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Introduction to PRIME 
WIDA developed PRIME as a tool to assist publishers and educators in analyzing their materials for the 
presence of key components of the WIDA Standards Framework. PRIME stands for Protocol for Review 
of Instructional Materials for ELLs. 
 
The PRIME correlation process identifies how the components of the 2012 Amplification of the English 
Language Development Standards, Kindergarten through Grade 12, and the Spanish Language 
Development (SLD) Standards, Kindergarten through Grade 12 are represented in instructional materials. 
These materials may include core and supplemental texts, websites and software (e.g., apps, computer 
programs), and other ancillary materials. PRIME is not an evaluative tool that judges the effectiveness of 
published materials.  
 
Those who complete WIDA PRIME Correlator Trainings receive PRIME Correlator Certification. This 
may be renewed annually.  Contact WCEPS for pricing details at store@wceps.org or 877-272-5593. 
 

New in This Edition 
PRIME has been expanded to include 

• Correlation to the WIDA Standards Framework 
• Connections to English and Spanish Language Development Standards 
• Relevance for both U.S. domestic and international audiences 

 

Primary Purposes 
• To assist educators in making informed decisions about selecting instructional materials for 

language education programs 
• To inform publishers and correlators on the various components of the WIDA Standards 

Framework and of their applicability to the development of instructional materials 
 

Primary Audience 
• Publishers and correlators responsible for ensuring their instructional materials address language 

development as defined by the WIDA English and Spanish Language Development Standards  
• District administrators, instructional coaches, and teacher educators responsible for selecting 

instructional materials inclusive of or targeted to language learners 
 
At WIDA, we have a unique perspective on how to conceptualize and use language development 
standards. We welcome the opportunity to work with both publishers and educators. We hope that in 
using this inventory, publishers and educators will gain a keener insight into the facets involved in the 
language development of language learners, both in the U.S. and internationally, as they pertain to 
products.   

mailto:store@wceps.org
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Overview of the PRIME Process 
PRIME has two parts. In Part 1, you complete an inventory of the materials being reviewed, including 
information about the publisher, the materials’ intended purpose, and the intended audience. 
 
In Part 2, you answer a series of yes/no questions about the presence of the criteria in the materials. You 
also provide justification to support your “yes” responses. If additional explanations for “No” answers are 
relevant to readers’ understanding of the materials, you may also include that in your justification. Part 2 
is divided into four steps which correspond to each of the four elements being inventoried; see the 
following table. 
 
PRIME at a Glance 

Standards Framework Elements Included in the PRIME Inventory 

1. Asset-based Philosophy 

A. Representation of Student Assets and Contributions 

2. Academic Language 

A. Discourse Dimension 

B. Sentence Dimension 

C. Word/Phrase Dimension 

3. Performance Definitions 

A. Representations of Levels of Language Proficiency 

B. Representations of Language Domains 

4. Strands of Model Performance Indicators and the Standards Matrices 

A. Connection to State Content Standards and WIDA Language Development Standards 

B. Cognitive Challenge for All Learners at All Levels of Language Proficiency 

C. Supports for Various Levels of Language Proficiency 

D. Accessibility to Grade Level Content 

E. Strands of Model Performance Indicators 
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PRIME Part 1: Provide Information about Materials 
Provide information about each title being correlated. 

 
Publication Title(s):  SuccessMaker 
 
Publisher: Savvas Learning Company 
 
Materials/Program to be Reviewed:  SuccessMaker ELA Grades K-8, Math Grades K-8 
 
Tools of Instruction included in this review:  SuccessMaker Online Program 
 
Intended Teacher Audiences:  ELA Teachers K-8, Math Teachers K-8 
 
Intended Student Audiences:  K-8 
 
Language domains addressed in material:  ELA, Math 
 
Check which set of standards will be used in this correlation:  
 
☐  WIDA Spanish Language Development Standards 
 
☒  WIDA English Language Proficiency Standards 
 
WIDA Language Development Standards addressed: (e.g. Language of Mathematics). Language of 
Language Arts, Language of Science, Language of Mathematics, Social and Instructional Language 
 
WIDA Language Proficiency Levels included: The WIDA ELP levels are not explicitly addressed 
 
Most Recently Published Edition or Website:  2021 
 
In the space below explain the focus or intended use of the materials: 
  
SuccessMaker is an adaptive, online reading and math program for Grades K-8.  The online 
program provides a personalized learning system for continuous adaptive differentiation and 
intervention. Both programs follow a three-step instructional design that accelerates achievement 
for all learners: adaptive instruction, instant instructional insights, and teacher delivered targeted 
instruction.  
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PRIME Part 2:  Correlate Your Materials  

1. Asset-Based Philosophy                                                        

A. Representation of Student Assets and Contributions 
The WIDA Standards Framework is grounded in an asset-based view of students and the 
resources and experiences they bring to the classroom, which is the basis for WIDA’s 
Can Do Philosophy.   

1) Are the student assets and contributions considered 
in the materials?   

Yes  No 

2) Are the student assets and contributions 
systematically considered throughout the materials? 

Yes  No 

Justification: Provide examples from materials as evidence to support each “yes” 
response for this section. Provide descriptions, not just page numbers. 

1) Student assets and contributions are considered in the materials. SuccessMaker includes 
topics inclusive of real-world examples that students can easily apply to their lives. The 
math example from Grade 5 uses the recreation of a Stonehenge in Las Vegas using 
concrete and students have to determine how much concrete is needed. The 5th grade 
reading example discusses a sport similar to basketball and soccer. In the 7th grade math 
example, students are asked to calculate how many views their funny video will receive on 
the Internet. In the 7th grade reading example, a topic of discussion was injustice as it 
related to history. 

 

SMMA_LO_02508_S1 

Math, 5th Grade 

 
 

Smre_ip_00725_s1 

Reading, 5th Grade 
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SMMA_LO_02512_S1 

Math, 7th Grade 

 

smre-itr_01440_s1 

Reading, 7th Grade 

 

2) Student assets and contributions are systematically considered throughout the materials.   
The examples below representing math and reading includes real life examples that can 
be applied to the lives of students.  The 3rd grade math example provides the opportunity 
for students to calculate the snacks that the principal should buy.  The 5th grade math 
example asks students to calculate if the café owner will make money on the specials 
offered.  The reading example from 3rd grade discusses apples and how families will love 
them while the 5th grade reading example is an opinion piece that discusses camping and 
bears. 

 

SMA_LO_02500_S1 

Math, 3rd Grade 

 

 

 

 

 

smre_ip_00277 

Reading, 3rd Grade 
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SMMA_LO_02506_S1 

Math, 5th Grade 

 

 

smre_di_00142 

Reading, 5th Grade 
 

2. Academic Language  
WIDA believes that developing language entails much more than learning words. WIDA 
organizes academic language into three dimensions:  discourse, sentence, and word/phrase 
dimensions situated in sociocultural contexts. Instructional material developers are encouraged 
to think of how the design of the materials can reflect academic language as multi-dimensional.   

A. Discourse Dimension (e.g., amount, structure, density, organization, 
cohesion, variety of speech/written text) 

 

1) Do the materials address language features at the 
discourse dimension in a consistent manner for all 
identified proficiency levels?  

Yes  No 

 

2) Are the language features at the discourse 
dimension addressed systematically throughout 
the materials? 

Yes  No 

 

Justification: Provide examples from materials as evidence to support each “yes” 
response for this section. Provide descriptions, not just page numbers. 

1) The materials address language features at the discourse dimension in a consistent manner 
for all identified proficiency levels. SuccessMaker, both math and reading, introduces new 
language through animated discussion and spoken discourse that is appropriate for 
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developmental and language levels. Reading and listening are presented throughout the 
program and both reading and math offer a “read to me” option.  At the beginning of each 
grade, students are presented with grade level content and if those are not successfully met, 
prerequisites to that content are introduced and students move through those until the 
grade level content is successfully met (both math and reading). The SuccessMaker software 
program includes resources for small group/individual targeted instruction.  The math and 
reading excerpt provide examples of how the teacher might introduce and interact with the 
language feature at the on-target grade levels for 3rd and 5th grade.  If the students are 
performing at lower proficiency levels (based on software responses) there are activities and 
prerequisites that they would work on until the concept is mastered. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Lesson 4, Fractions and Decimals, p. 17 

Math, 3rd Grade 

 

 

Lesson 10, Comparing Texts, p. 48 

Reading, 5th Grade 
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2) The language features at the discourse dimension are addressed systematically throughout 
the materials.  Linguistic complexity is evident throughout the robust reading and math 
passages available at each grade level.  As previously mentioned, students are introduced to 
on-grade level material and based on responses, they are moved along to more challenging 
concepts and vocabulary or they are presented with prerequisites that allow them to 
practice and master the concept before advancing.  Students who need more targeted 
supports and practice can be introduced to the lessons for small group/individual support.  
These supports include teacher tips for vocabulary introduction, practice, and scaffolding for 
language. 

 

 

B. Sentence Dimension (e.g., types, variety of grammatical structures, 
formulaic and idiomatic expressions; conventions) 

 

1) Do the materials address language features at the 
sentence dimension for all of the identified proficiency 
levels?  

Yes  No 

 

2) Are the language features at the sentence dimension 
appropriate for the identified proficiency levels? 

Yes  No 

 

3) Are the language features at the sentence dimension 
addressed systematically throughout the materials? 

Yes  No 

 

Justification: Provide examples from materials as evidence to support each “yes” 
response for this section. Provide descriptions, not just page numbers. 

1)  The materials address language features at the sentence dimension for all of the identified 
proficiency levels. SuccessMaker presents prompts for math and reading that are 
appropriate for students based on their responses. The two 3rd grade examples below show 
different proficiency levels at the sentence dimension.  The 3rd grade math example shows a 
math problem designed for the student reading at a lower proficiency level while the 
reading example uses more complex sentence structures for students who are at the upper 
proficiency levels. 
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SMA_LO_01302 

Math, 3rd Grade 

 

smre_ip_00229 

Reading, 3rd Grade 

 

2)  Language features at the sentence dimension are appropriate for the identified proficiency 
levels.  SuccessMaker consists of activities that are geared to meeting the students where 
they are and they either progress to more advanced concepts and language or they are 
provided with prerequisite skills, as necessary.  When beginning the SuccessMaker program 
for either math or reading, students are presented with grade level materials and 
administered a placement test that identifies the level where students are starting (if not on 
grade level).  Differentiated lessons are presented based on student responses.  

      The level of complexity increases with each lesson and scaffolds are available to support the 
students learning at the beginning levels. The 3rd grade math snippet provides an example 
of a math targeted lesson activity that is geared for students who may not be able to 
verbally respond with the terms but can complete the “show me” activity on paper or 
markerboard. The 5th grade reading example provides a text for a student at the upper 
proficiency level based on sentence structure. 

 

Lesson 4, Fractions and Decimals, p. 18 

Math, 3rd Grade 

 
 

smre_ip_00723 

Reading, 5th Grade 
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3)  The language features at the sentence dimension are addressed systematically throughout 
the materials. The format of the lessons for math and reading follow the same lesson format. 
Math passages present a word problem in the format of a scenario and prerequisites are 
available.  Reading follows the same format. Students are presented with the passages and 
have the opportunity to either explore the glossary, click on the option for read aloud, have 
the simulated person pop up and provide more details on the passage/vocabulary, or 
interact with the math problem or question presented. 

 

 
 

SMMA_LO_02512_S1 

Math, 7th Grade 

 

 

 

smre_itr_01440_s1 

Reading, 7th Grade 
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C. Word/Phrase Dimension (multiple meanings of words, general, specific, and 
technical language1) 

1) Do the materials address language features at the 
word/phrase dimension in a consistent manner for all 
identified proficiency levels? 

Yes  No 

2) Are words, expressions, and phrases represented in 
context?   

Yes  No 

3) Is the general, specific, and technical language 
appropriate for the targeted proficiency levels? 

Yes  No 

 

4) Is the general, specific, and technical2 language 
systematically presented throughout the materials? 

Yes  No 

Justification: Provide examples from materials as evidence to support each “yes” 
response for this section. Provide descriptions, not just page numbers. 

1) The materials address language features at the word/phrase dimension in a consistent 
manner for all identified proficiency levels. Each passage in math and reading includes a 
glossary where students can hear the word spoken and see the definition.  

 

SMMA_LO_02501_S1 

Math, 3rd Grade 

 
 

SMMA_LO_02501_S1 

Reading, 3rd Grade 

 

                                                           
 

1  General language refers to words or expressions not typically associated with a specific content areas (e.g., 
describe a book).   
Specific language refers to words or expressions used across multiple academic content areas in school (chart, 
total, individual).  
Technical language refers to the most precise words or expressions associated with topics within academic content 
areas in school and is reflective of age and developmental milestones. 
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2)  Words, expressions, and phrases are represented in context. Students are presented lessons 
in the context of a story or theme for both math and reading. The 5th grade math example 
discusses vocabulary in the context of a menu and food combinations.  This example comes 
from the passage “Today’s Special.”  The 5th grade reading example from “Naming the 
Storm” teaches vocabulary such as “hurricane” and “peak” in the context of teaching about 
hurricanes. 

 

SMMA_LO_02506_S1 

Math, 5th Grade 

 

smre_ip_00684 

Reading, 5th Grade 

 

3)  The general, specific, and technical language is appropriate for the targeted proficiency 
levels. Since the software program automatically adjusts based on student responses, this is 
easily done. As students show they are mastering the content, they are presented with more 
advanced language.  In the 7th grade excerpt below, examples of general vocabulary are 
“oceans” and “deeper;” and specific vocabulary: “trench” and “Mariana Trench;” and technical 
vocabulary: “kilometers” and “figure.”  There is also general, specific, and technical language 
present in the 7th grade reading passage, “The Life of Cesar Chavez.”  Examples of general 
vocabulary include “work” and “packed;” and specific vocabulary: “migrant” and “heritage;” 
and technical vocabulary: “grueling” and “discrimination.” 
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SMMA_LO_02514_S1 

Math, 7th Grade 

 

 

 

 

 

smre_itr_01440_S1 

Reading, 7th Grade 

 

4) The general, specific, and technical language is systematically presented throughout the 
materials.  Each passage or problem offers diverse texts ranging from word problems to 
informational texts, to one sentence directions or problems.  The language of the 
assignments ranges according to the different levels of proficiency (based on student 
responses).  Each topic for math and reading includes resources for small group/individual 
support that offer multiple types of language in content.  Students have the opportunity to 
interact with passages, word problems, directions, and scenarios that provide exposure to 
general, specific, and technical language as can be seen in the targeted lesson options that 
are available with the software program. 
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Lesson 4, Fractions and Decimals, p. 17 

Math, 3rd Grade 

 

 

 

 

Lesson 10, Comparing Texts, p. 46 

Reading, 5th Grade 
 

 

3. Performance Definitions  
The WIDA Performance Definitions define the WIDA levels of language proficiency in 
terms of the three dimensions of academic language described above (discourse, 
sentence, word/phrase) and across six levels of language development. 

A. Representation of Levels of Language Proficiency 
 

1) Do the materials differentiate between the WIDA 
language proficiency levels?  

Yes  No 

2) Is differentiation of language proficiency 
developmentally and linguistically appropriate for 
the designated language levels?   

Yes  No 

3) Is differentiation of language systematically 
addressed throughout the materials? 

Yes  No 

Justification: Provide examples from materials as evidence to support each “yes” 
response for this section. Provide descriptions, not just page numbers.  

1) The materials differentiate between the WIDA language proficiency levels. SuccessMaker is 
designed to “meet students where they are.” The program automatically adjusts based on 
student responses and either takes them to the next level or brings them down a level to 
help make the students feel successful and master the skill, language level, and objective. 
Prerequisites accompany each concept that are to be met before the program advances the 
student.   
SuccessMaker math is laid out in the same framework as reading in that the program 
adjusts based on whether or not students have mastered the concept presented at the 
specific language of proficiency.  If a concept is not mastered, the program moves students 
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back to prerequisite skills and if the students are progressing, the program moves students 
to the next level of language proficiency. An example of a 5th grade concept reflective of 
differing proficiency levels is from “Today’s Special.” The reading passage that is presented 
prior to the concept of problem solving is written so that it is reflective of lower level 
proficiency language.  The strand of problem solving is also seen in “Recreating 
Stonehenge.” In this activity, students are presented with more complex language in the 
reading passage prior to the problem-solving activity which is reflective of higher 
proficiency levels. 
SuccessMaker Reading, Grade 5 addresses comprehension and literary devices that are 
aligned with grade level standards. The first example from 5th grade reading comes from 
“Naming the Storm” which asks students to read a passage and answer literal questions.  
The passage reflects words, phrases, and concepts representative of the lower proficiency 
levels.  The second reading passage example from “Ancient Aztecs” includes more complex 
language and concepts that are reflective of the higher proficiency levels. 

 

SMMA_LO_02506_S1 

 

SMMA_LO_02508_S1 

Math, 5th Grade 

 

 
 

smre_ip_00684 

 

 

 

 
 

smre_ip_00725_s1 

Reading, 5th Grade 
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2) Differentiation of language proficiency is developmentally and linguistically appropriate for 
designated language levels. Both reading and math lessons and activities are dictated by 
student responses to the passages/problems posed. Below are two different snippets taken 
from grade 7 math and reading that provide examples that reflect prerequisites for those 
students who haven’t met specific standards that must be met before they are directed to 
the more challenging content. 
The two math examples from 7th grade provide examples of linguistically appropriate 
differentiation based on designated language levels.  The first example provides a picture 
for students to view in order to respond to the yes/no question. The second math example 
includes multiple concepts and challenging vocabulary designated for the advanced 
proficiency levels.  
The reading examples provide evidence of the same.  Each reading passage includes a 
variety of scaffolds (vocabulary preview, read alouds, and examples) that provide support to 
students. The first 7th grading reading example includes developmentally and linguistically 
language levels designed for the lower proficiency levels. The second excerpt from the 
reading passage shows more challenging vocabulary and concepts that require a prior 
understanding. 

 

 

SMMA_LO_02513_S1 

 

 

 

SMMA_LO_02514_S1 

Math, 7th Grade 

 

smre_ip_01342 

 

 

smre_di_00444 

Reading, 7th Grade 
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3) Differentiation of language is systematically addressed throughout the materials.  The 
SuccessMaker program is designed so that it adapts and places students at the “just right” 
level based on their responses.  This flexibility allows students to work at their own pace at 
their own level.  
The math examples show a prerequisite skill that has to be mastered before moving to the 
second example. In the first example, students are identifying based on observations of the 
graph presented and in the second example, students are applying a concept. 
The two reading examples show how the passages can differ based on student responses 
and how these are representative of differentiation of language. The first example provided 
shows the prerequisite that must be met prior to the reading of the second passage which 
is more linguistically challenging. 

 

SMMA_LO_00135 

 

SMMA_LO_02500_S1 

Math, 3rd Grade 

 

 

 

 

smre_ip_01209 

 

 

 

smre_di_00058 

Reading, 3rd Grade 
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B. Representation of Language Domains 
WIDA defines language through expressive (speaking and writing) and receptive 
(reading and listening) domains situated in various sociocultural contexts. 

1) Are the language domains (listening, speaking, 
reading, and writing) targeted in the materials?  

Yes  No 

2) Are the targeted language domains presented within 
the context of language proficiency levels? 

Yes  No 

3) Are the targeted language domains systematically 
integrated throughout the materials? 

Yes  No 

Justification: Provide examples from materials as evidence to support each “yes” 
response for this section. Provide descriptions, not just page numbers. 

1) The language domains of reading and listening are represented throughout the materials.  
The program was designed to primarily address those two domains.  Writing and 
speaking were not addressed as part of this program. Each activity presented in the 
program (math and reading) provides opportunities for students to engage in the 
domains of listening and reading. The 3rd grade math and reading examples include a 
speaker in the upper corners that provide the option of having the text read to the 
students.  

 

SMMA_LO_02500_S1 

Math, 3rd Grade 

 

 

 

 

smre_ip_00299_s1 

Reading, 3rd Grade 

 

2) The targeted language domains were presented within the context of language 
proficiency levels.  Below are examples from 5th grade math and reading that also show 
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the speakers that allow students to listen to the text or they can read it on the screen.  
Since the program continuously adapts instruction, the two language domains of reading 
and listening are presented based on student proficiency levels and allow the text 
presented to adjust based on student responses. 

 

SMMA_LO_02507_S1 

Math, 5th Grade 

 

 

 

 

smre_ip_00725_s1 

Reading, 5th Grade 

 

3) The targeted language domains are systematically integrated throughout the materials. 
The domains of reading and listening can be seen in the examples below from 7th grade 
math and reading passages.  The speakers are seen in the corner of all passages and allow 
students to listen to the text read aloud while they read along. 

 

SMMA_LO_2512_S1 

Math, 7th Grade 

 

 

 

smre_itr_01440_s1 

Reading, 7th Grade 
 



 

21 | P a g e  
 
 

4. The Strands of Model Performance Indicators and 
the Standards Matrices  
The Strands of Model Performance Indicators (MPIs) provide sample representations of 
how language is processed or produced within particular disciplines and learning 
contexts.  WIDA has five language development standards representing language in the 
following areas: Social and Instructional Language, The Language of Language Arts, The 
Language of Mathematics, The Language of Science, The Language of Social Studies as 
well as complementary strands including The Language of Music and Performing Arts, 
The Language of Humanities, The Language of Visual Arts.   

The Standards Matrices are organized by standard, grade level, and domain (Listening, 
Speaking, Reading, and Writing).  The standards matrices make an explicit connection to 
state academic content standards and include an example for language use.  Each MPI 
includes a uniform cognitive function (adopted from Bloom’s taxonomy) which 
represents how educators can maintain the cognitive demand of an activity while 
differentiating for language.  Each MPI provides examples of what students can 
reasonably be expected to do with language using various supports.   

A. Connection to State Content Standards and WIDA Language Development 
Standards  
 

1) Do the materials connect the WIDA language 
development standards to the state academic 
content standards?  

Yes  No 

2) Are the academic content standards systematically 
represented throughout the materials? 

Yes  No 

3) Are social and instructional language and one or 
more of the remaining WIDA Standards present in 
the materials?  

Yes  No 

Justification: Provide examples from materials as evidence to support each “yes” 
response for this section. Provide descriptions, not just page numbers. 

1)  The materials connect the WIDA language development standards to the state academic 
content standards.  The program is aligned to state standards for multiple states in 
Reading and Math.  The SuccessMaker program also addresses the Language of Language 
Arts, Social Instructional Language, and some reading and math passages address the 
Language of Social Studies and Language of Science. The 3rd grade math example 

https://www.savvas.com/index.cfm?locator=PS2qJ3&PMDBSOLUTIONID=6724&PMDBSITEID=2781&PMDBCATEGORYID=24901&PMDBSUBSOLUTIONID=&PMDBSUBJECTAREAID=&PMDBSUBCATEGORYID=&PMDbProgramId=143493&elementType=correlations
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includes a passage that addresses the Language of Science while the reading example 
addresses Social and Instructional language. 

 

SMMA_LO_02502_S1 

Math, 3rd Grade 

 

 

 

 

smre_ip_00299_s1 

Reading, 3rd Grade 

 

2)  The academic content standards are systematically represented throughout the materials. 
The 5th grade examples taken from within SuccessMaker demonstrate the usage of 
academic standards and their correlation to state standards and corresponding 
performance tasks.  The math example provides the corresponding performance task that 
matches the passage and the reading example reflects the passage alignment to the 2020 
myView Literacy standards.  
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SMMA_LO_02508_S1 

Math, 5th Grade 

 

 

 
 

smre_ip_00725_s1 

Reading, 5th Grade 

 

3) Social and instructional language and one or more of the remaining WIDA Standards are 
present in the materials.  The two 7th grade passages taken from math and reading reflect 
the Language of Social Studies.  Intertwined within each of the passages is the social 
language that students use. 

 

SMMA_LO_02514_S1 

Math, 7th Grade 

 

 

 

 

smre_itr_01440_s1 

Reading, 7th Grade 
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B. Cognitive Challenge for All Learners at All Levels of Language Proficiency 
 

1) Do materials present an opportunity for language 
learners to engage in various cognitive functions 
(higher order thinking skills from Bloom’s 
taxonomy) regardless of their language level? 

Yes  No 

2) Are opportunities for engaging in higher order 
thinking systematically addressed in the materials? 

Yes  No 

  

Justification: Provide examples from materials as evidence to support each “yes” 
response for this section. Provide descriptions, not just page numbers. 

1) The materials present an opportunity for language learners to engage in various cognitive 
functions.  The program is designed for students to interact at their current level of 
language proficiency and it adjusts them either up or back based on student responses.  
As students respond to answers correctly, they continue to progress through the program 
and are presented with more challenging language and concepts. An example taken from 
5th grade math takes students from the lower end of Bloom’s Taxonomy through more 
challenging tasks.  Students begin with basic problems that ask them to recall specific 
facts and move them through the different levels of higher order thinking skills.  The 
example below asks students to apply what they know to the math problem.  The 5th 
grade reading example taken from an excerpt about traditions asks students to analyze 
sensory words to help determine their meaning in a passage. 

 

 

SMMA_LO_00791_S1 

Math, 5th Grade 

 

 

 

smre_ip_00723 

Reading, 5th Grade 
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2) There are opportunities for students to engage in higher order thinking within the 
materials. The concept and layout is the same for math and reading as students are asked 
to progress through each grade level activities.  Students progress through the different 
levels and master the ones they have been assigned, the materials and problems 
presented move them through Bloom’s Taxonomy and present more challenging 
materials (analyzing, evaluating, creating).   

C. Supports for Various Levels of Language Proficiency 
 

1) Do the materials provide scaffolding supports for 
students to advance within a proficiency level? 

Yes  No 

2) Do the materials provide scaffolding supports for 
students to progress from one proficiency level to 
the next? 

Yes  No 

3) Are scaffolding supports presented systematically 
throughout the materials?   

Yes  No 

Justification: Provide examples from materials as evidence to support each “yes” 
response for this section. Provide descriptions, not just page numbers. 

1)  The materials provide scaffolding supports for students to advance within a proficiency 
level.  All lessons for math and reading contain a multitude of interactive, graphic and 
other supports to help students understand the content. The program contains practice 
with prerequisite objectives if the grade level content has not been mastered at the 
language proficiency level presented. The reading and math programs include real life 
photos as can be seen in the examples below. 

 

SMMA_LO_02514_S1 

Math, 7th Grade 

 
 

smre_itr_01440_s1 

Reading, 7th Grade 
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2) The materials provide scaffolding supports for students to progress from one proficiency 
level to the next. If the program senses that students are struggling mastering the current 
objectives placed before them, they are presented with an explanation of the correct 
answer and then they are provided with more practice on that concept whether it be 
reading or math.  If the struggle still exists, students are presented with the prerequisite 
skill that has not been mastered and once that objective has been mastered, the student 
will progress.  The materials are designed for supporting students where they are with a 
specific language level.  Each objective presented contains a variety of “leveling up” 
activities for students who are progressing and ready for a new challenge. The teacher 
also has the capability of reviewing a report that shows which objectives students are 
struggling with and this provides an opportunity for the teacher to step in and provide 
direct instruction and subsequent lessons that include prerequisite skills not mastered or 
offer more challenging language proficiency level activities. 

 

Teachers also have access to a mastery report that allows them to see where students are 
performing.  This option allows the teacher to assign more advanced lessons. 

 

3) Scaffolding supports are presented systematically throughout the materials. The process, 
progression, and remediation discussed above is systematically presented throughout the 
program for both reading and math. The reading program has an option where students 
can click on a word for the definition and includes a glossary. The math program also 
contains a math glossary. 

 

  

Math, 3rd Grade 

 

 

Reading, 3rd Grade 
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D. Accessibility to Grade Level Content 

1) Is linguistically and developmentally appropriate 
grade-level content present in the materials? 

Yes  No 

2) Is grade-level content accessible for the targeted 
levels of language proficiency? 

Yes  No 

3) Is the grade-level content systematically presented 
throughout the materials? 

Yes  No 

Justification: Provide examples from materials as evidence to support each “yes” 
response for this section. Provide descriptions, not just page numbers. 

1) Linguistically and developmentally appropriate grade-level content is present in the 
materials.  State standards for math and reading content were used to identify the 
appropriate topics for each grade.  
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2) Grade-level content is accessible for the targeted levels of language proficiency.  
SuccessMaker is designed so that students are presented with grade-level appropriate 
objectives that are targeted to meet the different levels of language proficiency.  Since the 
program adjusts automatically based on student responses, it meets students where they 
are and addresses the level of language proficiency where students are currently 
performing.   

 

3) Grade-level content is systematically presented throughout the materials. SuccessMaker is 
designed to begin each lesson at the designated grade level. Each grade level concept is 
accompanied by grade level learning objectives and prerequisites for reading and math. 

 

 

 

E. Strands of Model Performance Indicators   

1) Do materials include a range of language functions? Yes  No 

2) Are the language functions incorporated into a 
communicative goal or activity? 

Yes  No 

3) Do the language functions support the progression 
of language development? 
 
 
 

Yes  No 
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Justification: Provide examples from materials as evidence to support each “yes” 
response for this section. Provide descriptions, not just page numbers. 

1)  The materials include a range of language functions. The 3rd grade math example asks 
students to analyze the graph and enter a response into the appropriate box. In the 3rd 
grade activity about “Carrie’s Book Club,” students are asked to open their sticky note 
within the program and predict what they think might happen.   

 

SMMA_LO_02500_S1 

Math, 3rd Grade 

 

smre_ip_00332_S1 

Reading, 3rd Grade 

 

2) Language functions are incorporated into communicative goals and activities. As students 
participate in and complete their lessons they develop academic language in the context 
of specific content areas (math and reading). Math in 5th grade includes solving problems 
by identifying and multiplying and reading at grade 5 includes comparing and 
contrasting. 

 

Math, 5th Grade 

 

 

 

Reading, 5th Grade 
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3) The language functions support the progression of language development.  As previously 
mentioned, the students enter either reading or math at the grade level where they are 
and are presented with grade level standards and content.  If students are not being 
successful with those standards, the program adjusts and presents students with 
prerequisite skills for the particular objective and standard until students reach the on-
grade level content successfully.   

 

 

Math, 7th Grade 

 
 

Reading, 7th Grade 
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