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Introduction to PRIME 
WIDA developed PRIME as a tool to assist publishers and educators in analyzing their 
materials for the presence of key components of the WIDA Standards Framework. PRIME 
stands for Protocol for Review of Instructional Materials for ELLs. 
 
The PRIME correlation process identifies how the components of the 2012 Amplification of the 
English Language Development Standards, Kindergarten through Grade 12, and the Spanish 
Language Development (SLD) Standards, Kindergarten through Grade 12 are represented in 
instructional materials. These materials may include core and supplemental texts, websites and 
software (e.g., apps, computer programs), and other ancillary materials. PRIME is not an 
evaluative tool that judges the effectiveness of published materials.  
 
Those who complete WIDA PRIME Correlator Trainings receive PRIME Correlator Certification. 
This may be renewed annually.  Contact WCEPS for pricing details at store@wceps.org or 877-
272-5593. 
 
New in This Edition 
PRIME has been expanded to include 

• Correlation to the WIDA Standards Framework 
• Connections to English and Spanish Language Development Standards 
• Relevance for both U.S. domestic and international audiences 

 
Primary Purposes 

• To assist educators in making informed decisions about selecting instructional 
materials for language education programs 

• To inform publishers and correlators on the various components of the WIDA 
Standards Framework and of their applicability to the development of 
instructional materials 

 
Primary Audience 

• Publishers and correlators responsible for ensuring their instructional materials 
address language development as defined by the WIDA English and Spanish 
Language Development Standards  

• District administrators, instructional coaches, and teacher educators responsible 
for selecting instructional materials inclusive of or targeted to language learners 

 
 
At WIDA, we have a unique perspective on how to conceptualize and use language 

mailto:store@wceps.org


 

3 | P a g e  
 
 

development standards. We welcome the opportunity to work with both publishers and 
educators. We hope that in using this inventory, publishers and educators will gain a keener 
insight into the facets involved in the language development of language learners, both in the 
U.S. and internationally, as they pertain to products.   

Overview of the PRIME Process 
PRIME has two parts. In Part 1, you complete an inventory of the materials being reviewed, 
including information about the publisher, the materials’ intended purpose, and the intended 
audience. 
 
In Part 2, you answer a series of yes/no questions about the presence of the criteria in the 
materials. You also provide justification to support your “yes” responses. If additional 
explanations for “No” answers are relevant to readers’ understanding of the materials, you may 
also include that in your justification. Part 2 is divided into four steps which correspond to each 
of the four elements being inventoried; see the following table. 
 
PRIME-at-a-Glance 

Standards Framework Elements Included in the PRIME Inventory 

1. Asset-based Philosophy 
A. Representation of Student Assets and Contributions 

2. Academic Language 
A. Discourse Dimension 

B. Sentence Dimension 

C. Word/Phrase Dimension 

3. Performance Definitions 
A. Representations of Levels of Language Proficiency 

B. Representations of Language Domains 

4. Strands of Model Performance Indicators and the Standards Matrices 
A. Connection to State Content Standards and WIDA Language Development Standards 

B. Cognitive Challenge for All Learners at All Levels of Language Proficiency 

C. Supports for Various Levels of Language Proficiency 

D. Accessibility to Grade Level Content 

E. Strands of Model Performance Indicators 
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PRIME Part 1: Provide Information about Materials 
Provide information about each title being correlated. 

Publication Title(s):  Fast ForWord 
 
Publisher: Scientific Learning, a division of Carnegie Learning  
 
Materials/Program to be Reviewed:  Fast ForWord (with the Reading Assistant Plus 
component) 
 
Tools of Instruction included in this review:  Online components 
 
Intended Teacher Audiences:  K-12  Teachers 
 
Intended Student Audiences:  K-12 
 
Language domains addressed in material:  Speaking, Listening, Reading 
 
Check which set of standards will be used in this correlation:  
 
☐  WIDA Spanish Language Development Standards 
 
☒  WIDA English Language Proficiency Standards 
 
WIDA Language Development Standards addressed: (e.g. Language of Mathematics).  
Language of Language Arts 
 
WIDA Language Proficiency Levels included: Offline Resources for English Learners - each 
lesson for Fast ForWord and K-5 Levels of Reading Assistant Plus begins with the grade 
level cluster and the objective items for each language domain included in that lesson.  
 
Most Recently Published Edition or Website:  www.myscilearn.com; 
www.myscilearn.com/learner  
 
In the space below explain the focus or intended use of the materials: 
Fast ForWord is designed to build the listening, speaking and reading skills for 
beginning to advanced language learners. The program provides the English phonics 
training, intensive grammar and vocabulary practice, and oral speaking and reading 
reinforcement necessary to build both basic and academic English proficiency. 
 

http://www.myscilearn.com/
http://www.myscilearn.com/learner
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PRIME Part 2:  Correlate the Materials  

1. Asset-Based Philosophy                                                        

A. Representation of Student Assets and Contributions 
The WIDA Standards Framework is grounded in an asset-based view of students and 
the resources and experiences they bring to the classroom, which is the basis for 
WIDA’s Can Do Philosophy.   

1) Are the student assets and contributions considered 
in the materials?   

Yes  No 

2) Are the student assets and contributions 
systematically considered throughout the materials? 

Yes  No 

1) The Fast ForWord Offline Resources for English Language Learners consider 
the student assets and contributions as they ask students to make connections 
from the materials (reading) and “self.”  An example can be seen in the section 
“Background: Blizzard of 1888 (Reading Assistant Plus: Elementary, p. 20). 

 

Another example is found in “Background: Lighting the Way” (Reading Assistant 
Plus: Elementary, p. 25) when students are posed with a series of questions that 
allow them to, once again, make connections to “self and the content” being 
discussed.   
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The “River Otter” lesson topic also considers the contributions of the student as 
various probing questions are asked to tap into student’s personal experiences 
(Reading Assistant Plus: Elementary, p. 561). 

 

Offline Resources for ELs (documents for use with Fast ForWord Programs) also 
consider the contributions and assets of the students as seen in “Ele-Bot” 
(Lesson 1, pp. 33-41) when students are provided the opportunity to use the 
graphic organizer, pictures, and native language to communicate observations. 
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2) Students assets and contributions are systematically considered throughout the 
materials (Fast ForWord Offline Resources for ELs and Reading Assistant Plus: 
Elementary).  These lessons consistently include a building background section 
which allows students to reflect and draw from their own experiences and apply 
it to the content being discussed. Each lesson follows the same outline and 
components. 

This clip from “Stone Soup” allows students’ personal experiences to be 
considered (Reading Assistant Plus: Elementary, p. 590). 

 

Another example comes from “Such Foolishness” where students have the 
opportunity to reflect and discuss a personal time when an instance occurred (an 
action that honored a family member or friend) (Reading Assistant Plus: 
Elementary, p. 439). 
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2. Academic Language  
WIDA believes that developing language entails much more than learning words. WIDA 
organizes academic language into three dimensions:  discourse, sentence, and 
word/phrase dimensions situated in sociocultural contexts. Instructional material 
developers are encouraged to think of how the design of the materials can reflect 
academic language as multi-dimensional.   

A. Discourse Dimension (e.g., amount, structure, density, organization, 
cohesion, variety of speech/written text) 

 

1) Do the materials address language features at the 
discourse dimension in a consistent manner for all 
identified proficiency levels?  

Yes  No 

 

2) Are the language features at the discourse 
dimension addressed systematically throughout the 
materials? 

Yes  No 

 

 

1) The following activities address language features at the discourse dimension 
in a consistent manner. 

“Buzz Fly” (Fast ForWord Reading, Level 2) presents content using various 
language features in the context of short stories or paragraphs and students 
are asked to answer multiple choice comprehension question using pictures. 
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This example from “Buzz Fly” (Fast ForWord Reading, Level 1 of the Teacher’s 
Manual, p. 78) shows material that can be projected and discussed with 
students.  This example demonstrates a more challenging level of linguistic 
complexity at the discourse level. 

 

“Leaping Lizards” (Fast ForWord Reading, Level 2) presents a variety of 
language features at the discourse level by incorporating a cloze reading activity 
where students read a sentence and fill in the blank using a word bank. 
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This example from “Leaping Lizards” (Fast ForWord Reading, Level 2 of the 
Teacher’s Manual p. 45) provides material included within the Leaping Lizards 
online exercise. 
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2) These language features are used systematically throughout the program.  The 
name of the level is the highest level of discourse as it frames the concepts to 
be developed at that level.   

This “Cosmic Reader” lesson (Fast Forward Offline Resources for ELs, 
Foundations II, p. 95) provides examples for how students can preview the 
vocabulary for the online lesson component.  This section also provides 
students with practice with simple vocabulary and sentence completion with 
word banks and sentence stems for conversation starters. 
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“Al Assistant” (Fast ForWord Offline Resources for ELs, p. 153) provides 
opportunities for students at different English Language Development levels to 
engage with activities at their particular level through differentiation. An example 
of an Entering proficiency level activity is reflected when students are given 
opportunity to say or point to subjects and predicates in a sentence.  An example 
of an Expanding level activity is seen when students are asked to create 
sentences for different pictures, including a subject and predicate.   
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B. Sentence Dimension (e.g., types, variety of grammatical structures, 
formulaic and idiomatic expressions; conventions) 

 

1) Do the materials address language features at the 
sentence dimension for all of the identified 
proficiency levels?  

Yes  No 

 

2) Are the language features at the sentence dimension 
appropriate for the identified proficiency levels? 

Yes  No 

 

3) Are the language features at the sentence dimension 
addressed systematically throughout the materials? 

Yes  No 

 

 

1) “Book Monkeys” (Fast ForWord Reading, Level 3) asks students to read a 
passage independently and answer comprehension questions relating to that 
selection. These activities are designed to help develop reading 
comprehension (of fiction and non-fiction text), and answering “wh-“ questions 
and vocabulary. 
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“Book Monkeys” (Fast ForWord Reading, Level 3 of the Teacher’s Manual, p. 
68,) provides examples of the content of the online exercise. 

 

This example from “Book Monkeys” (Fast ForWard Reading, Level 3 of the 
Teacher’s Manual, p. 47) provides an example of passages and questions 
representative of the Entering levels of sentence dimension. 
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2) The language features at the sentence dimension are appropriate for the 
identified proficiency levels as can be seen from the examples below taken 
from “Twisted Pictures” (Fast ForWord Reading, Level 3, p. 24).  This example 
shows that the levels are appropriate for the sentence level indicated. 

 

The below examples from “Ant Antics” (Fast ForWord Reading, Level 2 of the 
Teacher’s Manual, p. 64 and p. 74) show that the sentence dimensions are 
appropriate for the identified proficiency levels. 
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3) The language features at the sentence dimension are addressed 
systematically throughout the materials.  The online and offline materials follow 
the same format consistently and include the offline supplemental elements to 
support the online software program.  These offline resources provide the 
opportunity for teachers to supplement and reinforce the online piece and 
extend the learning opportunities for the students. 

This example from the revised product component focuses on reading 
comprehension and shows the consistency of the online materials in 
addressing the sentence level in each of the different theme topics of the 
online component. 
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“Stinky Bill’s Billboard” (Fast ForWord Teacher’s Manual for the revised 
component) further supports the consistency in the materials for sentence 
structure. 
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C. Word/Phrase Dimension (multiple meanings of words, general, specific, and 
technical language1) 

 

1) Do the materials address language features at the 
word/phrase dimension in a consistent manner for 
all identified proficiency levels? 

Yes  No 

 

2) Are words, expressions, and phrases represented in 
context? 

Yes  No 

3) Is the general, specific, and technical language 
appropriate for the targeted proficiency levels? 

Yes  No 

 

1) In the online component of “Bedtime Beasties” students are asked to complete 
sentences by clicking the correct response in the cloze content activity.  This 
activity is designed to strengthen reading comprehension (using context), 
vocabulary, working memory, and long-term memory. 

 

 

                                                           
 

1General language refers to words or expressions not typically associated with a specific-content areas (e.g., describe a book).   
Specific language refers to words or expressions used across multiple academic content areas in school (chart, total, individual).  
Technical language refers to the most precise words or expressions associated with topics within academic content areas in 
school and is reflective of age and developmental milestones. 
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The offline resources that support the online component “Bedtime Beasties” 
(Fast ForWord Offline Resources for ELs, p. 239) introduce students to the 
online portion of the program by introducing key vocabulary, concepts, and 
language. This example provides evidence that the word/phrase level is 
appropriate for students. 

 

The teacher then has the students complete the following: 

 

“Scrap Cat” (Fast ForWord Reading, Level 3 of the Teacher’s Manual p. 14) 
includes vocabulary that addresses general content-related terms students will 
encounter in the online and offline resources. 
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2) Words, expressions, and phrases are represented in context.   

This example from “Twisted Pictures” (Fast ForWord Teacher’s Manual p. 26) 
shows specific content language in context. 

 

The example from “Quail Mail” (Fast ForWord Reading, Level 1 of the Teacher’s 
Manual, p.37) shows some of the general content-related words that students 
are be introduced to when interacting with the online component. 
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3. Performance Definitions  
The WIDA Performance Definitions define the WIDA levels of language proficiency in 
terms of the three dimensions of academic language described above (discourse, 
sentence, word/phrase) and across six levels of language development. 

A. Representation of Levels of Language Proficiency 
 

1) Do the materials differentiate between the language 
proficiency levels?  

Yes  No 

2) Is differentiation of language proficiency 
developmentally and linguistically appropriate for 
the designated language levels?   

Yes  No 

3) Is differentiation of language systematically 
addressed throughout the materials? 

Yes  No 

 

The following examples are from the Fast ForWord Offline Resources for English 
Language Learners and Reading Assistant Plus: Elementary. 

1) The materials do differentiate between the language proficiency levels.   
“Cosmic Reader” (Fast ForWord Offline Resources for ELs, p. 93) includes 
targeted levels of language proficiency for the specific lesson.  
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Another example of differentiation between language proficiency levels is 
found in the lesson “Polar Planet” (Fast ForWord Offline Resources for ELs, p. 
61) which includes targeted levels of language proficiency for the specific 
lesson. 

 

“The Story of William Tell” (offline resources for ELs, Reading Assistant Plus: 
Elementary, p. 594) includes targeted levels of language proficiency for the 
specific lesson. 
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2) Differentiation of language proficiency is developmentally and linguistically 
appropriate for the designated language levels.  Fast ForWord offline 
resources for ELs provide many opportunities for differentiation of language 
proficiency for each stage of student developmental and linguistic growth as 
English learners.  The K-5 Reading Assistant Plus offline resources include 
activities that address each of the levels: entering, emerging, developing, 
expanding, and bridging. 

The lesson “Rainbow Song” (offline resources for ELs, Reading Assistant Plus: 
Elementary, p. 407) provides an example which reflects the entering and 
emerging stages of language proficiency. The task asks students to listen to 
the selection being read (with examples) and practice recalling what they 
heard. 
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Another example where the materials provide differentiation that is appropriate 
along the different language levels is found with “Ravenous Ralphie” (offline 
resources for ELs, Reading Assistant Plus: Elementary, pp. 410-411) provides 
activities that are reflective of developing, expanding, and bridging language 
proficiency  levels. The activity asks students to listen to the passage being 
read, discuss the passage, recall details from the passage being read, and 
then participate in independent practice with the Reading Assistant. 

 

“The Wise Woman” (offline resources for ELs, Reading Assistant Plus: 
Elementary, p. 202) includes activities which addresses emerging and 
developing English Language Proficiency levels and there is evidence of 
differentiation to support each of the levels. 
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3) Differentiation of language is systematically addressed throughout the 
materials.  The lessons included in the offline resources of Fast ForWord for 
ELs are infused with assessment for learning opportunities which can help the 
teacher hone in on the language proficiency levels of each student and assess 
specific areas where students may need additional practice and support.  This 
is supported with Fast ForWord online programs as outlined in the Fast 
ForWord offline document (p. 272).  Each lesson in the offline resource guide 
provides this resource. 
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B. Representation of Language Domains 
WIDA defines language through expressive (speaking and writing) and receptive 
(reading and listening) domains situated in various sociocultural contexts. 

1) Are the language domains (listening, speaking, 
reading, and writing) targeted in the materials?  

Yes  No 

2) Are the targeted language domains presented within 
the context of language proficiency levels? 

Yes  No 

3) Are the targeted language domains systematically 
integrated throughout the materials? 

Yes  No 

 

1) The language domains (listening, speaking, reading, and writing) are targeted 
in the materials.  Each lesson in the Fast ForWord offline resources for ELs 
addresses all four language domains.  Productive and receptive activities are 
woven throughout each lesson at each level. Varied opportunities for success 
include: interpreting, distinguishing, predicting, hypothesizing, sorting, 
matching, explaining, locating, participating, discussing, reflecting, reading, 
viewing, writing, speaking.  

“Stellar Stories” (Fast ForWord Offline Resources for ELs, p. 183) provides an 
example of reading, listening and speaking as can be seen in the example 
below. 
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Additionally, “Ray Charles: A Great Singer” (offline resources for ELs, Reading 
Assistant Plus: Elementary, p. 416) provides opportunities for students to 
practice all domains: listening, speaking, reading, and writing. 

 

2) The targeted language domains are presented within the context of language 
presidency levels.  The lessons included in the offline resources of Fast 
ForWord for ELs present the targeted language domains within the context of 
the proficiency levels. 

This example from “Father’s Fabulously Fantastic Flying Flapjacks” (offline 
resources for ELs, Reading Assistant Plus: Elementary, p. 56) provides 
activities that address the domains of reading, listening, and speaking. 
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Another example from Lesson Topic: “Big Cats and Bootsy” (offline resources 
for ELs, Reading Assistant Plus: Elementary, p. 265) shows how the targeted 
language domains and language proficiency levels are reflected. 

 

Connections between the language domains and language proficiency levels 
can be seen in the example of “Lunar Leap” (Fast ForWord Offline Resources 
for ELs, p. 270). 
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3) The targeted language domains are systematically integrated throughout the 
materials.  Every lesson in Fast ForWord offline resources for ELs and 
Reading Assistant Plus: Elementary follows the same consistent format which 
begins with the WIDA grade level cluster, language domains, and targeted ELP 
levels followed by language and content objectives for the lesson as can be 
seen in “Scrap Cat” (Fast ForWord Offline Resources for ELs, p. 413). 
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4. The Strands of Model Performance Indicators and 
the Standards Matrices  
The Strands of Model Performance Indicators (MPIs) provide sample representations of 
how language is processed or produced within particular disciplines and learning 
contexts.  WIDA has five language development standards representing language in the 
following areas: Social and Instructional Language, The Language of Language Arts, 
The Language of Mathematics, The Language of Science, The Language of Social 
Studies as well as complementary strands including The Language of Music and 
Performing Arts, The Language of Humanities, The Language of Visual Arts.   

The Standards Matrices are organized by standard, grade level, and domain (Listening, 
Speaking, Reading, and Writing).  The standards matrices make an explicit connection 
to state academic content standards and include an example for language use.  Each 
MPI includes a uniform cognitive function (adopted from Bloom’s taxonomy) which 
represents how educators can maintain the cognitive demand of an activity while 
differentiating for language.  Each MPI provides examples of what students can 
reasonably be expected to do with language using various supports.   

A. Connection to State Content Standards and WIDA Language Development 
Standards  
 

1) Do the materials connect the language development 
standards to the state academic content standards?  

Yes  No 

2) Are the academic content standards systematically 
represented throughout the materials? 

Yes  No 

3) Are social and instructional language and one or 
more of the remaining WIDA Standards present in 
the materials?  

Yes  No 
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1) The materials connect the language development standards to the state 
academic content standards.  The materials were created with the support of 
state content standards for language arts.  The materials incorporate 
vocabulary and reading comprehension across all grade levels K-12.  
Examples are found in the Correlations to Common State Standards for Fast 
ForWord. 
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2) The academic content standards are systematically represented throughout 
the materials.  The tables do a thorough job of taking each standard and 
correlating it to the specific Fast ForWord online resource. These activities 
reflecting the standards can then be extended to meet the varying needs of the 
EL through the offline resources of Reading Assistant Plus: Elementary and 
the offline Fast ForWord document as can be seen in these clips of the 
standards. 

This example from “Book Monkeys” (Fast ForWord Offline Resources for ELs, 
p. 306) shows where Grade 7 Standard RL.7.1 supports the online component.  
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The Common Core State Standards correlations table does a thorough job of 
taking each standard and correlating it to the specific Fast ForWord online 
resource. The online activities are designed to meet the varying needs of the 
EL through the support of offline resources of Reading Assistant Plus: 
Elementary and the offline Fast ForWord document as can be seen in these 
clips of the standards. 

The online activities for “Cosmic Reader” are supported by the offline materials 
for Standard Rl.3.1 Grade 3.  This online activity is supported by the “Cosmic 
Reader” (Fast ForWord Offline Resources for ELs, p. 93).  
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3) Social and instructional language and the language of language arts and 
language of social studies are also reflected in the material as can be seen by 
the examples below that come from the offline resources for ELs Reading 
Assistant Plus: Elementary.  In the example below, students are learning about 
the Blizzard of 1888 while integrating the social language of discussing what 
they would do if they were in a blizzard (p. 19). 
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Another example of social and academic language (language of language arts) 
can be seen in the example from “What Can Baby Hummingbirds Do?” (offline 
resources for ELs, Reading Assistant Plus: Elementary pp. 208-209) where 
students are asked to classify nouns, verbs, adjectives. 
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B. Cognitive Challenge for All Learners at All Levels of Language Proficiency 
 

1) Do materials present an opportunity for language 
learners to engage in various cognitive functions 
(higher-order thinking skills from Bloom’s taxonomy) 
regardless of their language level? 

Yes  No 

2) Are opportunities for engaging in higher order 
thinking systematically addressed in the materials? 

Yes  No 

  

 

1) The materials present an opportunity for language learners to engage in 
various cognitive functions (higher-order thinking skills from Bloom’s taxonomy) 
regardless of their language level.  The Fast ForWord products were 
developed to build cognitive functions in learners and engage students in 
higher-order thinking skills across the various exercises (both online and 
offline).   

 The online program of “Goat Quotes” includes activities that require students 
to select a paraphrase of a target paragraph. The student completes the online 
activity by clicking on the correct newspaper choice below that best 
corresponds to the original paragraph. 
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There is opportunity for extending the activity with offline activities.  “Goat 
Quotes” (Fast ForWord Offline Resources for ELs, p. 5) asks students to find 
examples of adjective clauses in their independent reading.   

 

The ELD Differentiation activities for “Goat Quotes” also provide opportunities 
for higher order thinking at the differing levels. 

 

 

 

 

 

 

 

 

 

 

 



 

40 | P a g e  
 
 

 

2) Opportunities for engaging in higher order thinking is systematically presented 
throughout the material in the way that is structured. An example of this is with 
the online version of “Stinky Bill’s Billboard” (Fast ForWord additional reading 
comprehension component). Students are asked to complete cloze context 
sentences  while practicing decoding and sentence completion in realistic 
contexts.  

 

“Stinky Bill’s Billboard” activities (Fast ForWord additional reading 
comprehension component) provide support for English Language Proficiency 
levels 1-4 in categories such as easy words, compound words, prefixes, 
homophones, near misses and hard words. 
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The Fast ForWord Teacher’s Manual for the reading comprehension 
component provides the  content included in the online exercise that support 
English Language Proficiency levels 1-4 in twelve categories of paraphrasing 
such as using the adverbial form (vocabulary paraphrasing), nested 
prepositional phrases, simple clausal conjunction, and object relative 
embedding: relativized objects (present & past).  An example of the last listing 
is below: 

 

“Cosmic Reader“ (Fast ForWord Offline Resources for ELs, p. 118) provides 
opportunities for students with higher order thinking levels activities in the 
extension activity that calls for students to practice forming compound and 
complex sentences using the key word list given. 
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Another example of higher order thinking application is found in “Stinky Bill’s 
Billboard” (Fast ForWord Offline Resources for ELs, p. 487).  This lesson 
provides a few suggestions for engagement in higher order thinking activities 
based on where the students are and which activity is more “fitting” for them.  

 

The accompanying extension activity for this lesson provides another idea for 
practicing and synthesizing the content of the lesson (p. 487).  
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Book Monkeys: Book Two (Fast ForWord reading comprehension component) 
provides an example of higher order thinking application. The expanding 
differentiation activities ask students to infer and draw conclusions, answer if-
then scenarios, etc., and provides extension activities for additional 
enrichment. 
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C. Supports for Various Levels of Language Proficiency 
 

1) Do the materials provide scaffolding supports for 
students to advance within a proficiency level? 

Yes  No 

2) Do the materials provide scaffolding supports for 
students to progress from one proficiency level to 
the next? 

Yes  No 

3) Are scaffolding supports presented systematically 
throughout the materials?   

Yes  No 
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1) The offline and online materials of Fast ForWord provide scaffolding supports 
for students to advance within a proficiency level. 

“Twisted Pictures” (Fast ForWord Offline Resources for ELs, p. 332) includes a 
section specifically for English language development differentiation.  Within 
this section, students are introduced to activities that can help them advance 
within their proficiency level as seen in the below example Students have the 
opportunity to advance within the proficiency level as they learn new words, 
definitions, and practice them in context.  

Online, “Twisted Pictures” allows students to advance through the activities 
introduced within the program.  Students practice using syntax, vocabulary, 
sentence comprehension and logical thinking. 
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2) The offline materials provide scaffolding supports for students to progress from 
one proficiency level to the next. 

This example from “Cosmic Reader” (Fast ForWord Offline Resources, p. 95) 
shows where English language development differentiation comes in to 
support this particular lesson. 
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Another example can be found in “Cinematch” (Fast ForWord Offline 
Resources for ELs, p. 163).  Students at entering and emerging levels are 
presented with opportunities for developing and expanding level opportunities. 

 

3) The format of the offline resource of Fast ForWord allows for scaffolding 
supports to be presented systematically throughout the materials.  Each lesson 
includes a section to support this concept as seen from this example from 
“Paint Match” (Fast ForWord Offline Resources for ELs, p. 259). 

 

 

D. Accessibility to Grade Level Content 
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1) Is linguistically and developmentally appropriate 
grade-level content present in the materials? 

Yes  No 

2) Is grade-level content accessible for the targeted 
levels of language proficiency? 

Yes  No 

3) Is the grade-level content systematically presented 
throughout the materials? 

Yes  No 

1) The material is linguistically and developmentally appropriate in terms of 
grade-level content as it is correlated to the common core state standards. The 
offline components support the online program by cross-referencing which 
online program helps support that key idea and detail. 

The example below shows where Fast ForWord Reading Level 3: “Book 
Monkey’s” application helps to support Grade 4 standard RL.4.1, 4.2, and 4.3. 

 

 

Another example shows where Fast ForWord Reading Level 2: “Quail Mail” 
application helps to support Grade 2 standard RL 2.1. 
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2) Grade-level content is accessible for the targeted levels of language 
proficiency. 

The example below shows the Common Core State Standards for 6th grade W. 
6.3, and W 6.3(c).  The offline materials from Fast ForWord for the “Twisted 
Pictures” activity (reading Level 3) show that the material is grade-level 
appropriate for students at this level. 
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Grade-level content is accessible for the targeted levels of language 
proficiency. The example below shows the Common Core State Standards for 
4th grade RF.4.3, RF.4.3(a).  The offline materials form Fast ForWord for the 
“Tomb Trek” (Foundations II) show that the material is grade-level appropriate 
for students at this level. 
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3) Grade-level content is systematically presented throughout the materials. The 
format of the offline materials is succinct and is repeated throughout each 
lesson and specifically correlates to the Common Core State Standards being 
addressed. This format is evident is throughout the materials. 
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E. Strands of Model Performance Indicators   
1) Do materials include a range of language functions? Yes  No 

2) Are the language functions incorporated into a 
communicative goal or activity? 

Yes  No 

3) Do the language functions support the progression 
of language development? 

Yes  No 

 

1) The materials expose students to a variety of fiction and nonfiction texts that 
require students to practice reading and listening skills.  Students have the 
opportunity to engage with language functions (online) in the form of multiple-
choice format, moving items around on the screen, or click the correct answer. 
Students also have the opportunity to identify, organize, classify, and complete 
cloze reading passages throughout the products (online and offline).   

“Quail Mail” (Fast ForWord Offline Resources for ELs, p. 236) provides support 
for ELs by integrating language functions such as listening, speaking, reading 
and writing. 
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The online component of “Robo-Dog” asks students to listen for a word and 
identify the matching picture to improve listening accuracy and word 
recognition skills. Students are presented with a word and asked to select the 
picture that represents that word. 
 
The accompanying offline component for “Robo-Dog” (Fast ForWord Offline 
Resources for ELs, p. 13) provides students with the opportunity to engage 
with multiple activities that include a variety of language functions such as 
reading, writing, listening, and speaking.  
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2) Each activity provides students with the opportunity to practice speaking and 
writing (offline).  Writing standards and language objectives are incorporated 
into each lesson and provide students with the opportunity to practice 
communication as can be seen in this example from “Twisted Pictures” (Fast 
ForWord Offline Resources for ELs, p. 332). 
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Another example of language functions incorporated into the communicative 
goal or activity is evident in “Stinky Bill’s Billboard” (Fast ForWord Offline 
Resources for ELs, p.493). 
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3) The materials (online and offline) expose students to a variety of fiction and 
nonfiction texts that require students to practice reading and listening skills.  
Students have the opportunity to engage with language functions (online) in 
the form of multiple-choice format, moving items around on the screen, or click 
the correct answer. Students also have the opportunity to identify, organize, 
classify, and complete cloze reading passages throughout the products (online 
and offline).   

Language functions in Fast ForWord materials support the progression of 
language development. The offline resources (teacher’s manual) helps the 
teacher support language proficiency levels for each student. Activities and 
suggestions for additional work and extension for students can be found in 
each story presented. An example of this is seen in “Dog Bone” (Fast ForWord 
Offline Resources for ELs, p. 291).    
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“Leaping Lizards” (Fast ForWord Offline Resources for ELs, p. 274) provides 
students with additional opportunities for writing, listening, and speaking. 
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“Dog Bone” (Fast ForWord Offline Resources for ELs, p. 291) provides 
students with the opportunity to extend the activity and practice writing, 
speaking, and listening as they create the activities related to the online 
component. 

 

Systematic activities including building background, implementing strategies, 
small group/large group interaction, guided practice, review/assessment, and 
extension opportunities are reflected in each lesson and provide opportunities 
for teachers to assess (formally and informally) student’s use of a variety of 
language functions throughout the materials. 
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