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Introduction to PRIME 
WIDA developed PRIME as a tool to assist publishers and educators in analyzing their materials 
for the presence of key components of the WIDA Standards Framework. PRIME stands for 
Protocol for Review of Instructional Materials for ELLs. 
 
The PRIME correlation process identifies how the components of the 2012 Amplification of the 
English Language Development Standards, Kindergarten through Grade 12, and the Spanish 
Language Development (SLD) Standards, Kindergarten through Grade 12 are represented in 
instructional materials. These materials may include core and supplemental texts, websites and 
software (e.g., apps, computer programs), and other ancillary materials. PRIME is not an 
evaluative tool that judges the effectiveness of published materials.  
 
Those who complete WIDA PRIME Correlator Trainings receive PRIME Correlator 
Certification. This may be renewed annually. Contact WCEPS for pricing details at 
store@wceps.org or 877-272-5593. 
 

New in This Edition 
PRIME has been expanded to include 

● Correlation to the WIDA Standards Framework 
● Connections to English and Spanish Language Development Standards 
● Relevance for both U.S. domestic and international audiences 

 

Primary Purposes 
● To assist educators in making informed decisions about selecting instructional materials 

for language education programs 
● To inform publishers and correlators on the various components of the WIDA Standards 

Framework and of their applicability to the development of instructional materials 
 

Primary Audience 
● Publishers and correlators responsible for ensuring their instructional materials address 

language development as defined by the WIDA English and Spanish Language 
Development Standards  

● District administrators, instructional coaches, and teacher educators responsible for 
selecting instructional materials inclusive of or targeted to language learners 

 
At WIDA, we have a unique perspective on how to conceptualize and use language development 
standards. We welcome the opportunity to work with both publishers and educators. We hope 
that in using this inventory, publishers and educators will gain a keener insight into the facets 
involved in the language development of language learners, both in the U.S. and internationally, 
as they pertain to products.  
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Overview of the PRIME Process 
PRIME has two parts. In Part 1, you complete an inventory of the materials being reviewed, 
including information about the publisher, the materials’ intended purpose, and the intended 
audience. 
 
In Part 2, you answer a series of yes/no questions about the presence of the criteria in the 
materials. You also provide justification to support your “yes” responses. If additional 
explanations for “No” answers are relevant to readers’ understanding of the materials, you may 
also include that in your justification. Part 2 is divided into four steps which correspond to each 
of the four elements being inventoried; see the following table. 
 
PRIME at a Glance 

Standards Framework Elements Included in the PRIME Inventory 

1. Asset-based Philosophy 

A. Representation of Student Assets and Contributions 

2. Academic Language 

A. Discourse Dimension 

B. Sentence Dimension 

C. Word/Phrase Dimension 

3. Performance Definitions 

A. Representations of Levels of Language Proficiency 

B. Representations of Language Domains 

4. Strands of Model Performance Indicators and the Standards Matrices 

A. Connection to State Content Standards and WIDA Language Development Standards 

B. Cognitive Challenge for All Learners at All Levels of Language Proficiency 

C. Supports for Various Levels of Language Proficiency 

D. Accessibility to Grade Level Content 

E. Strands of Model Performance Indicators 
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PRIME Part 1: Provide Information about Materials 
Provide information about each title being correlated. 

Publication Title(s): Escalate English 
 
Publisher: Houghton Mifflin Harcourt 
 
Materials/Program to be Reviewed: Escalate English  
 
Tools of Instruction included in this review: Teacher eBook, Teacher Resources, Student eBook, 
Student Resources, Program Assessments, FYI Site, myNotebook 
 
Intended Teacher Audiences: Teachers of ELD and ELLs, Grades 4–8 
 
Intended Student Audiences: Grades 4–8 ELD and ELLs 
 
Language domains addressed in material: Listening, Reading, Speaking, and Writing 
 
Check which set of standards will be used in this correlation:  
 
☐ WIDA Spanish Language Development Standards 
 
X WIDA English Language Proficiency Standards 
 
WIDA Language Development Standards addressed: (e.g. Language of Mathematics).  
Social and Instructional Language Standard 1, Language of Language Arts Standard 2, Language 
of Science Standard 4, Language of Social Studies Standard 5 
 
WIDA Language Proficiency Levels included: 
The materials do not specifically reference WIDA Language Proficiency Levels. 
 
Most Recently Published Edition or Website: © 2017 
 
In the space below explain the focus or intended use of the materials: 
 
Escalate English is an online platform that provides multiple learning approaches to diverse 
content and literacy skills. Each unit offers numerous texts for students to engage with essential 
questions and core themes. The program utilizes graphic, written, and audio supports to connect 
students with effective learning opportunities. The program presents materials that are easily 
accessible to all individuals along language proficiency scales. Escalate English blends effective 
learning methods across unique texts, incorporating different learning styles throughout every 
lesson, activity, and assessment. 
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PRIME Part 2: Correlate Your Materials  

1. Asset-Based Philosophy   

A. Representation of Student Assets and Contributions 
The WIDA Standards Framework is grounded in an asset-based view of students and the 
resources and experiences they bring to the classroom, which is the basis for WIDA’s Can Do 
Philosophy.  

1) Are the student assets and contributions considered in the 
materials?  

Yes  No 

2) Are the student assets and contributions systematically 
considered throughout the materials? 

Yes  No 

Justification: Provide examples from materials as evidence to support each “yes” response for this 
section. Provide descriptions, not just page numbers. 

1) Student assets are effectively connected to various texts and assessments 
throughout the program. Escalate English utilizes collaborative activities to engage 
background knowledge from different aspects. Students recall experiences ranging 
from social media to cultural heritage. Each unit begins by connecting student 
opinions, information, and emotions to the upcoming overall theme. The example 
below demonstrates how the text also encourages students to integrate diverse 
sources in their responses. (Example: Student eBook, Grade 4, Unit 4, The 
Language of Spirit, p. 145) 

 
(Additional examples: Student eBook, Grade 6, Unit 4, The Language of Expression, 
p. 143; Grade 7, Unit 2, The Language of Perception, p. 51) 
 

2) Opportunities to address student contributions occur consistently across both student 
and teacher materials. Teaching materials provide regular Teacher Feature sections 
that offer added consideration for language activities and discussions. These 
excerpts enhance considerations for specific language learners across all lessons. 
Every Language of section introduces an opportunity for student assets to be 
included into learning goals. This section gauges student background knowledge on 
particular themes or topics. Additional resources, such as Family Letters, help 
connect learning to diverse home environments. These are written in other 
languages to incorporate diverse student assets outside of the classroom as well. 
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(Examples: Teacher eBook, Grade 4, Unit 2, Lesson Resource 3.4, p. 155; Teacher’s 
Resources, Family Letters, Grade 6, Unit 6, Mandarin) 
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2. Academic Language  
WIDA believes that developing language entails much more than learning words. WIDA 
organizes academic language into three dimensions: discourse, sentence, and word/phrase 
dimensions situated in sociocultural contexts. Instructional material developers are encouraged 
to think of how the design of the materials can reflect academic language as multi-dimensional.  

A. Discourse Dimension (e.g., amount, structure, density, organization, cohesion, 
variety of speech/written text) 

 

1) Do the materials address language features at the 
discourse dimension in a consistent manner for all 
identified proficiency levels?  

Yes  No 

 

2) Are the language features at the discourse dimension 
addressed systematically throughout the materials? 

Yes  No 

Justification: Provide examples from materials as evidence to support each “yes” response for this 
section. Provide descriptions, not just page numbers. 

1) The discourse dimension is addressed across multiple proficiency levels throughout all 
lessons and units. Scaffolding supports aid teachers for inclusive discussions before 
and after readings. Lessons provide teachers with discussion frames to help 
differentiate language features in the discourse dimension. Each progression requires 
responses that range in complexity, length, and written support. Teachers can thus 
adapt broader text to different audiences for each unit. (Example: Teacher eBook, 
Grade 4, Unit 1, Lesson 10, p. 43) 
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2) The discourse dimension is addressed consistently over the course of the program. 
Each reading exercise contains several opportunities for differentiated reading. The 
longer, denser reading portions support both reading fluency and comprehension. 
Teachers are given question frames that assist students in probing the text from 
simple identification to evidentiary reasoning. The materials allow students to 
effectively interact with complex passages at multiple proficiency levels. The example 
below illustrates how texts can be approached using several levels of language skills. 
Question frames appear in every lesson and sometimes provide up to six options of 
varying difficulty. (Example: Teacher eBook, Grade 4, Unit 1, Lesson 10, p. 43) 

(Additional examples: Teacher eBook, Grade 7, Unit 4, Lesson 6, p. 465; Grade 8, 
Unit 2, Lesson 20, p. 235) 
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B. Sentence Dimension (e.g., types, variety of grammatical structures, formulaic and 
idiomatic expressions; conventions) 

 

1) Do the materials address language features at the 
sentence dimension for all of the identified proficiency 
levels?  

Yes  No 

2) Are the language features at the sentence dimension 
appropriate for the identified proficiency levels? 

Yes  No 

3) Are the language features at the sentence dimension 
addressed systematically throughout the materials? 

Yes  No 

Justification: Provide examples from materials as evidence to support each “yes” response for 
this section. Provide descriptions, not just page numbers. 

1) Throughout Escalate English, materials address language features within the sentence 
dimension. Supplemental activities are available for every lesson, providing differentiated 
practice of language skills and critical thinking. The assessments task students to 
complete various writing exercises that scale in difficulty across proficiency levels. In the 
selected activity below, students work to identify correct grammatical constructions of 
prepositional phrases. Students start by simple association, eventually composing unique 
sentences. (Example: Teacher’s Resources, Grade 4, Unit 5, Activity Lesson 14.4, p. 226) 

 
 

2) All materials are appropriate for the identified proficiency levels. Every unit provides 
varying support for different language features. Many lessons cover advanced language 
expressions, such as idioms or puns, and provide leading questions to gain 
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understanding. Each exercise implements scaffolding that effectively transmits information 
to all intended proficiency audiences. The online materials present a question frame, 
Show●It Visual supports, and real-world textual examples. By providing students with 
multiple sources along with tiered variations, the sentence dimension is appropriately 
addressed throughout the program. Every unit includes one blog post that pertains to the 
unit theme. These recreated forums provide unique expressions and language and 
produce differentiation for even conversational texts. As evidenced in the prompts below, 
the supports generate differentiated questions for all texts at appropriate proficiency 
levels. (Example: Teacher eBook, Grade 4, Unit 2, Lesson 4, p. 159) 

 
(Additional example: Teacher eBook, Grade 7, Unit 1, Lesson 3, p. 13) 

3) The sentence dimension is systematically covered across all learning materials, 
assessments, and class discussions. Every core text is analyzed from several 
grammatical standpoints, typically focusing on one or two specific rules. Selected 
sentences are dissected, word by word, to help walk students through various elements of 
effective writing. This process allows for students of varying proficiencies the chance to 
progress continually throughout the program. By repetitiously breaking down sentences 
throughout the lessons, students are provided generous opportunities to improve personal 
language skills. (Example: Teacher eBook, Grade 6, Unit 5, Lesson 1, p. 579) 
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(Additional examples: Teacher eBook, Grade 5, Unit 3, Lesson 9, p. 333; Teacher eBook, 
Grade 8, Unit 4, Lesson 4, p. 452) 
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C. Word/Phrase Dimension (multiple meanings of words, general, specific, and 
technical language1) 

1) Do the materials address language features at the 
word/phrase dimension in a consistent manner for all 
identified proficiency levels? 

Yes  No 

2) Are words, expressions, and phrases represented in 
context?  

Yes  No 

3) Is the general, specific, and technical language 
appropriate for the targeted proficiency levels? 

Yes  No 

4) Is the general, specific, and technical language 
systematically presented throughout the materials? 

Yes  No 

Justification: Provide examples from materials as evidence to support each “yes” response for 
this section. Provide descriptions, not just page numbers. 

1) The supports present throughout Escalate English incorporate language features at 
the word/phrase levels consistently for multiple proficiency levels. All lessons provide 
distinct differentiations to incorporate the word/phrase dimension for students with 
varying proficiency levels. Escalate English uses oral cues, graphic organizers, visual 
aids, and leading questions to introduce language features. The example below 
depicts multiple approaches to connect students with each lesson. Each section 
provides unique methodology to reach students with different learning strategies. 
(Example: Teacher eBook, Grade 4, Unit 3, Lesson 1, p. 297) 

 
(Additional example: Teacher eBook, Grade 8, Unit 4, Lesson 6, p. 461) 
 

2) Complex words or phrases are effectively represented in context throughout all the 
                                                             
1 
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texts within Escalate English. Prior to each reading, most words are typically explained 
through sentences, visuals, or discussions. This helps the student to interact with new 
phrases or expressions prior to an independent reading. During readings, each text 
provides inserts that either define unknown words or provide clarity for complex 
literary phrases. The examples below show how the text offers support to help 
students understand new terminology in context. (Example: Student Text, Grade 4, 
Unit 3, Informational Text: The Gold Rush, p. 113)  

 
(Example: Student Text, Grade 4, Unit 3, Novel Excerpt: Mama Goose and Jonathan, 
p. 120) 

 
3) The materials provide highly controlled vocabulary that is introduced through 

scaffolding and visuals across all units. Every lesson provides multiple Show•It Visual 
inserts that help explain new language comprehension. Supports such as these 
address readily comprehensible concepts ideas that are presented with limited 
information. The example demonstrates how information is transmitted to proficiency 
levels of language learners. Each Show•It Visual offers students complex ideas 
through simplified graphics, using only necessary information to convey a new skill. 
This still allows for multiple levels of understanding but ensures that students are not 
overwhelmed by unknown words or phrases. (Example: Show•It Visual, Grade 4, Unit 
1, Lesson Resource 6.3) 
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(Additional example: Show•It Visual, Grade 8, Unit 6, Lesson Resource 6.3, p. 742) 

4) Every unit systematically addresses multiple types of language in the content. All units 
offer diverse texts ranging from stories to blog posts to informational biographies. The 
rich catalogue of unique texts offers consistent access and interaction with general, 
specific, and technical language. Additionally, many texts include combinations of 
language, such as classical fiction, that discuss historical places or events. The 
Challenges section in each text showcases the multiple types of language inherent in 
the program texts. (Example: Text X-Ray: Escaping Earth, Grade 8, Unit 3, p. 288m) 
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3. Performance Definitions  
The WIDA Performance Definitions define the WIDA levels of language proficiency in terms of 
the three dimensions of academic language described above (discourse, sentence, word/phrase) 
and across six levels of language development. 

A. Representation of Levels of Language Proficiency 
1) Do the materials differentiate between the language 

proficiency levels?  
Yes  No 

2) Is differentiation of language proficiency 
developmentally and linguistically appropriate for the 
designated language levels?  

Yes  No 

3) Is differentiation of language systematically addressed 
throughout the materials? 

Yes  No 

Justification: Provide examples from materials as evidence to support each “yes” response for 
this section. Provide descriptions, not just page numbers.  

1) The materials differentiate between the language proficiency levels. Each lesson 
provides opportunities for teachers to differentiate instruction to support students at 
different language levels. The Just-Right Scaffolding features provide Substantial, 
Moderate, and Light Support prompts, allowing teachers to adjust and instruct the 
same curriculum using varied methods and supports. Scaffolds may include sentence 
frames, model responses, and suggestions for eliciting more information from 
students. More substantial scaffolding is provided for students at the Light and 
Moderate levels, while students at the Substantial level are supported in moving 
toward independence through Light scaffolding. See the following example from the 
Teacher eBook, Grade 4, Unit 4, Lesson 15, p. 505.  
 

 
(Additional examples: Teacher eBook, Grade 5, Unit 5, Lesson 11, p. 638; Grade 7, 
Unit 1, Lesson 19, p. 89; Grade 8, Unit, 5, Lesson 10, p. 623) 

2) The differentiations throughout Escalate English are linguistically and developmentally 
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appropriate for the intended language levels. The learning supports throughout the 
program adjust the language demands according to the audience and task. In the 
example below, question prompts scale in difficulty even for a complex topic such as 
figurative language in poetry. While the last question requires students to explain 
personal opinions based on text evidence, the initial prompt merely engages the 
student to identify broad imagery. In this manner, the differentiations work to engage 
all proficiency levels within the same content but at different complexities. As with the 
example in the previous section, the differentiations provide the appropriate language 
when adjusting materials to meet diverse language levels. (Example: Teacher eBook, 
Grade 4, Unit 4, Lesson 16, p. 514) 
 

 
(Additional example: Teacher eBook, Grade 8, Unit 2, Lesson 6, p. 171) 
 

3) Differentiations are available regularly within all lessons. Each support follows 
consistent methodology as to how the exercises or assessments are adjusted to meet 
student learning demands. At the Substantial Support level, students are provided in-
depth prompting to explain ideas or simplistic questions that generally have single 
words or phrases as answers. Next, at the moderate level, students are expected to 
read and think critically but still with help from a group or from light evidence. Lastly, 
students who require little to no support are expected to read and analyze texts 
independently without much assistance. These learning-strategy considerations arise 
systematically and incorporate unique support on each occasion. (Additional example: 
Teacher eBook, Grade 4, Unit 6, Lesson 2, p. 735) 
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(Additional example: Teacher eBook, Grade 6, Unit 4, Lesson 8, p. 468) 
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B. Representation of Language Domains 
WIDA defines language through expressive (speaking and writing) and receptive (reading and 
listening) domains situated in various sociocultural contexts. 

1) Are the language domains (listening, speaking, reading, 
and writing) targeted in the materials?  

Yes  No 

2) Are the targeted language domains presented within the 
context of language proficiency levels? 

Yes  No 

3) Are the targeted language domains systematically 
integrated throughout the materials? 

 

Yes  No 

Justification: Provide examples from materials as evidence to support each “yes” response for 
this section. Provide descriptions, not just page numbers. 

1) Learning materials in Escalate English effectively target all four language domains. 
The program uses both formal and informal methods from each domain. All units 
follow the same format of introducing themes, previewing texts, and discussing 
reactions through written and oral assessments. Each core text begins with a 
“Download” section that provides background information for upcoming texts. In this 
preview, students read pertinent information and discuss predictions based on the 
unit’s theme. Students listen to narrations as they read along with the text. (Example: 
Student eBook, Grade 4, Unit 1, Blog: Clarinet and Cupcakes, p. 6) 

 
The “Upload” section engages students to discuss the text in groups and develop 
written responses to thematic questions. (Example: Student eBook, Grade 4, Unit 1, 
Blog: Clarinet and Cupcakes, p. 8) 

 
 
Toward the end of each unit, students exercise listening and speaking skills during 
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group discussion to plan and review formal written assessments. Students brainstorm, 
edit, and revise formal responses to essential unit questions. All four language 
domains are effectively targets within each unit. 
 

2) Proficiency adaptions for all four language domains emerge throughout the Escalate 
English program. While proficiency levels are not explicitly stated for each language 
domain, adequate opportunities are available for varying proficiencies to given 
modified activities within each domain. In the example below, students are provided 
with different tasks based on their writing proficiencies. Students have the option to 
speak their ideas if stronger at responding orally. This process helps address 
language domains while still creating specific proficiency adaptations for diverse 
learners. (Example: Teacher eBook, Grade 4, Unit 3, Lesson 27, p. 425) 

 
(Additional example: Teacher eBook, Grade 7, Unit 3, Lesson 14, p. 359) 
 

3) All language domains are regularly included throughout all materials. Each core text 
starts with a Download section that provides background information for upcoming 
texts. The Upload section, following close or independent reads of the text, uses oral 
discussions and written response to analyze the text. This system allows for 
consistent and planned usage of all four domains throughout each unit. All language 
domains are targeted consistently in both formal and informal materials. Many formal 
assessments also contain opportunities to practice skills from each language domain. 
These assessments occur regularly within each unit, and the skills addressed varies 
across all four domains. (Example: Performance Task, Grade 7, Unit 6, p. 296) 
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4. The Strands of Model Performance Indicators and the Standards Matrices  
The Strands of Model Performance Indicators (MPIs) provide sample representations of how 
language is processed or produced within particular disciplines and learning contexts. WIDA has 
five language development standards representing language in the following areas: Social and 
Instructional Language, The Language of Language Arts, The Language of Mathematics, The 
Language of Science, The Language of Social Studies as well as complementary strands 
including The Language of Music and Performing Arts, The Language of Humanities, The 
Language of Visual Arts.  

The Standards Matrices are organized by standard, grade level, and domain (Listening, Speaking, 
Reading, and Writing). The standards matrices make an explicit connection to state academic 
content standards and include an example for language use. Each MPI includes a uniform 
cognitive function (adopted from Bloom’s taxonomy) which represents how educators can 
maintain the cognitive demand of an activity while differentiating for language. Each MPI 
provides examples of what students can reasonably be expected to do with language using 
various supports.  

A. Connection to State Content Standards and WIDA Language Development 
Standards  

1) Do the materials connect the language development 
standards to the state academic content standards?  

Yes  No 

2) Are the academic content standards systematically 
represented throughout the materials? 

Yes  No 

3) Are social and instructional language and one or more of 
the remaining WIDA Standards present in the materials?  

Yes  No 

Justification: Provide examples from materials as evidence to support each “yes” response for 
this section. Provide descriptions, not just page numbers. 

1) While the core texts throughout Escalate English effectively target diverse content, the 
materials do not explicitly state any connections to learning standards. Each unit 
effectively covers diverse content ranging from science to socials studies to 
biographies. However, there is no direct indication of any learning standards being 
targeted over the course of each lesson or activity. 
 

2) Teacher resources provide scope and sequence overviews for the Escalate English 
program that detail ELD skills. However, there are no academic content standards 
addressed throughout any learning materials. The scope and sequence charts provide 
an effective map for locating useful materials to engage students in various literacy 
skills. Still, while these skills are embedded within effective content, the materials 
provide no mention of academic learning standards. 
 
 

3) Social and instructional languages are effectively covered within multiple learning 
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activities available in each unit. The Language Cams provide students with videos of 
student conversations discussing projects, assignments, or interviews with interesting 
people. These videos model useful social language skills that students can implement 
during group discussions or assignments. Each video uses realistic conversations and 
scenarios to help encourage students to participate in situations that might challenge 
language learners. (Example: Language Cam Transcript, Grade 4, Unit 6) 

 
Instructional language is also carefully presented to students throughout the Escalate 
English materials. Every activity provides teachers with multiple questions, steps, and 
considerations to follow when teaching each lesson. This helps to break down main 
themes or literacy skills into multiple perspectives that diverse learners can approach. 
In the example below, educators have supports that explain the text, ask probing 
questions, and provide differentiation for multiple reading proficiency levels in just 
one page. Regularly, teaching materials encourage educators to “think aloud” as they 
ask questions and model skills to the class. (Example: Teacher eBook, Grade 7, Unit 4, 
Lesson 6, p. 465) 
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Other WIDA standards—such as the languages of technology, engineering, and health 
and physical education—are regular content focuses of texts across all grades. While 
each unit has a central theme, the program effectively connects multiple subjects and 
content to essential questions. 
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B. Cognitive Challenge for All Learners at All Levels of Language Proficiency 
1) Do materials present an opportunity for language learners 

to engage in various cognitive functions (higher order 
thinking skills from Bloom’s taxonomy) regardless of 
their language level? 

Yes  No 

2) Are opportunities for engaging in higher order thinking 
systematically addressed in the materials? 

Yes  No 

Justification: Provide examples from materials as evidence to support each “yes” response for 
this section. Provide descriptions, not just page numbers. 

1) The digital platform provides many opportunities for higher-order thinking for language 
learners at various proficiency levels. Cognitive functions, such as analyzing cause 
and effect, come supported by multiple prompts with varying difficulty. Teachers can 
then pose guiding questions that engage students on diverse proficiency levels. In the 
example below, students might use evidence from the text to identify a cause/effect 
relationship, infer the long-term outcomes of these processes, or develop their own 
unique cause/effect scenarios in the real world. By adjusting each question, students 
can analyze cause-and-effect relationships from multiple proficiencies. (Example: 
Teacher eBook, Grade 5, Unit 4, Lesson 8, p. 479) 

 
In an additional example, students are tasked to read a group of quotations from 
famous individuals. Whereas students on lower proficiencies are asked to understand 
the meaning of each quote, students without support are encouraged to evaluate and 
critique each entry. Each activity has a potential for students to scale within each level 
of higher-order thinking as well as progressing from one level to the next. (Example: 
Teacher eBook, Grade 8, Unit 3, Lesson 12, p. 342) 
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2) Opportunities for higher-order thinking occur consistently across all learning materials 
in the Escalate English program. The teaching supports in every lesson provide 
multiple tiers of varied higher-order thinking. These learning bridges cover everything 
from critical thinking skills to grammatical structure. Additional tools, such as the 
student notes and writing assignments, can be tailored to target specific critical higher-
order thinking skills. When using the myWriteSmart function, teachers can adjust 
writing assessments to challenge each student based on individual language levels. 
Students, similarly, can be tasked to take notes and annotate texts at varying 
proficiencies. These tools, along with teacher prompts and resources, are present in 
all grades. (Example: Student eBook, myWriteSmart, Grade 7, Unit 6, p. 259)
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C. Supports for Various Levels of Language Proficiency 
1) Do the materials provide scaffolding supports for 

students to advance within a proficiency level? 
Yes  No 

2) Do the materials provide scaffolding supports for 
students to progress from one proficiency level to the 
next? 

Yes  No 

3) Are scaffolding supports presented systematically 
throughout the materials? 

 

Yes  No 

Justification: Provide examples from materials as evidence to support each “yes” response 
for this section. Provide descriptions, not just page numbers. 

1) The learning materials provide consistent supports for students to improve within an 
intended learning proficiency. The digital platform offers a number of tools that can 
either help or challenge students in a given proficiency level. Text narration, for 
example, helps students with fluency. Narration assists students in comprehending 
texts as they move into new proficiency levels. Another tool that provides 
differentiation is the annotation system. Students can use this highlighting and 
notetaking system to actively read. Again, this could be used to help individuals 
who need words defined or questions answered; while, on the other hand, 
advancing students could create unique thoughts or opinions that respond to the 
text. The digital Notebook tool also provides an advanced system for collecting 
evidence and ideas throughout each unit. Students can log useful evidence they 
discover in certain texts or connect secondary sources through hyperlinks and 
video clips. All of these tools help students to progress within proficiency levels. 
(Example: Annotation System via Student eBook) 

 
 

2) Many of the activities throughout each unit utilize similar patterns for scaffolding 
information along proficiency levels. Vocabulary builders, for instance, follow a set 
pattern throughout every grade. Students are first asked to define key words, 
demonstrating an overall understanding of each term. Next, individuals place these 
words in appropriate sentences. The sentence frames provide context for students 
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to easily connect definitions. Lastly, students develop unique sentences that show 
clear command of the vocabulary definition, placement, and sentence structure. 
The activity enables students to work their way across multiple proficiencies within 
one exercise. (Example: Teacher Resources, Grade 5, Unit 5, Lesson 3.3, p. 205) 

 

3) The scaffolding materials are consistent and present throughout all units and 
grades of the Escalate English program. Each lesson offers question-based 
adaptations, differentiated written activities, and proficiency modifications for 
readings. The digital program tools, such as annotation and narration, are available 
for all texts, and each tool can be used for varying purposes at any time. Browse 
Magazine also serves as a differentiation tool for students. These supplemental 
texts offer short secondary sources that target students with varied learning styles 
and interests. Browse Magazine texts parallel the theme of each unit but offer 
alternate and unique narratives. Escalate English uses numerous tools to 
differentiate materials systematically across all grades. (Example: Browse 
Magazine Table of Contents, Grade 7, Unit 1) 
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D. Accessibility to Grade Level Content 

1) Is linguistically and developmentally appropriate grade-
level content present in the materials? 

Yes  No 

2) Is grade-level content accessible for the targeted levels of 
language proficiency? 

Yes  No 

3) Is the grade-level content systematically presented 
throughout the materials? 
 

Yes  No 

Justification: Provide examples from materials as evidence to support each “yes” response for 
this section. Provide descriptions, not just page numbers. 

1) The program utilizes appropriate grade-level content throughout all core texts. The 
concept, readability, and technical phrases scale across each grade and provide 
increasingly complex ideas along similar themes. The style of a fifth-grade text, for 
example, bears considerable differences from that of an eighth-grade text on similar 
topics. In the examples below, the fifth-grade text provides a simple paragraph format 
that isolates each section to ensure discussion of only one type of animal. Each 
paragraph follows the same pattern of introducing an animal and describing each 
peculiar adaptation. (Example: Student eBook, Grade 5, Unit 1, Informational Text: 
Extreme Adaptations, p. 30) 

 
The eighth-grade text, on the other hand, discusses genetic differences in twins. This 
text provides more information at a faster pace. Paragraphs build into one another, 
and facts are spread throughout an additional narrative about twins. Both texts, 
though dealing with similar scientific themes, exhibit very different structure based on 
grade level. Each text provides appropriate language and developmental 
characteristics for its respective-grade audience. (Example: Student eBook, Grade 8, 
Unit 1, Informational Text: Small Cultures, p. 31) 
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2) Each unit offers six unique texts, one social language video, and one podcast. All of 
these texts cover each unit’s overall theme and essential question. By doing this, 
Escalate English provides multiple options for students that read at diverse proficiency 
levels. Each Classical Fiction text, for instance, provides a visual story similar to that 
of a graphic novel. An individual could use the visual text, blog entry, and podcast to 
effectively participate in discussions with peers that might read more complex texts. 
The wide range of text type within each unit provides opportunities for science, history, 
biography, and fiction to address different proficiency needs. And, as mentioned 
previously, tools such as narration and annotation can be added or removed from 
texts to address proficiency levels. (Example: Student eBook, Grade 5, Unit 1, 
Classical Fiction: Around the World in 80 Days, p. 42) 
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3) Each grade level offers supplemental texts that 
run parallel in complexity and theme to core texts. 
At the start of each unit, Text X-Ray previews the 
upcoming complexity of each text. These scales 
help ensure that texts are appropriate for 
individuals based on reading skills and proficiency 
levels. Text complexity indicators are available for 
every text. (Example right: Text Complexity, 
Grade 5, Unit 4, Text X-Ray, p. 442j) 
  
The site HMH FYI links students with alternative 
texts that deal with similar themes to that of the 
core text. This provides additional resources that 
closely align with grade-level content. (Example 
below: Grade 5, HMH FYI Texts) 
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E. Strands of Model Performance Indicators  

1) Do materials include a range of language functions? Yes  No 

2) Are the language functions incorporated into a 
communicative goal or activity? 

Yes  No 

3) Do the language functions support the progression of 
language development? 

Yes  No 

Justification: Provide examples from materials as evidence to support each “yes” response for 
this section. Provide descriptions, not just page numbers. 

1) The Escalate English program incorporates a wide variety of language functions 
throughout all materials. Students are routinely tasked to identify, explain, describe, 
analyze, predict, preview, create, discuss, and listen. These and other skills are used 
in all lessons, activities, and assessments across all grades. (Example: Teacher 
eBook, Grade 4, Unit 3, Lesson 10, p. 337) 

 
(Additional examples: Teacher eBook, Infer Meaning, Grade 6, Unit 6, Lesson 19, p. 
809; Connect Word and Theme, Grade 7, Unit 3, Lesson 1, p. 297) 
 

2) Goals and objectives are laid out for all for other skills such as vocabulary, speaking, 
and listening. Each unit states the intended objectives for each lesson. (Example: 
Teacher eBook, Grade 7, Unit 3, Lesson 25, p. 418)
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Each activity provides an intended goal for the intended language functions being 
utilized. (Example: Teacher eBook, Grade 6, Unit 5, Lesson 14, p. 639) 

 
 

3) Language functions are used to help students progressively develop formal writing 
and speaking assessments toward the end of each unit. Students regularly complete 
activities steeped in language functions that provide evidence or clarification 
integrated into final projects. This process produces consistent assessment data for 
teachers to identify students within proficiency levels. The program effectively uses 
language functions to improve and progress literacy development across all grades. 
(Example: Teacher eBook, Grade 7, Unit 3, Lesson 18 p. 377) 

 

 


