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Introduction to PRIME 
WIDA developed PRIME as a tool to assist publishers and educators in analyzing their materials for the 
presence of key components of the WIDA Standards Framework. PRIME stands for Protocol for Review 
of Instructional Materials for ELLs. 
 
The PRIME correlation process identifies how the components of the 2012 Amplification of the English 
Language Development Standards, Kindergarten through Grade 12, and the Spanish Language 
Development (SLD) Standards, Kindergarten through Grade 12 are represented in instructional 
materials. These materials may include core and supplemental texts, websites and software (e.g., apps, 
computer programs), and other ancillary materials. PRIME is not an evaluative tool that judges the 
effectiveness of published materials.  
 
Those who complete WIDA PRIME Correlator Trainings receive PRIME Correlator Certification. This may 
be renewed annually.  Contact WCEPS for pricing details at store@wceps.org or 877-272-5593. 

New in This Edition 
PRIME has been expanded to include 

• Correlation to the WIDA Standards Framework 
• Connections to English and Spanish Language Development Standards 
• Relevance for both U.S. domestic and international audiences 

Primary Purposes 
• To assist educators in making informed decisions about selecting instructional materials for 

language education programs 
• To inform publishers and correlators on the various components of the WIDA Standards 

Framework and of their applicability to the development of instructional materials 

Primary Audience 
• Publishers and correlators responsible for ensuring their instructional materials address 

language development as defined by the WIDA English and Spanish Language Development 
Standards  

• District administrators, instructional coaches, and teacher educators responsible for selecting 
instructional materials inclusive of or targeted to language learners 
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At WIDA, we have a unique perspective on how to conceptualize and use language 
development standards. We welcome the opportunity to work with both publishers and 
educators. We hope that in using this inventory, publishers and educators will gain a keener 
insight into the facets involved in the language development of language learners, both in the 
U.S. and internationally, as they pertain to products.   

Overview of the PRIME Process 
PRIME has two parts. Part 1 is an inventory of the materials being reviewed, including information 
about the publisher, the materials’ intended purpose, and the intended audience. 
 
Part 2 comprises a series of yes/no questions related to the presence of the criteria in the materials. All 
“yes” responses include supporting justifications. If additional explanations for “No” answers are 
relevant to readers’ understanding of the materials, they are included. Part 2 is divided into the four 
major components of the WIDA Framework shown below. 

PRIME at a Glance 

Standards Framework Elements Included in the PRIME Inventory 

1. Asset-based Philosophy 

A. Representation of Student Assets and Contributions 

2. Academic Language 

A. Discourse Dimension 

B. Sentence Dimension 

C. Word/Phrase Dimension 

3. Performance Definitions 

A. Representations of Levels of Language Proficiency 

B. Representations of Language Domains 

4. Strands of Model Performance Indicators and the Standards Matrices 

A. Connection to State Content Standards and WIDA Language Development Standards 

B. Cognitive Challenge for All Learners at All Levels of Language Proficiency 

C. Supports for Various Levels of Language Proficiency 

D. Accessibility to Grade Level Content 

E. Strands of Model Performance Indicators 
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PRIME Part 1: Information about Materials 

Publication Title(s):  Readable English   
Publisher:  Readablenglish.com 
Materials/Program to be Reviewed:  Online Program 
Tools of Instruction included in this review:  Resource Guide for Teachers, online lessons, activities, and 
games 
Intended Teacher Audiences:  K-12 and adult educators, school and district level administrators 
Intended Student Audiences: 1-12 students, English language learners, exceptional learners, 
and adult learners. 
Language domains addressed in material:  Reading, Writing, Listening and Speaking 
 
☐  WIDA Spanish Language Development Standards 
 
☒  WIDA English Language Proficiency Standards 
 
WIDA Language Development Standards addressed: (e.g., Language for Mathematics):  
ELD Standard 1:  Language for Social and Instructional Purposes 
ELD Standard 2:  Language for Language Arts 
ELD Standard 3:  Language for Mathematics 
ELD Standard 4:  Language for Science 
ELD Standard 5:  Language for Social Studies 
 
 
WIDA Language Proficiency Levels included:  Readable English supports WIDA English Language 
Development Proficiency levels 1 (emerging)—6 (reaching). 
 
Most Recently Published Edition or Website:  https://www.readablenglish.com/  
 
In the space below explain the focus or intended use of the materials:  
Readable English is a suite of research-based products and services designed to simplify and 
accelerate the process of learning to read by breaking the code of English. In six weeks or less, 
students learn the 21 Readable English glyphs that enable them to decode any word in English.  
Students practice reading using the Readable English mark-up to develop reading accuracy and 
fluency. Using this structured literacy program, students build language and literacy fluency and 
comprehension skills by converting core curriculum text into Readable English and using the mark-up 
as a scaffold until it is no longer needed.  Readable English is designed to support students with 
literacy and language deficits so that grade level curriculum is available to them.  At the same time, 
advanced students working at grade level can use the program to access materials above their current 
grade level. Here is a short video that shows how the Readable English mark-up works. 
https://youtu.be/a8XuGm2AKIE 
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PRIME Part 2:  Correlate Materials 

1. Asset-Based Philosophy      
The WIDA Standards Framework is grounded in an asset-based view of students and the 
resources and experiences they bring to the classroom, which is the basis for the WIDA Can Do 
Philosophy. 

 
A. Representation of Student Assets and Contributions 

 
1) Are student assets and contributions considered in the 

materials?  
Yes No 

 
2) Are student assets and contributions systematically considered 

throughout the materials? 
Yes No 

 
1) Are student assets and contributions considered in the materials?  

 
Student assets and contributions are considered in the materials. According to the founder, 
“We’ve made English phonetic without changing the spelling of the words.” Given that 
more than half of the top 10 languages spoken by English learners in the United States are 
phonetic, this program builds on the assets and contributions of students familiar with a 
phonetic language. The program also considers the assets and contributions of all students 
by enabling them to immediately connect a written word with a spoken word they may 
already know. This allows students to focus more on comprehension and fluency.  The 
Multilingual Learners Addendum to the Teachers Resource Guide provides specific 
directions for teachers to increase student contributions using the Readable English 
program.  This example from the Resource Guide for Teachers details instructions on how to 
adapt instruction based on the ages and language abilities of students:   
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The program also provides tools that allow both teacher and students to view and monitor 
student progress, so teachers can guide students in individual goal setting and tracking 
personal progress.  Below is an example of the online Fluency Score Calculator.  Students 
and teachers have the option of choosing passages students and/or teachers find relatable. 
 

 
 

2) Are student assets and contributions systematically considered throughout the 
materials? 

 
Student assets and contributions are considered systematically throughout the 
materials. The program incorporates a systematic approach to reading instruction that 
begins with decoding. Readable English simplifies the complexities and inconsistencies 
of English spelling through the systematic use of glyphs which provide an embedded 
pronunciation guide to words without changing their spelling. These 21 glyphs (plus two 
that are combined with “r”) eliminate the need for students to memorize advanced 
phonics rules and exceptions. The program considers the assets and contributions of all 
students by enabling them to make use of their understanding of letter-sound 
correspondences to begin reading quickly. The sample from the Glyph Chart 
demonstrates the letter-sound correspondences: 
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The movements, gestures, songs, and videos associated with each glyph offer students 
additional multimodal opportunities to collaboratively engage with language learning.  
Below are examples of the body movements: 

 



 

9 | P a g e  
 
 

Here is an example of a teaching video of the “unicorn” glyph: 

https://youtu.be/L0tvq2uP1Ls 
 
Here is the song and gesture video for the same glyph: 

https://youtu.be/m8V2ffIs-LQ  
 
 



 

10 | P a g e  
 
 

Throughout the program, teachers are instructed to encourage students to relate to 
content multimodally.  For example, in this Readable English Yoga extension activity, 
students are asked to use their whole body to create their personal impression of a glyph. 

 
Students are also encouraged to write about and respond to subjects that are personally 
relevant.  This example is from Phase 3: Classroom Lesson Tasks of the Teaching Guide, but 
the Multilingual Learners Addendum to the Teachers’ Resource Guide includes scaffolding 
supports for MLs at all proficiency levels:   
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2)  Academic Language    

WIDA believes that developing language entails much more than learning words. WIDA 
organizes academic language into three dimensions:  discourse, sentence, and word/phrase 
dimensions situated in sociocultural contexts. Instructional material developers are encouraged 
to think of how the design of the materials can reflect academic language as multi-dimensional.   

A. Discourse Dimension (e.g., amount, structure, density, organization, cohesion, and variety 
of speech/written text) 

1) Do the materials address language features at the discourse 
dimension in a consistent manner for the identified proficiency 
levels? 

Yes No 

 
2) Are the language features at the discourse dimension addressed 

systematically throughout the materials? 
Yes No 

 
 

1) Do the materials address language features at the discourse dimension in a consistent 
manner for the identified proficiency levels? 

 
Readable English is a reading and language development program designed to provide 
discourse opportunities targeted for all six language proficiency levels.  Because the 
overarching goal of the program is to enable learners who struggle to read English to 
quickly access texts at or above grade level (by relieving the cognitive demands of 
decoding), program materials address language features at the discourse dimension.   
Students are immediately engaged in levels of English language proficiency of listening, 
speaking, and reading from the beginning of Phase 1 instruction.  Writing activities 
during Phase 1 instruction are limited and scaffolded to support students with a variety 
of learning abilities.  Initial language activities involving writing are primarily designed to 
focus on phonemic awareness, phonological awareness, vocabulary choice (e.g., Write 
the word; fill-in-the-blank with the correct word; create words using initial letter(s) and 
rimes.) 

Language engagement in all four domains increases during Phases 2 and 3 of the 
program as students read text aloud at their instructional and/or grade level and work 
on learning modules in a variety of settings (e.g., independently, in pairs, in groups, and 
with the teacher).  Below is an example of a level 4 passage from the Reading Practice 
Module used beginning in Phase 2 of the program: 
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It is important to note that Phase 1 program materials address language features at the 
discourse dimension as students watch and listen to the Standard English Lesson videos that 
teach phonics.  Here is an example from Phase 1, Standard English Lesson 5 teaching the 
primary sounds of these letter(s):  u, m, n, ng: 
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2) Are the language features at the discourse dimension addressed systematically 
throughout the materials? 
 

The language features at the discourse dimension are addressed systematically 
throughout the materials. Readable English is a systematic step-by-step approach to 
teaching reading which combines auditory, visual and language skills functioning 
together effectively to support readers to attain fluency quickly. As previously 
mentioned, students engage with the language features at the discourse dimension 
extensively in the Reading Practice Modules in Phases 2 and 3. These modules include 
eight different reading passages at six different levels that encompass a range of 
culturally diverse fiction and non-fiction texts.  
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In addition, the ReadWorks Modules provide grade-level text encompassing all five of 
the English Language Development (ELD) standards.  In “Maria Recycles,” a level 1 ELD 
Standard 5:  Language of Social Studies text, students read, listen, and discuss a fictional 
father and child recycling cans and bottles.  An optional written extension activity would 
activate the fourth mode of communication. 
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The following are two examples of content available at differing levels in the ReadWorks and 
Reading Practice Modules: 

 

ReadWorks Module Grade 9 Text Passages 
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Reading Practice Module Level 6 Text Passages 
 

B. Sentence Dimension (e.g., types, variety of grammatical structures, formulaic and 
idiomatic expressions; conventions) 

 
1) Do the materials address language features at the sentence 

dimension in a consistent manner for the identified proficiency 
levels? 

Yes No 

 
2) Are the language features at the sentence dimension appropriate 

for the identified proficiency levels? 
Yes No 

 
3) Are the language features at the sentence dimension addressed 

systematically for the identified proficiency levels? 
Yes No 
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1) Do the materials address language features at the sentence dimension in a consistent 
manner for the identified proficiency levels? 

 
The materials address language features at the sentence dimension in a 
consistent manner for the identified proficiency levels. Language at the sentence 
dimension is included in all three phases of the program. 

In Phase 1, students consistently engage with sentence-level language in the Word 
Lists & Sentences worksheets during Rotation Stations. This task enables students to 
practice reading sentences that contains words with the glyphs they have learned in 
that lesson. An example from Phase 1, Lesson 5 is shown below: 

 

Phase 1, Lesson 5 
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In Phase 2, students consistently engage with sentence-dimension language in a 
wide range of activities. The Building Sentences activity shown below is also 
designed to develop knowledge of story structure.  
 

  
 

  
Phase 2, Building Sentences, Sample Word Cards 
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Phase 2, Classroom Lesson Tasks 
 

 
 
 
 



 

20 | P a g e  
 
 

 
During Phase 3 of the program students consistently engage with sentence dimension language 
in the Comprehension and Writing activities.  Below is an example showing scaffolding for a 
pre-writing activity designed to support students as they advance through proficiency levels: 

 

 
Phase 3, Classroom Lesson Tasks 
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2) Are the language features at the sentence dimension appropriate for the identified 

proficiency levels? 

Language features at the sentence dimension are appropriate for the identified proficiency 
levels. The program enables teachers to continuously monitor students’ proficiency levels. 
Tests report real-time student performance so teachers can select materials for students 
that match their proficiency levels.  The Multilingual Learners Addendum to the Teachers 
Resource Guide specifically addressed how to appropriately scaffold instruction considering 
language usage, modes, function, and features while building students’ ELD proficiency.  
Below is an excerpt from the MLs Addendum: 
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3) Are the language features at the sentence dimension addressed systematically for the 

identified proficiency levels? 

Language features at the sentence dimension are addressed systematically for the 
identified proficiency levels.  Each of the three phases of Readable English provides week-
by-week scripted lessons that include a variety of activities that engage students with 
language at the sentence dimension. Students work through the lessons at their own pace. 
Below are scope and sequence documents for each of the three phases: 
 

 

Phase 1, Weekly Teaching Schedule 
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Phase 2, Weekly Teaching Schedule 
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Phase 3, Weekly Teaching Schedule 
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C. Word/Phrase Dimension (e.g., types, variety of grammatical structures, formulaic and 
idiomatic expressions; conventions) 

 
1) Do the materials address language features at the word/phrase 

dimension in a consistent manner for the identified proficiency 
levels? 

Yes No 

 
2) Are words, expressions, and phrases represented in context? Yes No 

 
3) Is the general, specific, and technical language appropriate for the 

identified proficiency levels? 
Yes No 

 
4) Is the general, specific, and technical language systematically 

presented throughout the materials? 
Yes No 

 
 

1) Do the materials address language features at the word/phrase dimension in a 
consistent manner for the identified proficiency levels? 
 

The materials address language features at the word/phrase dimension in a consistent 
manner for the identified proficiency levels. Much of the instruction is initially focused on 
the word dimension. The program is called Readable English because it relies on a system 
that makes written English phonetic without changing the spelling of words. Embedded 
within each word are syllable breaks, grayed out silent letters and glyphs that provide visual 
cues that specify the sound a given letter makes (e.g., the ‘c’ sound in ‘cell’, ‘cello’, or 
‘ocean’ as opposed to its sound in ‘cat’). 
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2) Are words, expressions, and phrases represented in context? 
 

Words, expressions, and phrases are represented in context and are appropriate for 
identified proficiency levels.  Students learn language skills and build vocabulary across 
proficiency levels primarily through reading a variety of genres of text and core curriculum 
in context.  However, general, specific, and technical vocabulary and language are also 
scaffolded for learners multimodally using sensory, graphic, and interactive supports. 
All written language in the program is presented in the context of visual cues (syllable 
breaks, shading, and glyphs) that enable students to sound out any word accurately and 
independently.  Here are two examples from texts used in Phases 2 and 3 of Readable 
English: 
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Reading Practice Module Level 4 
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ReadWorks Module Grade 1 
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3) Is the general, specific, and technical language appropriate for the identified 

proficiency levels? 

The general, specific, and technical language is appropriate for the identified proficiency 
levels. All the materials are designed for to support all ELD proficiency levels, determined 
through testing at the beginning, middle and end of each school year. Reports from this 
testing can be used by teachers to determine individual student proficiency levels, which in 
turn, is used to determine appropriate instructional level materials for each student.   
 
In the Multilingual Learners Addendum to the Teachers Resource Guide teachers receive 
explicit instruction in systematically supporting language features and types of vocabulary 
for all ELD proficiency levels.  Below is an excerpt detailing how to use academic language 
phrases to support MLs during class discussions: 
 

 
 

4) Is the general, specific, and technical language systematically presented throughout 
the materials? 

General, specific, and technical language is systematically presented throughout program 
materials in a consistent and systematic way. While reading, students can access word 
definitions and listen to the spoken word.  There can be a mix of general, specific, and 
technical language used within a single passage depending on the proficiency level and 
subject matter.  Both fiction and non-fiction texts often include cross content connections 
to social studies, science, math, the arts, and other areas.  A variety of visual supports and 
sensory-motor activities help build relationships between words and ideas. 
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3)  Performance Definitions    

The WIDA Performance Definitions define the WIDA levels of language proficiency in terms of 
the three dimensions of academic language described above (discourse, sentence, word/phrase) 
and across six levels of language development. 
 

A. Representation of Levels of Language Proficiency 
 

1) Do the materials differentiate between the WIDA language 
proficiency levels? 

Yes No 

 
2) Is differentiation of language proficiency developmentally and 

linguistically appropriate for the designated language levels?   
Yes No 

 
3) Is differentiation of language systematically addressed throughout 

the materials? 
Yes No 

 
 

1) Do the materials differentiate between the WIDA language proficiency levels? 
 

Although the WIDA language proficiency levels are not explicitly referenced in the student 
materials, they are clearly referenced in the Multilingual Learners Addendum to the 
Teachers Resource Guide excerpted below. 
 
The program does provide individual differentiation specific to reading levels. At program 
entry, all students take the Standard English Placement Test to determine their knowledge 
of basic letter-sound correspondence and beginning phonics rules.  Once placed at their 
instructional level within Phase 1 of the program, all students progress through the glyph 
learning assignments (videos, games, student lessons, etc.) at the instructional pace and 
level determined by the instructor. During this phase of instruction, students work 
independently online reinforcing reading fluency skills and building vocabulary.  With their 
online work scaffolded by the Readable English mark-up, students can work up to their 
individual language proficiency levels, earning badges and increasing their word reading 
volume count as they build fluency and vocabulary. 
 
Teachers also receive explicit instruction detailing how to tailor core curriculum from the 
classroom to the needs of the students using the Readable English conversion tool.  Below is 
an excerpt from the Multilingual Learners Addendum to the Teachers Resource Guide: 
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2) Is differentiation of language proficiency developmentally and linguistically 
appropriate for the designated language levels?   

 
Readable English program materials are developmentally and linguistically appropriate for 
language learners of all proficiency levels.  Students at Proficiency Level 1 (Entering) 
practice matching the sounds they hear to the correct letter (e.g., “3 in 1” Glyph Lessons) 
and giving single word responses to prompts.  In the “3 in 1” Glyph Lesson below the 
student listens to the sound and matches the sound to the correct graphic representation: 

 



 

33 | P a g e  
 
 

Whereas students in Proficiency Level 2 (Beginning) would play increasingly difficult levels 
of the Missing Word Skill Builder game.  In this game the student chooses the word that 
best belongs in the sentence: 

 
Students in Proficiency Level 3-5 (Developing, Expanding, and Bridging) would be challenged 
at their appropriate instructional levels in Phases 2 and 3 of the program by reading texts 
and writing assignments at their instructional levels.   
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Teachers can monitor students’ word volume and lessons completed from the Class 
Progress Page. 
 

 
 

 
Students at Proficiency Level 6 would read grade level core curriculum using the conversion 
tool to help read unknown words in context.  Because the conversion tool can also provide 
a recording and definition of the word, readers are able to continue to rapidly expand their 
discourse processes differentiated to their exact level of need.  This is an example of text 
captured from the WIDA Resource Guide and converted into Readable English mark-up with 
definitions in English and Spanish for the word “cohesion.” 
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3) Is differentiation of language systematically addressed throughout the materials? 

 
Readable English automatically differentiates literacy and language building skills within the 
online interactive student games and worksheets.  In class, teachers use both program 
materials and core curriculum text converted to the Readable English mark-up to 
systematically provide differentiated support following each of the three phases of the 
program.   
 
Sequential lessons are designed to activate student assets in a cooperative learning 
environment using all four language domains.   
 
Beyond the printable or online games and extension worksheets, teachers can challenge 
students at every proficiency level with text that will motivate students to fully engage and 
expand their language learning.  Readable English uses modeled activities, cooperative 
learning, and lessons designed to activate student assets as in-class differentiation supports.  
Students can also access core curriculum using the Readable English conversion tool so that 
they can quickly begin the same grade level content their peers are reading. 
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B. Representation of Language Domains 
 

1) Are the language domains (listening, speaking, reading, and 
writing) targeted in the materials? 

Yes No 

 
2) Are the targeted language domains presented within the context 

of language proficiency levels?  
Yes No 

 
3) Are the targeted language domains systematically integrated 

throughout the materials? 
Yes No 

 
1) Are the language domains (listening, speaking, reading, and writing) targeted in the 

materials? 
 
The Readable English program includes all four communication modes:  listening, speaking, 
reading, and writing.  Literacy lessons develop vocabulary and language skills focusing on 
those domains.  Cross-curricular reading content from all English Language Development 
standards support grammar and word study instruction, vocabulary development, and 
reading fluency and comprehension.   
 
One example of multimodal learning to engage the language domains is the Student Glyph 
Teaching activity.  In Phase 1 of the program, instructional time is allotted for students to 
teach the glyphs to their peers for review and reinforcement. (See a screenshot of Teachers 
Guide description of the activity below.)  An initial learning activity, student glyph teaching 
provides excellent opportunities for students to engage in all four language domains (i.e., 
listening, speaking, reading, and writing).  By using formulaic academic language modeled 
by the teacher and multimodal forms of communication, language learning is scaffolded, 
and English Language Development (ELD) Standards in social and instructional language 
(Standard 1) and language for language arts (Standard 2) are integrated.   
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Learners beginning to use Readable English and participating in program activities are 
challenged and supported across the continuum of second language acquisition from 
Proficiency Levels 1 (entering) through 6 (reaching) and across grade levels during these 
receptive and productive language interactions and activities. 

 
While the focus on the materials is literacy development, students are engaged in all 
four language domains. During Phase 1, the materials include posters, rhymes, video 
clips, and pictorial representations of each of the 21 glyphs to support students in 
learning them. The screenshots below show the different ways in which students 
engage in the different domains. 

 
Phase 1, Lesson 4 
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Phase 2 Lesson Tasks 
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Phase 3 Lesson Tasks 
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2) Are the targeted language domains presented within the context of language 

proficiency levels? 
 
All Readable English listening, speaking, reading, and writing activities are appropriate for 
the targeted proficiency levels.  Students interact with each other and the teacher to discuss 
content, to practice reading aloud, and to complete group and individual writing 
assignments.  Leveled student activities include “can do” statements for targeted language 
proficiency.  The Multilingual Learners Addendum to the Teachers Resource Guide instructs 
teachers how to add supports to scaffold all Multilingual Learners so that they can 
successfully use both receptive and productive language modes as they advance in their ELD 
proficiency.  All MLs will be sufficiently supported and challenged using Readable English’s 
functional approach to language development. 
 
3) Are the targeted language domains systematically integrated throughout the 

materials? 
 

The targeted language domains are systematically integrated throughout the materials. As 
mentioned above, students are engaged in all four language domains through Phases 1, 2 
and 3.  Embedded supportive instruction within the online program provides immediate 
response and encouragement when students respond incorrectly in a lesson.  Visual, 
interactive, and sensory supports are provided throughout the program to support and 
activate reading, writing, listening, and speaking activities.  In addition, the teaching 
resources provide reminders for engaging students in expressive and receptive activities.  
Below is an exemplar excerpt. 
 

Teachers Resource Guide, p. 7 
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4)  The Strands of Model Performance Indicators and the Standards 
Matrices   

The Strands of Model Performance Indicators (MPIs) provide sample representations of how 
language is processed or produced within particular disciplines and learning contexts.  WIDA has 
five language development standards representing language in the following areas: Social and 
Instructional Language, Language Arts, Mathematics, Science, and Social Studies as well as 
complementary strands including Music and Performing Arts, Humanities, and Visual Arts. 
 
The Standards Matrices are organized by standard, grade level, and language domain.  They 
make an explicit connection to state academic content standards and include an example for 
language use.  Each MPI includes a uniform cognitive function (adopted from Bloom’s 
taxonomy) which represents how educators can maintain the cognitive demand of an activity 
while differentiating for language.  Each MPI provides examples of what students can 
reasonably be expected to do with language using various supports. 
 

A. Connection to State Content Standards and WIDA Language Development 
Standards 

 
1) Do the materials connect the WIDA language development 

standards to state academic content standards? 
Yes No 

 
2) Are the academic content standards systematically represented 

throughout the materials?  
Yes No 

 
3) Are social and instructional language and one or more of the 

remaining WIDA Standards present in the materials?  
Yes No 

 
 

1) Do the materials connect the WIDA language development standards to state 
academic content standards? 

 
By using the conversion tool, students can access all grade-level state academic 
content standards independently.  This video is a demonstration of the Readable 
English program being used in different implementation settings. Specifically, at 3:34 
you can see a student demonstrating how he can access texts provided by his 
teacher. And then at 4:31, he demonstrates how he can convert materials of his own 
choosing.  https://youtu.be/CZlGjkyeGTo  
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2) Are the academic content standards systematically represented throughout the 
materials? 
 

Academic content standards are systematically represented throughout the materials 
because students can access grade-level, content-area instructional materials using the 
conversion tool.  (See video example from item 1.)  The Multilingual Learners 
Addendum to the Teachers Resource Guide also includes charts aligning the texts in the 
ReadWorks and Reading Practice Modules to the WIDA ELD Standards.   

 
 

3) Are social and instructional language and one or more of the remaining WIDA 
standards present in the materials? 

 
Both WIDA and College and Career Readiness Standards are explicitly referenced in the 
Multilingual Learners Addendum to the Teachers Resource Guide.  Below is an excerpt 
from the MLs Addendum: 
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Text passages from both the ReadWorks and Reading Practice Modules are aligned to the WIDA 
ELD standards as demonstrated here: 
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B. Cognitive Challenge for All Learners at All Levels of Language Proficiency 
 

1) Do materials present an opportunity for language learners to engage 
in various cognitive functions (higher order thinking skills from 
Bloom’s taxonomy) regardless of language level? 
 

Yes No 

2) Are opportunities for engaging in higher order thinking 
systematically addressed in the materials? 
 

Yes No 

 
1) Do materials present an opportunity for language learners to engage in various 

cognitive functions (higher order thinking skills from Bloom’s taxonomy) regardless of 
language level? 
 
The materials present an opportunity for language learners to engage in various 
cognitive functions (higher order thinking skills from Bloom’s taxonomy) regardless 
of language level. Even during Phase 1 when students are learning the 21 glyphs, 
they are asked to analyze spelling patterns. 

 

 
Phase 1, Lesson 1 
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2) Are opportunities for engaging in higher order thinking systematically addressed in 
the materials? 

 
Opportunities for engaging in higher order thinking are systematically addressed in 
the materials. As mentioned above, students are engaged in higher order thinking 
even during the initial phase of the program. According to the Teacher Guide, higher 
order thinking is a focus on Phase 3. The comprehension questions following reading 
passages are designed to enable students to “demonstrates higher order thinking 
skills when reading a text, including getting the main idea, drawing conclusions, 
identifying the sequence, and making predictions. Below are some examples of 
these type of comprehension questions. 
 

 
 

 
ReadWorks Modules, Grade 4, “The Simple Physics of Soccer” 
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In the Multilingual Learners Addendum to the Teachers Resource Guide are suggestions for 
scaffolding instruction for a students at various ELD proficiency levels using HOTS.  Here is a clip 
of the Bloom’s Taxonomy Planning Verbs chart included as a guide for teacher questioning and 
creation of “can do” statements: 
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C. Supports for Various Levels of Language Proficiency   
 

1) Do the materials provide scaffolding supports for students to 
advance within a proficiency level? 

Yes No 

 
2) Do the materials provide scaffolding supports for students to 

progress from one proficiency level to the next? 
Yes No 

 
3) Are scaffolding supports presented systematically throughout the 

materials?   
Yes No 

 
 

 
1) Do the materials provide scaffolding supports for students to advance within a 

proficiency level? 
 

Readable English provides supports for increasing language proficiency within the online 
program and with teacher support in the classroom.  Within the program, text converted 
into the Readable English mark-up provides scaffolding for students to be able to pronounce 
and read words with 100% accuracy.  Additionally, as students’ language proficiency 
increases, they can turn off the mark-up by right clicking on the individual words known.  
When students feel confident that they can read and discuss the text, mark-up on 
converted text can be also be turned off.  This scaffolds students at each level to test their 
language abilities, while still having access to language supports.  For example, a students 
can right click on unknown words to turn on the Readable English mark-up for individual 
words.  If a word is not recognized by the student, it can be “clicked,” and the word will be 
read aloud.  If a student still does not recognize the word, definitions are provided.   
 
In the online ReadWorks Module lessons students choose a text at their instructional 
reading level, read the text, and answer comprehension questions at the end.  Quiz results 
are immediately available, along with positive feedback, a graph of correct and incorrect 
responses, and an opportunity to re-take the quiz.  Students can choose to read the text 
independently and complete the assignment, or they can work in pairs or groups for 
discussion and peer support.  Teachers can extend and scaffold assignments across modes 
of communication to strengthen specific language dimensions (word, phrase, sentence 
discourse, context) and functions to ultimately increase areas of language proficiency.   
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The example below shows a level 9 text about Jazz from the ReadWorks Module.  This 
example shows how a confident student might turn off the Readable English mark-up and 
use the program features for support as needed.  Here the student has right clicked on the 
word “poised” and turned on the mark-up.  Needing additional support, the student has left 
clicked on the word and now has three definitions and can hear the spoken word (note the 
microphone button in the call out box). 
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2) Do the materials provide scaffolding supports for students to progress from one 

proficiency level to the next? 
 
All literacy materials are designed to provide scaffolded support for students as they 
move through increasingly complex levels lessons integrating all four language domains: 
reading, writing, speaking, and listening.  Students may work independently or in groups 
to complete some assignments, while the teacher monitors progress and prepares to 
guide group discussion that focuses on one or more key language uses (narrate, argue, 
inform, and explain).   
 
As seen in prior examples, language proficiency is scaffolded from level to level with 
teacher and program guidance.  The following examples show opportunities for student 
interaction across the proficiency levels using games as frameworks. Some games are 
leveled by academic reading vocabulary on grade level.  Other games are leveled by 
progression through Readable English learning phases.   
 
This Connect 4 game of non-fiction academic vocabulary is leveled by grade level. 
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Below, the Vortex board game with dice roller leads students through a review of basic 
phonics skills. 
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And the example below shows a tic tac toe game played in Phase 1 that allows students 
at Language Proficiency 1 to compete with students of varying levels of language 
proficiency.   
 

 
3) Are scaffolding supports presented systematically throughout the materials?  

Scaffolding supports for literacy are presented systematically throughout the materials 
and include texts and topics from all five English Learning Development Standards, as 
well as sensory, graphic, and interactive supports.  Readable English embraces 
multimodal communication for language learning beyond spoken and written language.  
Students use gestures, songs, videos, and facial expressions to learn the glyphs.  Online 
and board games, graphic organizers, charts, diagrams, and even yoga poses are 
incorporated into the language learning activities across all three phases of the 
program.   
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Teacher directions for “What’s the Change” demonstrate the types of scaffolding 
supports available for teachers within the program.  Readable English supports both the 
students learning English and the teachers who instruct them. 
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D. Accessibility to Grade Level Content 
1) Is linguistically and developmentally appropriate grade-level content 

present in the materials? 
 

Yes No 

2) Is grade-level content accessible for the targeted levels of language 
proficiency? 
 

Yes No 

3) Is the grade-level content systematically presented throughout the 
materials? 
 

Yes No 

 
1)  Is linguistically and developmentally appropriate grade-level content present in 

the materials? 
 
Linguistically and developmentally appropriate grade-level instructional materials 
are available in the ReadWorks Module.  Reading Practice Module levels 1-6 provide 
content that builds from short, simple phrases and basic vocabulary toward more 
linguistically and developmentally challenging content.  Additionally, the conversion 
tool enables teachers and students to convert any grade-level instructional materials 
into the Readable English mark-up.  
 
“Best Teaching Practices for Multilingual Learners” in the Multilingual Learners 
Addendum to the Teachers Resource Guide offers a wealth of information on how to 
provide scaffolded support to make grade level content accessible. 

 
2) Is grade-level content accessible for the targeted levels of language proficiency? 
 

Grade-level content is available throughout Readable English.  The ReadWorks and 
Reading Practice Modules provide grade-level reading content to build both fluency 
and comprehension.  The Missing Word Skill Builder provides multiple levels of 
vocabulary building activities by category using reading-in-context.  Additional 
materials from any reading skill level are available and accessible using the 
conversion tool.  Teachers can still use favorite lessons and materials after 
converting them via the Readable English conversion tool. 
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3) Is the grade-level content systematically presented throughout the materials? 
 

Reading passages in the ReadWorks and Reading Practice Modules are leveled by 
grade and include a wide range of topics and genre types.  The word level reading 
skills instruction in Phases 1, 2, and 3 are taught individually, and then immediately 
applied at the students’ appropriate instructional level in the ReadWorks and 
Reading Practice Modules.   
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4) Strands of Model Performance Indicators 
 

1) Do materials include a range of language functions? 
 

Yes No 

2) Are the language functions incorporated into a communicative 
goal or activity? 
 

Yes No 

3) Do the language functions support the progression of language 
development? 
 

Yes No 

 
1) Do materials include a range of language functions? 

 
Readable English instructional language and objectives use a range of language 
functions across each level.  Instructional language functions used include, but are not 
limited to: select, write, decode, list, circle, choose, sequence, recognize, look for the 
pattern, use the clues, make a conclusion, make a prediction, make an inference, reread, 
rewrite, proofread, look, underline, repeat, sort, describe, discuss, explain.  Example 
activities using language functions include “make a conclusion,” “make an inference,” 
and “rewrite the ending of the story”. 

 

 
 

2) Are the language functions incorporated into a communicative goal or activity? 
 
Language functions are included throughout the program as communicative goals and 
activities.  “Program Considerations of Language Usage, Modes, Function, and Features 
in Building ELD Proficiency” in the Multilingual Learners Addendum to the Teachers 
Resource Guide gives explicit guidance on how to incorporate language functions into all 
Readable English program activities. 
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This example from the Multilingual Learners Addendum includes information on proper 
formation of English language sounds and the supports available for multilingual 
learners: 
 
Look in the Quick Guides page for special help for MLs and students with speech 
difficulties.  In addition to the songs and videos that go with the glyphs are a series of 
support videos for the glyph, consonant, vowel, and digraph sounds that include close-
ups of the mouth as the sounds are spoken.  Students and teachers can also click to hear 
just the sound and to hear the sound used in word. The screenshot below shows how to 
choose the type and sound needed.  In this example, “digraphs” has been chosen: 
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When the video option and /ar/ digraph is chosen the viewer will see a 6-7 second video 
of the mouth movements of the sound: 

 

These videos are especially helpful for students learning new sounds in English that they 
have never heard in their native language(s).  In Spanish, for example, it is difficult for 
students to distinguish between /b/ and /v/ sounds.  The standard sound placement 
tests in Phase 1 will show which sounds students find difficult to hear and recognize.   

 
4) Do the language functions support the progression of language development? 

 
Language functions are used systematically though all levels of the program.  Teacher 
guided language used to support classroom instruction and discussions is found 
throughout Teacher Resources instructions.  Integrating instructional-level texts 
matched to students’ individual proficiency levels supports comprehension and 
language proficiency progression.  Communicative situations within structured literacy 
lessons, as well as in less formal interactive learning activities, allows students the 
change to apply and improve listening, speaking, reading, and writing skills.  The 
inherent program scaffolding that promotes foundational literacy and language skills 
helps students progressively increase language function skills.  As ELs advance through 
Readable English program levels, they are building upon what they have previously 
learned and increasing their English language proficiency. 

 


