four main subdivisions of language. 

 
IIA. Five WIDA ELP Standards:

1. English language learners communicate for Social and Instructional purposes within the school 
setting.

2. English language learners communicate information, ideas, and concepts necessary for academic 
success in the content area of Language Arts.

3. English language learners communicate information, ideas, and concepts necessary for academic 
success in the content area of Mathematics.

4. English language learners communicate information, ideas, and concepts necessary for academic 
success in the content area of Science.

5. English language learners communicate information, ideas, and concepts necessary for academic 
success in the content area of Social Studies.

IIB. Domains:
•	 Listening – process, understand, interpret, and evaluate spoken language in a variety of situations
•	 Speaking – engage in oral communication in a variety of situations for a variety of audiences
•	 Reading – process, understand, interpret, and evaluate written language, symbols and text with 

understanding and fluency
•	 Writing – engage in written communication in a variety of situations for a variety of audiences

III.  Levels of English Language Proficiency - The five language proficiency levels (1-Entering, 2-Beginning, 
3-Developing, 4-Expanding, 5- Bridging) outline the progression of language development in the acquisition of 
English. The organization of the standards into strands of Model Performance Indicators (MPIs) illustrates the 
continuum of language development.

IIIA.  Differentiation – providing instruction in a variety of ways to meet the educational needs of students at 
different proficiency levels

IIIB.   Scaffolding – building on already acquired skills and knowledge from level to level of language 
proficiency based on increased linguistic complexity, vocabulary usage, and language control through 
the use of supports.



WIDA Protocol for Review of Instructional Materials for ELLs 
WIDA PRIME Correlation

9

IV.  Strands of Model Performance Indicators – examples that describe a specific level of English language 
proficiency for a language domain. Each Model Performance Indicator has three elements: Language Function, 
Content Stem, and Support

IVA.   Language Functions – the first of the three elements in model performance indicators indicates how 
ELLs are to process and use language to demonstrate their English language proficiency.
•	 Context	–	the	extent	to	which	language	functions	are	presented	comprehensively,	socially	and	

academically in materials 
•	 Higher	Order	Thinking	–	cognitive	processing	that	involves	learning	complex	skills	such	as	critical	

thinking and problem solving.
IVB.   Content Stem – the second element relates the context or backdrop for language interaction within the 

classroom. The language focus for the content may be social, instructional or academic depending on 
the standard.

IVC.   Instructional Support – instructional strategies or tools used to assist students in accessing content 
necessary for classroom understanding or communication and to help construct meaning from oral or 
written language. Three categories of instructional supports include sensory, graphic and interactive 
supports.
•	 Sensory	support	–	A	type	of	scaffold	that	facilitates	students’	deeper	understanding	of	language	or	

access to meaning through the visual or other senses.
•	 Graphic	support	–	A	type	of	scaffold	to	help	students	demonstrate	their	understanding	of	ideas	

and concepts without having to depend on or produce complex and sustained discourse.
•	 Interactive	support	–	A	type	of	scaffold	to	help	students	communicate	and	facilitate	their	access	

to content, such as working in pairs or groups to confirm prior knowledge, using their native 
language to clarify, or incorporating technology into classroom activities.


	Publication Titles: SuccessMaker 7
	Publisher: Pearson Education
	Materials Program to be Reviewed: SuccessMaker Grades K–5, 6–8
	Tools of Instruction included in this review: Teacher Edition
	Intended Teacher Audiences: Grades K–8
	Intended Student Audiences: Grades K–8
	WIDA Frameworks considered: Summative and Formative
	Language domains addressed in material: Listening, Speaking, Reading, and Writing
	WIDA English Language Proficiency Standards addressed: Social and Instructional Language and the Language of Language Arts, Science, and Social Studies
	WIDA language proficiency levels included: Levels 1-5 (Entering, Beginning, Developing, Expanding, Bridging)
	Most Recently Published Edition or Website: copyright 2014
	Text2: SuccessMaker is an online program designed to help students successfully meet the College and Career Readiness Standards and state and national standards for math and literacy through an integrated model of literacy instruction. SuccessMaker Reading is an interactive multimedia course designed to meet the needs of students in demographic grades Kindergarten through Grade 12 by providing instruction, practice, and assessment with a focus on the most essential reading skills for course level grades K-8.
	Check Box3: Yes
	Check Box4: Off
	Check Box5: Yes
	Check Box6: Off
	Check Box7: Yes
	Check Box8: Off
	Text9: A. SuccessMaker Reading is an interactive multimedia course designed to meet the needs of students in demographic Grades Kindergarten through Grade 12 by providing instruction, practice, and assessment with a focus on the most essential reading skills for course level Grades K–8. The program scaffolds instruction for levels K to 8 of language proficiency and is designed to help students learn and progress to the next level. SuccessMaker Reading supports the classroom reading program by providing individualized practice and reinforcement for ELL, remedial, on-grade-level, and accelerated students. The course promotes critical reading skills by developing students’ proficiency in areas such as phonological awareness, phonics, fluency, vocabulary, and comprehension as well as grammar and spelling. See the SuccessMaker Reading Reference Guide, Section 2, Hands-On Tour: SuccessMaker Reading.B. SuccessMaker Reading’s adaptive engine called “Motion” directs each student’s path through the content. As a student moves through the course, the choice of strands and subsequent learning objectives is not random. Learning objectives within and across strands have been organized into a coherent sequence of learning objectives. Therefore, movement is personalized by the student’s responses to and interaction with the course learning objectives. The decision to move forward, extend the time on a learning objective, or to review prerequisite skills depends on the student’s mastery performance. The structure provides assistance to help students progress through the levels.C. For students in demographic Grades K–12, motion will provide the appropriate K–8 reading content based on the assigned level and the student’s performance. High school students can be enrolled in their current demographic Grade levels 9–12 and SuccessMaker will correctly adapt to the students based on their abilities and needs. High school students with limited language proficiency can be placed in SuccessMaker to build reading skills and to listen to the prosody of the English language. The flexibility of the program addresses the real learning needs of the students at all levels.
	Check Box10: Yes
	Check Box11: Off
	Check Box12: Yes
	Check Box13: Off
	Check Box14: Yes
	Check Box15: Off
	Text16: A. The Vocabulary strand provides instruction, practice, and assessment to improve reading comprehension in recognition of the direct correlation between vocabulary development and comprehension. SuccessMaker Reading distinguishes between exposure to and mastery of vocabulary words. The model used in this course also distinguishes between high-frequency words and content area words. See the Vocabulary strand for Grade 3 example lessons SMRE_DI_00265 and SMRE_IP_00277, and for Grade 7 see example lessons SMRE_DI_00425 and SMRE_ITR_01425.B. Each grade level has a level appropriate database consisting of appropriate words a student may and should be exposed to. In addition, each grade level has an identified list of words that should be mastered. The goal is that each student can identify the mastery words automatically. The mastery words for each grade level are a cross-reference of high-frequency words from both the Fry list and the Dolch list. The selections also incorporate a variety of level appropriate content words.C. The information presented in parts A and B shows the carefully structured language development features of the program designed to help students succeed in learning general and specific language. See SuccessMaker Reading Reference Guide, Section 6, Learning Objectives to see how the program is designed as a self-contained curriculum that can also be customized to provide intervention or to complement your existing curriculum. 
	Check Box17: Yes
	Check Box18: Off
	Check Box19: Yes
	Check Box20: Off
	Check Box21: Yes
	Text23: A. In SuccessMaker Reading, the activities promote language development as the lessons introduce, practice, and apply a variety of language skills from word recognition, word analysis, and word meaning that also applies basic grammar skills. Students use everyday and academic language as they complete the activities. The skill development is applied to the listening, speaking, and writing structures for language learning and enhanced by the interactive lessons that help students participate in the learning experiences. See Grade 3 SMRE_DI_00061 where students use affixes and base (root) words to identify the meanings of words and SMRE_IP_00285 where students use graphic sources to answer questions as they read tables, maps, charts, and other informational sources. See Grade 7 SMRE_DI_00437 where students learn to determine word meaning by using affixes and SMRE_DI_00438 where students learn to use compare and contrast relationships to gain meaning of a text.B. SuccessMaker is organized to identify the instructional level of students and to help English language learners and all learners learn about, practice, and apply language skills to successfully master the language. As students learn the vocabulary and skills in realistic context, the transition to developing skills and acquiring English becomes seamless.C. As previously stated, SuccessMaker involves all levels of language proficiency in a wide variety of activities. Each skill is presented, practiced, and reviewed. It is then assessed to check students’ knowledge of the skill. The skill instruction is organized into lessons that focus on a specific topic so that oral language, reading, and writing development are provided within the context of the topic to provide useful content. The features are woven into the program in every lesson and across all lessons and levels.
	Check Box22: Off
	Check Box24: Yes
	Check Box25: Off
	Check Box26: Yes
	Check Box27: Off
	Text28: A. Every lesson in SuccessMaker Reading contains activities in which students participate in language experiences related to content curriculum for Social Studies, Science, or Language Arts. The lesson activities assist students in developing knowledge and understanding of the lesson concept and the curriculum content as they work with information, ideas, and concepts for a wide variety of subject-area content. Selection-based activities for vocabulary development in Grade 3 have students classify words into sets in the nonfiction passage “My Greatest Trip Ever!” SMRE_IP_00366 or work with multiple-meaning words in the nonfiction passage “Girls Can Drive” SMRE_IP_00325 with  examples related to the content. In Grade 7, academic vocabulary is presented in SMRE_ITR_01433 “School Groups and Education in Japan,” and students use vocabulary concepts to distinguish denotative and connotative meanings as well as identify main idea in “Animal Extinction: A Human Problem” SMRE_ITR_01429.B. The instructional content as described in part A shows the carefully structured plan for the lessons in SuccessMaker. The lessons provide an overview of the variety of content as they reinforce instruction, provide additional practice, and review the key information, ideas, and concepts. This structure is embedded in the program and serves to guarantee the integration of the topics throughout all lessons. 
	Check Box29: Yes
	Check Box30: Off
	Check Box31: Yes
	Check Box32: Off
	Check Box33: Yes
	Check Box34: Off
	Text35: A. SuccessMaker Reading is organized around the strands recommended by the National Reading Panel and recognized as contributing to the development of foundational and lifelong reading skills. The skills focus on listening, speaking, reading, and writing. The lessons are structured to help students complete the entire learning focus. If a student exits prior to completing a full lesson, the progress at the activity level is bookmarked. This allows the student to start the next session at the same point the student’s last session ended. Print Partners are offline writing activities that capture higher-level, generative-critical thinking skills (e.g., summarizing). Students encounter these activities in the course, but Print Partners offer the classroom teacher a method of extending practice beyond the student’s computer sessions. Print Partners require written response and give students opportunities to practice writing. Answer Keys are provided for each Print Partner. The scope and sequence of SuccessMaker Reading incorporates the six strands of reading instruction that include listening, speaking, reading, and writing. See the Course Content and Organization in Section 1 of the SuccessMaker Reading Reference Guide.B. The lessons in the SuccessMaker program include all language domains. The Guided Practice section is the core of the program where students receive instruction based on the student’s instructional reading level and the appropriate strand level. The grades have a lesson sequence in appropriate Lexile levels and additional Text Readers are Lexiled at a higher level to ensure students are exposed to a wider range of vocabulary and build listening comprehension. Remediation follows each Guided Practice lesson when the student is assessed at less than 65% accuracy on responses to phonics, comprehension, or vocabulary items. Remediation activities that are not passed are reintroduced in Delayed Presentation. Fluency assessment enables students to practice their fluency by recording and assessing their performance. Students can practice letters, words, phrases, or familiar texts, and the ability to read a passage with accuracy, speed, and inflection. This can include retelling and is comprised of both fiction and nonfiction.C. Parts A and B explain the lesson structure, which provides a highly systematic approach to present, practice, use, and apply listening, speaking, reading, and writing in a wide variety of interactive learning exercises. The SuccessMaker program focuses on the language domains of each grade and includes diverse instructional techniques to assist all levels of learners. 
	Check Box44: Off
	Check Box46: Off
	Check Box48: Off
	Text49: A. SuccessMaker Reading’s adaptive engine called “Motion” directs each student’s path through the content. As a student moves through the course, the choice of strands and subsequent learning objectives is not random. Motion is able to eliminate the random aspects of ordered navigating decisions because it takes into account the course content, the student, and the student’s progress. Prerequisite reinforcement, delayed presentation, and retention are all part of SuccessMaker Motion. Once the student has mastered a learning objective, this objective is presented later as a part of maintenance. If the student has not maintained mastery of the objective, the student receives review presentations as determined by the sequencing logic. The necessity and intensity of the review presentations are mediated by each individual student’s performance on individual learning objectives and bundles of related learning objectives.B. The program is designed to help all learners, including English language learners, to move through the levels. The program provides the materials and instructional techniques needed to help students achieve. SuccessMaker scaffolds instruction for levels of language proficiency and creates an environment for learning success. The materials help students adapt to everyday life as they progress through the lessons and acquire reading skills. See the section Rewards for Progress in the SuccessMaker Reading Reference Guide, Section 2, Hands-On Tour: SuccessMaker Reading. C. In SuccessMaker, the instruction is geared to identifying the needs of students and then helping them progress as quickly as possible to master the skills and goals of the lessons. If the student is struggling with the content of a lesson, SuccessMaker’s adaptive engine makes the following decisions about a student’s progress through the course: to provide additional remediation activities in an effort to support the student in this content area or to place an activity in delayed presentation, whereby the student takes a break from the content that is too challenging. The content is presented again later after the student has had the opportunity to acquire the skill through maturation while the delayed activity is on hold. All students using SuccessMaker default or custom-by-settings courses will be rewarded for advancing in the course. The first reward is unlocked at the completion of IP and then every 0.25 gain thereafter. The rewards motivate the students to take ownership of their learning and progress.
	Check Box43: Yes
	Check Box45: Yes
	Check Box47: Yes
	Check Box51: Off
	Check Box50: Yes
	Check Box53: Off
	Check Box52: Yes
	Text42: A. The SuccessMaker program was developed to help students move through the levels of language proficiency. The program instruction is an explicit and efficient path to help all students master the skills and learn English and provides a high-interest/low-anxiety environment, comprehensible input strategies, strategies for developing academic language, and content integration. The format invites students to eagerly participate and become actively involved in the learning process and the program’s educational strands for an integrated language program. The following lists the basic program structure: Concepts of Print (course-level Grades K–1), Phonological Awareness (course-level Grades K–2), Phonics (course-level Grades K–5), Fluency (course-level Grades K–5), Vocabulary (course-level Grades K–8), Comprehension (course-level Grades K–8), Grammar (course-level Grades 2–8), Spelling (course-level Grades 2–8).B. Students can be placed in the program using the varied activities and materials, and they can then proceed based on their ability to complete the activities. All the online activities provide immediate feedback to help students understand the materials and the questions. The program includes methods to help teachers differentiate instruction to make language comprehensible for English language learners at various levels of proficiency. C. The SuccessMaker program allows for students to participate in activities and monitors their ability to work in the phonics, vocabulary, comprehension, fluency, grammar, and spelling strands for scaffolded language experiences in every lesson. The individualized practice and reinforcement helps all students work at appropriate levels. Every lesson contains simple interactive exercises that help students complete the activity and then repeat it as many times as needed to master the content and skills.
	Check Box41: Off
	Check Box40: Yes
	Check Box39: Off
	Check Box38: Yes
	Check Box37: Off
	Check Box36: Yes
	Text56: A. SuccessMaker Reading involves students in a variety of language contexts as they communicate and complete the exercises and respond to the activities. Students use a variety of language functions that start with words, phrases, and simple sentences and then move on to more complex sentence structures. These lesson activities also involve a wide variety of topics with nonfiction and fictional content. The interactive lessons engage students as they respond to activities where they follow directions, complete sentences, sequence pictures, and perform many other kinds of activities. As each activity is addressed, students are given immediate feedback to assist them and aid in their language development. The activities increase their exposure to and practice with new strategies and skills, provide them with known expectations, and minimize their anxiety. Within these routines, language is presented comprehensively, socially, and academically. See the Grammar strand for Grade 3 example lessons SMRE_CU_02315, SMRE_PP_02319, and SMRE_CU_02324, and for Grade 7 see example lessons SMRE_PP_00568, SMRE_DI_00556, and SMRE_PP_00577.B. In SuccessMaker, each activity involves listening to directions and using the context of pictures, words, phrases, or sentences to complete a statement, identify an object or concept, develop a sequence, or accomplish other related vocabulary and reading exercises. The activities are placed in a context related to a variety of topics that incorporates development and comprehension of the content. The lessons progress from simple to complex and are tracked to assume corrective feedback and assistance to guarantee mastery.  C. The program activities were carefully developed to help students work through the content in a systematically organized structure with the guided practice coordinated with the appropriate remediation as needed to insure language development. The online lessons provide a wide variety of techniques to motivate learning and provide meaningful interactive exercises. This allows for instruction and practice for all skills and strategies needed within a level and cycled between the levels.
	Check Box55: Off
	Check Box54: Yes
	Check Box58: Off
	Check Box57: Yes
	Check Box60: Off
	Check Box59: Yes
	Text61: D. In addition to fundamental reading skills and print concepts, SuccessMaker Reading incorporates a variety of activities and assessments that are specifically designed to address all levels of higher order (critical) thinking concepts. SuccessMaker has students encounter text and activities that require practice and application of both skills and strategies. These are usually varied activities that call for different levels of student response; for example, click the synonym of a given word or identify the main character in a passage. Students are presented with focused instruction pieces that model meta-cognitive thinking and reading strategies/processes, which the students then practice within the lessons that follow. Students encounter formative and summative assessment questions that are specifically written to address a variety of levels of Bloom’s taxonomy (e.g., comprehension and evaluation questions).E. The activities for engaging in higher order (critical) thinking concepts are integrated throughout the program. Students practice writing activities in the Print Partners that capture higher-level, generative critical thinking skills (e.g., summarizing). Students receive specific, detailed correct answer and wrong answer feedback that models, explains, and scaffolds student thinking about an objective (e.g., “ask yourself ... how are these two items the same?”). Students interact with content in a variety of interactive activities. Each activity requires a different type of cognition (e.g., matching versus fill in the blank). This systematic inclusion of a wide assortment of activities helps to promote an array of instructional and application opportunities.
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	Text68: A. An extensive analysis of state standards throughout the country helped create the list of essential skills for each grade level as well as each reading strand. Further direction comes from the National Institute for Literacy. The Institute funded Armbruster, Lehr, and Osborn’s SuccessMaker Reading Reference Guide 3 piece, Put Reading First: The Research Building Blocks for Teaching Children to Read, which provides detailed definitions and guidance for instruction for each strand. A sampling of the sources used for additional research is in the General Pedagogy section of the SuccessMaker Reading Reference Guide. The SuccessMaker Reading course is guided by agreements and conclusions supported by well-respected names in the field.B. The program Learning Objectives charts can be found in Section 6 of the SuccessMaker Reading Reference Guide. The charts list the skill Strand, the Concept, and the Description, which provides information about the type of content for each lesson and how the students work in that topic. The instruction is achieved by presenting highly engaging lessons appropriate to a student’s functional level, providing feedback and re-teaching when necessary, and providing opportunities to apply critical thinking skills in a variety of content. This structure has been developed based on the research explanation found in Part A.C. A review of the charts will show the skill Strand and the Concept structure of each grade level. The Description provides information about the type of content for each lesson and how the students work in that topic. At each grade, curriculum from many content areas is included and was selected based on various topics to make language learning a real-world experience. 
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	Text82: A. As an online instructional program, SuccessMaker Reading is totally imbedded with a wealth of engaging sensory supports. A review of any lesson will show how sensory supports are integrated in all instruction as students complete activities that involve seeing, hearing, saying, and touching to determine the content and responses. The program involves students in a variety of auditory and visual activities that use sensory supports. Every part of every lesson uses such supports to help students successfully develop language skills. The methodology caters to a variety of learning styles through a wide range of audio and video technology. See the Vocabulary strand for Grade 3 Lesson 2 and Grade 7 Lesson 2.B. SuccessMaker includes illustrations, graphic organizers, diagrams, charts, real-world objects, and models as examples to support concepts and vocabulary. The range of instructional strategies encourages students to hear, say, see, and touch while learning skills and concepts. This interactive approach allows students at all levels of proficiency to participate and develop language skills and content concepts.C. Throughout the SuccessMaker program, the lessons are consistently organized and structured to involve many kinds of sensory supports, as described in parts A and B. The programs focus on many different learning modalities to develop language skills and proficiencies in a variety of content areas. 
	Check Box84: Off
	Check Box86: Off
	Check Box88: Off
	Check Box81: Off
	Check Box80: Yes
	Check Box78: Yes
	Check Box79: Off
	Check Box76: Yes
	Check Box77: Off
	Text75: D. State standards for content were used to identify the appropriate topics for each grade. The language arts, social studies, and science content standards were used to develop the scope and sequence of the skills along with the learning objectives included in the program. Every lesson in a grade level is labeled to identify the skill topic and its related content. The high-interest topics encourage students to participate in the lessons and learn about the content geared to their grade level. E. SuccessMaker includes a variety of instructional techniques with interactive tools to present the language in meaningful content to help students acquire and use the language. The activities have clear learning objectives and are designed to help students achieve skills in listening, speaking, reading, and writing. The interactive exercises use graphics to incorporate understanding into each and every learning activity to help all learners benefit from the instruction.F. SuccessMaker has been very carefully structured to present appropriate grade level content for all lessons. The program Learning Objectives charts can be found in Section 6 of the SuccessMaker Reading Reference Guide. The charts list the skill Strand, the Concept, and the Description which provides information about the type of content for each lesson and how the students work in that topic.
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	Text89: D. In the SuccessMaker Reading Reference Guide, Section 2 begins with these statements: “The best way to get acquainted with the SuccessMaker Reading course is to take a session. This chapter shows you what you may see when you sample some exercises in the SuccessMaker Reading course.” A review of that section shows how all aspects of the program have been developed and designed to actively involve the learners with a vibrant assortment of graphics to practice the skills and strategies to help students master the content. This interactive approach and well-developed structure provides a meaningful context for practicing the language in real-world situations.E. In SuccessMaker, the graphic supports present the information visually and are completely integrated with the lesson concepts and content to develop the language concepts and skills students need. In every lesson, the graphics present the vocabulary in a real-world context and then use the terms as part of everyday language to ask questions, give responses, and explore the use of the words. A review of any of the lessons at any level shows how uniquely the graphics are used to promote the language to be learned. This structure is used with all skills and concepts presented.F. In SuccessMaker, the audio and video in the online technology include state-of-the-art animations as tools that help students learn content and concepts and develop language proficiency. All the materials at every level in every lesson provide a complete array of interactive visual materials. A review of any lesson in the program quickly shows how extensive the graphic supports are within the lessons. See, for example, the Grade 3 nonfiction passage “Deserts and Mountains” SMRE_PP_00132 and Grade 7 nonfiction passage “Plague and Cholera” SMRE_ITR_01426.
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	Text96: G. SuccessMaker Reading is an interactive multimedia course designed to provide instruction and practice in essential and critical reading skills. After the Focused Instruction section (introduces the primary objective of each Reading lesson through an animation or a 2–3 minute instructional video facilitated by an age appropriate host; Focused Instruction reinforces a specific skill objective associated with a single strategy), the Interactive Practice allows the student to experience applied practice in the concept or skill that was presented. These independent activities are driven by skills and objectives, and are designed to address all Reading strands. Supportive feedback provides assistance when students have difficulty with items. Interactive Practice presents questions or tasks based on the student’s performance.H. The interactive learning supports are included in every lesson in every level. After the Focus Instruction and the Interactive Practice, the Interactive Text Readers permit students to practice key skills and objectives in context. Text Readers are Lexiled passages followed by a comprehension activity. Each passage contains art and photos, as well as rollover audio for hyperlinked glossary words. Each Text Reader has assessments that measure comprehension and application of key skills and strategies. The two types of Text Reader assessment activities are multiple-choice questions and highlighting activities.I. The information in parts G and H explains how the program was designed to provide varied and systematic interactive supports at all phases of each activity. The materials help all learners participate in activities in which they work with skills and concepts, vocabulary, language, and content in meaningful real-world situations and develop functional language skills. As students complete each lesson activity, instant feedback shows them their level of accomplishment and guides them into activities that continue to help them master the skills and concepts. 


