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Introduction to PRIME

WIDA developed PRIME as a tool to assist publishers and educators in analyzing their materials for the 
presence of key components of the WIDA Standards Framework. PRIME stands for Protocol for Review of 
Instructional Materials for ELLs.

The PRIME correlation process identifies how the components of the 2012 Amplification of the English 
Language Development Standards, Kindergarten through Grade 12, and the Spanish Language 
Development (SLD) Standards, Kindergarten through Grade 12 are represented in instructional materials. 
These materials may include core and supplemental texts, websites and software (e.g., apps, computer 
programs), and other ancillary materials. PRIME is not an evaluative tool that judges the effectiveness of 
published materials. 

Those who complete WIDA PRIME Correlator Trainings receive PRIME Correlator Certification. This may be 
renewed annually. Contact WCEPS for pricing details at store@wceps.org or 877-272-5593.

New in This Edition

PRIME has been expanded to include

 ♦ Correlation to the WIDA Standards Framework

 ♦ Connections to English and Spanish Language Development Standards

 ♦ Relevance for both U.S. domestic and international audiences

Primary Purposes
 ♦ To assist educators in making informed decisions about selecting instructional materials for language 
education programs

 ♦ To inform publishers and correlators on the various components of the WIDA Standards Framework 
and of their applicability to the development of instructional materials

Primary Audience
 ♦ Publishers and correlators responsible for ensuring their instructional materials address language 
development as defined by the WIDA English and Spanish Language Development Standards 

 ♦ District administrators, instructional coaches, and teacher educators responsible for selecting 
instructional materials inclusive of or targeted to language learners

At WIDA, we have a unique perspective on how to conceptualize and use language development standards. 
We welcome the opportunity to work with both publishers and educators. We hope that in using this 
inventory, publishers and educators will gain a keener insight into the facets involved in the language 
development of language learners, both in the U.S. and internationally, as they pertain to products. 

mailto:store@wceps.org
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Overview of the PRIME Process

PRIME has two parts. In Part 1, you complete an inventory of the materials being reviewed, including 
information about the publisher, the materials’ intended purpose, and the intended audience.

In Part 2, you answer a series of yes/no questions about the presence of the criteria in the materials. You also 
provide justification to support your “yes” responses. If additional explanations for “No” answers are relevant 
to readers’ understanding of the materials, you may also include that in your justification. Part 2 is divided 
into four steps which correspond to each of the four elements being inventoried; see the following table.

PRIME at a Glance

Standards Framework Elements Included in the PRIME Inventory

1. Asset-based Philosophy

A. Representation of Student Assets and Contributions

2. Academic Language

A. Discourse Dimension

B. Sentence Dimension

C. Word/Phrase Dimension

3. Performance Definitions

A. Representations of Levels of Language Proficiency

B. Representations of Language Domains

4. Strands of Model Performance Indicators and the Standards Matrices

A. Connection to State Content Standards and WIDA Language Development Standards

B. Cognitive Challenge for All Learners at All Levels of Language Proficiency

C. Supports for Various Levels of Language Proficiency

D. Accessibility to Grade Level Content

E. Strands of Model Performance Indicators
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PRIME Part 1: Provide Information about Materials

Provide information about each title being correlated.

Publication Title(s): Reading Plus

Publisher: Taylor Associates/Communications Inc.

Materials/Program to be Reviewed: InSight, SeeReader, ReadAround, iBalance,  
and Teaching Tools

Tools of Instruction included in this review: Reading Plus Student Website: Logins for grades 1, 6, 
and 10, Educator Website, InSight Assessment, Learn 
Site, Using SeeReader for ELLs document, monthly 
newsletters

Intended Teacher Audiences: Teachers 1-12 and Community College Educators

Intended Student Audiences: Students 1-12, College and Career

Language domains addressed in material: Listening, Speaking, Reading, and Writing

Check which set of standards will be  
used in this correlation: 

 WIDA Spanish Language Development Standards

 WIDA English Language Proficiency Standards

WIDA Language Development Standards 
addressed (e.g. Language of Mathematics):

Social and Instructional Language, Language of 
Language Arts, Language of Science, Language of Social 
Studies

WIDA Language Proficiency Levels included: This program is designed for students learning 
literacy skills and for language learners yet no explicit 
alignment to the WIDA Language Proficiency Levels 
exists in the materials.

Most Recently Published Edition or Website: https://www.readingplus.com/ 

In the space below explain the focus or intended use of the materials: 

Reading Plus simultaneously develops all three domains of reading–physical, cognitive, and emotional–by 
integrating them in one personalized online reading program. Rooted in eight decades of research, Reading 
Plus is proven to increase achievement in students from elementary grades through college.

https://www.readingplus.com/
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PRIME Part 2: Correlate Your Materials 

1. Asset-Based Philosophy  

A. Representation of Student Assets and Contributions

The WIDA Standards Framework is grounded in an asset-based view of students and the resources and 
experiences they bring to the classroom, which is the basis for WIDA’s Can Do Philosophy. 

1) Are the student assets and contributions considered in the materials? YES

2) Are the student assets and contributions systematically considered 
throughout the materials?

YES

Justification:
Provide examples from materials as evidence to support each “yes” response for this section. Provide 
descriptions, not just page numbers.

1. Student assets and contributions are considered throughout the Reading Plus program, 
especially in the ability for students to choose the texts that are interesting to them.  Students 
could choose texts that reflect a topic that could either interest them, has background 
information they are familiar with, or has content that reflects who they are as a person. 
 

2. Opportunities for students to contribute and share their academic, cultural, and personal 
knowledge are found systematically throughout the program, as also seen in the skill-based 
writing assignments, a Teaching Tool within Reading Plus.  
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2. Academic Language 

WIDA believes that developing language entails much more than learning words. WIDA organizes academic 
language into three dimensions: discourse, sentence, and word/phrase dimensions situated in sociocultural 
contexts. Instructional material developers are encouraged to think of how the design of the materials can 
reflect academic language as multi-dimensional.

A.  Discourse Dimension (e.g., amount, structure, density, organization, cohesion, 
variety of speech/written text)

1) Do the materials address language features at the discourse dimension 
in a consistent manner for all identified proficiency levels? 

YES

2) Are the language features at the discourse dimension addressed 
systematically throughout the materials?

YES

Justification:
Provide examples from materials as evidence to support each “yes” response for this section. Provide 
descriptions, not just page numbers.

1. Reading Plus includes increased opportunities for discourse throughout the materials and 
activities.  The amount of written text varies throughout lessons and activities within a grade 
level.  A text selection in first grade, for example, will have a picture and a one sentence 
description to introduce a topic to the reader.  As the selection continues, a larger text will 
appear, allowing the reader to follow along with a guided window to improve silent reading 
proficiency.  Comprehension questions will appear at the end of a text selection to support a 
cohesion of ideas from what was just read. 
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2. Reading Plus presents language features at the discourse dimension systematically throughout 
the program.  There are offline skill worksheets within the comprehension skill worksheets 
Teaching Tools that provide a variety of sentence types and written text structures that can be 
provided to students at any time there needs to be additional instruction, as seen below with 
close reading/identifying explicit details. 
 

Copyright © 2018 Taylor Associates Communications, Inc. All Rights Reserved.www.readingplus.com

SKILLS PRACTICE

pg 1 of 2

Main Idea and Theme
Determining Main Idea

2A
Lesson 2

B A S I C

Every time you read a text, you should look for the main idea of that 
text. The main idea of a text is what the text is mainly about -- it is 
the most important point of the text. A text will tell you many things 
as you read. Your job is to figure out which are details that support 
the main idea and which are less important details.

To find the main idea of a text, you need to focus on the text’s most 
important point. A text has many details. The main idea does not tell 
you about all of these details. The main idea tells you the most important point. 

The main idea can be anywhere in a text. Sometimes the author will put the main idea, or the 
most important point, in the beginning of a text.  But sometimes the main idea can be in the 
middle or at the end of a text. 

 ► Read this paragraph.

Rice is a food that is eaten all over the world. In Spain there is Spanish rice, in Mexico 
there is rice and beans, and in India there is rice bread. The Chinese have fried rice, the 
Japanese have rice cakes, and Americans have rice pudding.

What is the main idea of this paragraph? The first sentence is the main idea because it says 
people all over the world eat rice. The other sentences give details about the kinds of rice meals 
that are eaten in different places.

 ► Read this paragraph.

More than 4,000 years ago, people in ancient India came up with “nothing.” They were 
the first to have the idea of a number zero. Before then, there was no written way to show 
there was nothing to count.

Sometimes the main idea does not come at the beginning. In this paragraph, the main idea is in 
the second sentence. It tells about the first people to have the idea of a number zero. The first 
and third sentences give details about the idea of a number zero and why it was needed.

 ► Read this paragraph. 

It may surprise you that plants are used in products to clean your house. They can be 
used to wash clothes and shine shoes. Plants also are used in products that clean your 
body. They are in things like soap and shampoo. Plants have many uses.

Sometimes the main idea is stated at the end of a text. The main idea here is that plants have 
many uses. The other sentences give examples of how plants are used.

The main idea can be anywhere in the text. You need to read closely and carefully to see if the 
main idea is in the beginning, middle, or end of a text.

The main idea is 
the most important 
thought or idea in a 

text. 
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B.  Sentence Dimension (e.g., types, variety of grammatical structures, formulaic and 
idiomatic expressions; conventions)

1) Do the materials address language features at the sentence dimension 
for all of the identified proficiency levels?  

YES

2) Are the language features at the sentence dimension appropriate for 
the identified proficiency levels?

YES

3) Are the language features at the sentence dimension addressed 
systematically throughout the materials?

YES

Justification:
Provide examples from materials as evidence to support each “yes” response for this section. Provide 
descriptions, not just page numbers.

1. Reading Plus offers instruction that addresses language features at the sentence dimension.  
Within the Teaching Tools there is a Skills Coach section.  This section offers a wide variety of 
comprehension skills tutorials, which help students to match language forms to many 
purposes and perspectives.  Within each tutorial are skill-based videos that provide direct 
instruction on both the skill and application to a text selection and questions students may 
have within the Reading Plus program. 
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2. Students at any level of learning are able to access this information.  The comprehension skills 
tutorials are videos.  In addition, the skill level of each video can be designed and tailored to  
the basic or intermediate level of instruction with a click from a simple drop down menu.

3. These language features of sentence types, grammatical constructions and varying purposes 
and perspectives at the sentence dimension are applied systematically, as also seen within the 
skill based writing assignments.  Students can continue and apply their learning with various 
writing prompts that directly match the skill they are acquiring.  In addition, links to the 
instructional videos appear at the top of each section for ease of use and review.  When ready, 
students can apply their knowledge by choosing another text selection and coordinating 
questions, all of which are related to the comprehension skills tutorials. 
 

C.  Word/Phrase Dimension (multiple meanings of words, general, specific, and technical 
language)

1) Do the materials address language features at the word/phrase 
dimension in a consistent manner for all identified proficiency levels?

YES

2) Are words, expressions, and phrases represented in context? YES

3) Is the general, specific, and technical language appropriate for the 
targeted proficiency levels?

YES

4) Is the general1, specific2, and technical3 language systematically 
presented throughout the materials?

YES

1. General language refers to words or expressions not typically associated with a specific content areas (e.g., describe a book). 

2. Specific language refers to words or expressions used across multiple academic content areas in school (chart, total, individual). 

3. Technical language refers to the most precise words or expressions associated with topics within academic content areas in 
school and is reflective of age and developmental milestones.
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Justification:
Provide examples from materials as evidence to support each “yes” response for this section. Provide 
descriptions, not just page numbers.

1. Reading Plus presents language features at the word/phase dimension for all targeted 
proficiency levels.  Within each level there is vocabulary instruction that is designed to 
introduce and reinforce vocabulary comprehension, and many of these words have multiple 
meanings.  If more instruction is needed, the program will provide a deeper level of discussion 
on what it means to incorporate the targeted words within the sentence level. 

2. Language features at the word/phrase dimension are provided in context throughout the text 
selections.  Words are often defined within a sentence and have context clues within the text 
to help students determine meaning.  Additionally, language features often show up in the 
questions that follow the text selections.  These questions require students to review a text 
portion to analyze for various word/phrase functions.
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3. Pictures are used as a reinforcement of meaning, which make language features appropriate 
for all levels of instruction. 

4. Language features at the word/phrase dimension show up systematically throughout Reading 
Plus materials.  Language features appear in the text selections and additionally in the 
questions that follow the texts. 
 

Additional instruction at the word/phrase level can be found in the Skills Coach section of the 
Teaching Tools.  There are videos that contain information on the use of language in the texts 
selections throughout the Reading Plus program.
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3. Performance Definitions 

The WIDA Performance Definitions define the WIDA levels of language proficiency in terms of the three 
dimensions of academic language described above (discourse, sentence, word/phrase) and across six levels 
of language development.

A.  Representation of Levels of Language Proficiency

1) Do the materials differentiate between the language proficiency levels? NO

2) Is differentiation of language proficiency developmentally and 
linguistically appropriate for the designated language levels?

NO

3) Is differentiation of language systematically addressed throughout the 
materials?

YES

Justification:
Provide examples from materials as evidence to support each “yes” response for this section. Provide 
descriptions, not just page numbers.

1. Materials in the Reading Plus program do not differentiate between language proficiency 
levels.  However, the program does list research that indicates significant gains in reading can 
be made when English Language Learners use the tools within the program.  That research can 
be located here: https://www.readingplus.com/research/sub-populations/english-learners/ 

2. As stated above, the materials do not differentiate between language proficiency levels.

3. Differentiation of language is systematically addressed at two different levels in the 
comprehension Skills Coach: basic and intermediate.  These skills are systematically 
represented in the text selections for each grade level. 

https://www.readingplus.com/research/sub-populations/english-learners/
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B.  Representation of Language Domains

WIDA defines language through expressive (speaking and writing) and receptive (reading and 
listening) domains situated in various sociocultural contexts.

1) Are the language domains (listening, speaking, reading, and writing) 
targeted in the materials?

YES

2) Are the targeted language domains presented within the context of 
language proficiency levels?

NO

3) Are the targeted language domains systematically integrated 
throughout the materials?

YES

Justification:
Provide examples from materials as evidence to support each “yes” response for this section. Provide 
descriptions, not just page numbers.

1. The language domains of listening, reading, and writing are targeted in the materials, and the 
speaking domain is referenced in teacher training and monthly newsletters. Students have the 
opportunity to engage in reading activities when they read a text selection.  Listening occurs 
when specific skills are being taught within the comprehension Skills Coach videos.  Writing 
can ocurr during the skills-based writing assignments.  Speaking can be added with tips from 
the monthly newsletters, in onsite training opportunities, and with a teaching tips for ELLs 
document provided in training. 

2. While the Reading Plus program has research to justify effective outcomes for English 
Language Learners who use the program, language proficiency levels are not directly 
addressed.
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3. As previously mentioned, the language domains of listening, reading, and writing are targeted 
within Reading Plus, and the speaking domain is supported with supplemental teacher 
materials.  Listening, reading, and writing domains appear throughout the materials at every 
level.  In addition, skill-building graphic organizers within the Teaching Tools are designed for 
additional writing practice and can be used with any level of instruction.  Speaking activities 
can be added within the classroom at any time during work with the program. 
 

 



Page 15

4. The Strands of Model Performance Indicators and the Standards Matrices 

The Strands of Model Performance Indicators (MPIs) provide sample representations of how language 
is processed or produced within particular disciplines and learning contexts. WIDA has five language 
development standards representing language in the following areas: Social and Instructional Language, 
The Language of Language Arts, The Language of Mathematics, The Language of Science, The Language 
of Social Studies as well as complementary strands including The Language of Music and Performing Arts, 
The Language of Humanities, The Language of Visual Arts. 

The Standards Matrices are organized by standard, grade level, and domain (Listening, Speaking, Reading, 
and Writing). The standards matrices make an explicit connection to state academic content standards 
and include an example for language use. Each MPI includes a uniform cognitive function (adopted from 
Bloom’s taxonomy) which represents how educators can maintain the cognitive demand of an activity 
while differentiating for language. Each MPI provides examples of what students can reasonably be 
expected to do with language using various supports.

A.  Connection to State Content Standards and WIDA Language Development Standards

1) Do the materials connect the language development standards to the 
state academic content standards?

YES

2) Are the academic content standards systematically represented 
throughout the materials?

YES

3) Are social and instructional language and one or more of the remaining 
WIDA Standards present in the materials?

YES

Justification:
Provide examples from materials as evidence to support each “yes” response for this section. Provide 
descriptions, not just page numbers.

1. According to the Reading Plus website, there are twenty sub-skills that Reading Plus focuses 
on for optimal learning. 

All of these sub-skills are aligned with national and state standards, specifically in the area of 
reading informational and literary texts.
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2. Reading Plus reports real-time data regarding student’s level of performance within each of 
the nine Anchor Standards, which are aligned to the Common Core State Standards’ College 
and Career Readiness Anchor Standards for Reading.  Students who are struggling with specific 
College and Career Readiness skills are flagged for teachers, who are provided resources to use 
for remediation of skill deficits, as seen below: 
 
 

These students are additionally grouped by skill deficit, providing teachers additional 
resources for small-group remediation, whole class instruction, and/or independent work.  
Students are also provided skill-building activities to work on independently.  The Skills Coach, 
as shown below, provides students with explicit instruction, guided practice, and independent 
practice with specific comprehension skills. 
 
 

www.readingplus.com • 800-READ-PLUS
Copyright © 2014 Taylor Associates/Communications, Inc. All Rights Reserved

Class Skills Summary Report

May 21, 2014 9:58 AM

Class Skills Summary Report
Class: Mora P5

Date Range:All Completed Weeks

Ana Mora
Macon Gaines Middle School

Students

Emily Brown

Olivia Davis

Juan Garcia

Emma Johnson

Sophia Jones

Lucas Kellner

Isabella Martinez

Brandon Miller

Ben Reeden 

Charlotte Robinson

Mateo Rodriguez

Michael Williams

James Wilson 

Class Skill Avg %

1

8/16

19/22

17/30

72/88

14/16

17/20

19/23

41/61

25/30

40/46

7/11

25/25

1/10

70%

2

6/7

11/12

7/8

7/11

10/12

10/12

5/7

7/9

50/57

5/8

13/16

16/19

15/20

80%

3

13/14

6/7

22/24

10/12

17/18

12/16

15/17

8/11

18/20

5/9

17/19

7/8

33/49

83%

Core

27/37

36/41

39/62

89/111

41/46

39/48

39/47

56/81

93/107

50/63

37/46

48/52

49/79

72%

4

12/15

6/7

8/9

7/11

15/17

19/23

6/9

15/18

22/29

5/7

24/27

17/20

3/7

77%

5

9/10

7/8

6/8

3/8

8/9

8/9

13/14

7/7

12/13

9/12

10/12

8/9

4/7

81%

6

9/9

10/12

14/17

4/9

6/7

15/18

7/8

7/10

15/16

14/16

9/13

6/9

6/11

78%

Craft

30/34

23/27

28/34

14/28

29/33

42/50

26/31

29/35

49/58

28/35

43/52

31/38

13/25

79%

7

6/9

6/8

6/7

8/14

9/11

7/10

14/17

9/13

8/10

19/21

7/10

6/7

4/8

74%

8

12/15

7/8

6/7

15/21

12/12

7/8

21/22

23/26

42/48

6/7

17/20

8/8

4/7

85%

9

9/11

9/11

10/10

13/20

6/8

11/11

8/9

8/8

21/22

17/19

8/8

13/14

6/8

88%

Critical

25/35

20/27

22/24

36/55

27/31

25/29

43/48

40/47

71/80

42/47

32/38

27/29

14/23

82%

After completing each SeeReader® selection, students answer questions that test their comprehension 
skills.  The Class Skills Summary Report shows teachers their students’ levels of performance with nine 
comprehension Anchor Skills. These skills are aligned with the College and Career Readiness Anchor 
Standards for Reading from the Common Core State Standards. Anchor Skills are grouped into three 
clusters: Core, Craft, and Critical.

Anchor Skills 4 – 6 are grouped as 
a cluster of “Craft” comprehension 
skills.  These skills determine a 
student’s understanding of text 
structure and author’s intent and 
purpose:

4. Use of Language
5. Structure
6. Point of View

Each numbered column represents 
one comprehension Anchor Skill.  
Every Anchor Skill contains multiple 
comprehension sub-skills.

Anchor Skills 1 – 3 are grouped as 
a cluster of “Core” comprehension 
skills.  These skills determine a 
student’s understanding of the 
general ideas and essence of the 
text:

1. Close Reading
2. Main Ideas and Themes
3. Interaction of Ideas

Anchor Skills 7 – 9 are grouped as 
a cluster of “Critical” comprehension 
skills.  These skills determine a 
student’s deeper understanding of 
the text:

7. Imaging Scaffolds
8. Reasoning and Rhetoric
9. Comparative Reading

View the class-wide average 
percentage for each Anchor Skill  or 
each comprehension skill cluster in 
order to analyze areas of strength 
and weakness on the class level.

The bottom number of the fraction 
represents the total number of 
times the student was exposed to 
questions aligned to the Anchor 
Skill.  The top number represents 
the number of correct responses.

Select Display Percentages to 
convert fractions into percentages. 
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Offline activities, organized by standard and leveled according to student abilities, include a 
teacher page, a practice page, and can be used with individual students, a small group, or an 
entire class. 
 
 

Written work that strengthens specific comprehension skills are another helpful, standards-
aligned tool for teachers.  These writing prompts are broken down both by level and genre.   
A sampling of prompts are shown below. 
 
 

Academic content standards align to the twenty sub-skills addressed within the Reading Plus 
program.  Although standards are not represented and visible throughout the text selections 
and activities, Reading Plus offers information on their website on how the Common Core 
State Standards relate to their program, broken down by state: https://standards.readingplus.
com/states 

3. The Language of Social Studies, Science, and Social and Instructional language are present 
throughout Reading Plus.  Text selections at all levels of instruction display all of these 
languages as options for students to choose when working through the program. 
 

https://standards.readingplus.com/states
https://standards.readingplus.com/states
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B.  Cognitive Challenge for All Learners at All Levels of Language Proficiency

1) Do materials present an opportunity for language learners to engage 
in various cognitive functions (higher order thinking skills from Bloom’s 
taxonomy) regardless of their language level?

YES

2) Are opportunities for engaging in higher order thinking systematically 
addressed in the materials?

YES

Justification:
Provide examples from materials as evidence to support each “yes” response for this section. Provide 
descriptions, not just page numbers.

1. Materials within Reading Plus provide opportunties for students to interact within various 
levels of Bloom’s taxonomy, regardless of language level.  The comprehension Skills Coach 
within the Teaching Tools provides a list of skills that span Bloom’s taxonomy levels. 

Using “Main Idea and Themes” as an example from the above picture, students have access 
to verbal instruction of these ideas in the form of videos that give an overview, a tutorial, and 
practice.  These videos can be in the basic or intermediate level, and that level could be chosen 
based on language level.
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Finally, questions that occur after a text selection could have a simple question related to main 
idea. 

2. Materials within the Reading Plus program provide systematic opportunities for language 
learners to interact at varying levels within Bloom’s taxonomy.  The skill-building graphic 
organizers provide students with opportunities to produce writing with any text selection at 
any level. 
 

Continuing with the “Main Idea” example provided in this section, teachers and students also 
have the systematic option to use the basic and intermediate prompts provided within the 
skill-based writing assignments. 
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C.  Supports for Various Levels of Language Proficiency

1) Do the materials provide scaffolding supports for students to advance 
within a proficiency level?

YES

2) Do the materials provide scaffolding supports for students to progress 
from one proficiency level to the next?

YES

3) Are scaffolding supports presented systematically throughout the 
materials?

YES

Justification:
Provide examples from materials as evidence to support each “yes” response for this section. Provide 
descriptions, not just page numbers.

1. There are supports that exist within each level of the Reading Plus program.  When students 
are not yet proficient with terms in the vocabulary section, scaffolding in the form of re-
teaching will occur that provides additional instruction when needed. 

When answering questions after reading a text selection, a select number of re-reads of the 
text are allowed as a scaffold. 

Finally, after text selections have been read, students have the opportunity to increase their 
silent reading rate within the program.

2. Although Reading Plus does not explicitly detail progress between proficiency levels, students 
receive scaffolding when needed, as mentioned in the examples above. 

3. These scaffolding supports occur systematically throughout all levels of the Reading Plus 
program.
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D.  Accessibility to Grade Level Content

1) Is linguistically and developmentally appropriate grade-level content 
present in the materials?

YES

2) Is grade-level content accessible for the targeted levels of language 
proficiency?

YES

3) Is the grade-level content systematically presented throughout the 
materials?

YES

Justification:
Provide examples from materials as evidence to support each “yes” response for this section. Provide 
descriptions, not just page numbers.

1. Reading Plus displays grade-level content that is developmentally appropriate.  A sample of 
texts at the sixth grade level is displayed below. 

2. Grade-level content is accessible for any level of language because of the in depth InSight 
(CamelCase) assessment, which can be given initally for placement and both as a screener and 
benchmark.  The InSight assessment, according to information on the Reading Plus website, 
contains a motivation inventory, a vocabulary section, and a comprehension section.  These 
three parts will give an accurate representation of a student’s reading abilities and will provide 
him or her with grade-level content at a reading level appropriate for the student.

3. This grade-level content appears systematically at each level within the Reading Plus program.
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E.  Strands of Model Performance Indicators

1) Do materials include a range of language functions? YES

2) Are the language functions incorporated into a communicative goal  
or activity?

YES

3) Do the language functions support the progression of language 
development?

YES

Justification:
Provide examples from materials as evidence to support each “yes” response for this section. Provide 
descriptions, not just page numbers.

1. A range of language functions, particularly with purpose for reading (i.e. analyze, compare, 
inform, etc.) can be exemplified through the comprehension Skills Coach Teaching Tool and 
the skill-building graphic organizers teaching tool. 
 
Comprehension Skills Coach: 

Skill-Building Graphic Organizers: 
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2. These language functions of the examples above can be incorporated at the teacher’s 
discretion, based on the student information that appears within the teacher dashboard.  
Students needing extra instruction on various skills can get what they need at the time that 
they need the instruction.

3. Continuing with the “Main Idea” example provided in this section, teachers and students also 
have the systematic option to use the basic and intermediate prompts provided within the 
skill-based writing assignments. 
 


