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Introduction to PRIME 
WIDA developed PRIME as a tool to assist publishers and educators in analyzing their materials 
for the presence of key components of the WIDA Standards Framework. PRIME stands for 
Protocol for Review of Instructional Materials for ELLs. 
 
The PRIME correlation process identifies how the components of the 2012 Amplification of the 
English Language Development Standards, Kindergarten through Grade 12, and the Spanish 
Language Development (SLD) Standards, Kindergarten through Grade 12 are represented in 
instructional materials. These materials may include core and supplemental texts, websites and 
software (e.g., apps, computer programs), and other ancillary materials. PRIME is not an 
evaluative tool that judges the effectiveness of published materials.  
 
Those who complete WIDA PRIME Correlator Trainings receive PRIME Correlator Certification. 
This may be renewed annually.  Contact WCEPS for pricing details at store@wceps.org or 877-
272-5593. 
 

New in This Edition 
PRIME has been expanded to include 

• Correlation to the WIDA Standards Framework 
• Connections to English and Spanish Language Development Standards 
• Relevance for both U.S. domestic and international audiences 

 

Primary Purposes 
• To assist educators in making informed decisions about selecting instructional materials 

for language education programs 
• To inform publishers and correlators on the various components of the WIDA Standards 

Framework and of their applicability to the development of instructional materials 
 

Primary Audience 
• Publishers and correlators responsible for ensuring their instructional materials address 

language development as defined by the WIDA English and Spanish Language 
Development Standards  

• District administrators, instructional coaches, and teacher educators responsible for 
selecting instructional materials inclusive of or targeted to language learners 
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At WIDA, we have a unique perspective on how to conceptualize and use language 
development standards. We welcome the opportunity to work with both publishers and 
educators. We hope that in using this inventory, publishers and educators will gain a keener 
insight into the facets involved in the language development of language learners, both in the 
U.S. and internationally, as they pertain to products.   

Overview of the PRIME Process 
PRIME has two parts. Part 1 is an inventory of the materials being reviewed, including 
information about the publisher, the materials’ intended purpose, and the intended audience. 
 
Part 2 addresses the presence of the criteria in the materials, including justification in the form 
of screenshots from the materials. This part is divided into four steps which correspond to each 
of the four elements being inventoried. These are presented in the table below. 

 
PRIME at a Glance 

Standards Framework Elements Included in the PRIME Inventory 

1. Asset-based Philosophy 

A. Representation of Student Assets and Contributions 

2. Academic Language 

A. Discourse Dimension 

B. Sentence Dimension 

C. Word/Phrase Dimension 

3. Performance Definitions 

A. Representations of Levels of Language Proficiency 

B. Representations of Language Domains 

4. Strands of Model Performance Indicators and the Standards Matrices 

A. Connection to State Content Standards and WIDA Language Development Standards 

B. Cognitive Challenge for All Learners at All Levels of Language Proficiency 

C. Supports for Various Levels of Language Proficiency 

D. Accessibility to Grade Level Content 

E. Strands of Model Performance Indicators 
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PRIME Part 1: Provide Information about Materials 

Publication Title(s):  Prism Reading  
 
Publisher: Cambridge University Press 
 
Materials/Program to be Reviewed:  Prism Reading (Note: Representative samples for this 
correlation are taken from the Intro, Level 2, and Level 4 texts) 
 
Tools of Instruction included in this review:  Student Book, Teacher’s Manual 
 
Intended Teacher Audiences:  Secondary ESL Teachers (Grades 9-12), Adult ESL Teachers 
 
Intended Student Audiences: Secondary ESL Students (Grades 9-12), Adult ESL Students 
 
Language domains addressed in material:  Reading, Writing, Listening, and Speaking 
 
Check which set of standards will be used in this correlation:  
 
☐  WIDA Spanish Language Development Standards 
 
☒  WIDA English Language Proficiency Standards 
 
WIDA Language Development Standards addressed: (e.g. Language of Mathematics).  Although 
the WIDA Language Development Standards are not explicitly addressed, there is 
evidence that the program uses Social and Instructional Language, The Language of 
Language Arts, The Language of Science, and The Language of Social Studies. 
 
WIDA Language Proficiency Levels included: WIDA Language Proficiency Levels are not 
used in the program. The program instead uses the Common European Framework of 
Reference (CEFR) Levels. 
 
Most Recently Published Edition or Website:  2019 
 
In the space below explain the focus or intended use of the materials: Prism Reading is a five-
level reading course to help learners develop a range of academic and critical thinking 
skills to build confidence and prepare for college courses. Captivating readings, videos, 
academic reading skills, strategies, and development of critical thinking skills in Prism 
Reading help students become well-rounded thinkers and build confidence to succeed in 
and outside the classroom. 
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PRIME Part 2:  Correlate Materials  

1. Asset-Based Philosophy                                                        

A. Representation of Student Assets and Contributions 
The WIDA Standards Framework is grounded in an asset-based view of students and the 
resources and experiences they bring to the classroom, which is the basis for WIDA’s 
Can Do Philosophy.   

1) Are the student assets and contributions considered 
in the materials?   

Yes  No 

2) Are the student assets and contributions 
systematically considered throughout the materials? 

Yes  No 

 
1) Student assets and contributions are considered in the Prism materials. Each level 

of the series contains two main readings per unit. Each “Unit Opener” begins with 
a series of “Activate Your Knowledge” questions that engage students and helps 
them make personal connections to the unit topic. See below, examples of these 
questions that they students will discuss with a partner.  

 
Intro Level, Unit 5, p. 86 
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Level 2, Unit 4, p. 68 

 
Level 4, Unit 4, p. 74 

 

2) Student assets and contributions are systematically considered throughout the 
materials. As mentioned above, each “Unit Opener” engages students with 
questions about the upcoming theme. According to the Teacher’s Manual, one of 
the purposes of this section is to “make connections between students’ 
background knowledge and the unit topic/theme.”  

 

The program also presents a range of genres and topics for the readings, keeping 
student’s interests and encouraging them to share their unique experiences as it 
relates to the subject.  
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2. Academic Language  
WIDA believes that developing language entails much more than learning words. WIDA 
organizes academic language into three dimensions:  discourse, sentence, and word/phrase 
dimensions situated in sociocultural contexts. Instructional material developers are encouraged 
to think of how the design of the materials can reflect academic language as multi-dimensional.   

A. Discourse Dimension (e.g., amount, structure, density, 
organization, cohesion, variety of speech/written text) 

 

1) Do the materials address language features at the 
discourse dimension in a consistent manner for all 
identified proficiency levels?  

Yes  No 

 

2) Are the language features at the discourse dimension 
addressed systematically throughout the materials? 

Yes  No 

 

 
1) The materials address language features at the discourse dimension in a 

consistent manner for all identified proficiency levels. All units conclude with a 
video the students watch that is related to the unit theme. One of the stated 
purposes of this “Watch and Listen” section is to “generate further interest in and 
discussion of the unit theme.”  

See a sample script for these videos below.  

 
Teacher’s Manual, Level 2, p. 31 
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Additionally, all the readings, which are foundational to the program, are 
discourse level passages, even at the Intro Level. See examples from each level 
below. 

 
Intro Level, Unit 2, p. 37 

 

 
Level 2, Unit 4, p. 79 
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Level 4, Unit 7, p. 139 

 

2) Language features at the discourse dimension are systematically addressed 
throughout the materials. As mentioned above, each unit ends with a video that 
the students will watch to help encourage discourse level discussion. The 
discourse level readings are what serves as the foundation for the program itself.  
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B. Sentence Dimension (e.g., types, variety of grammatical 
structures, formulaic and idiomatic expressions; conventions) 

 

1) Do the materials address language features at the 
sentence dimension for all of the identified 
proficiency levels?  

Yes  No 

 

2) Are the language features at the sentence 
dimension appropriate for the identified 
proficiency levels? 

Yes  No 

 

3) Are the language features at the sentence 
dimension addressed systematically throughout 
the materials? 

Yes  No 

 

 

1) The materials address language features at the sentence dimension for all of the 
identified proficiency levels. The Scope and Sequence for every level has a 
“Language Development” column that outlines, for each unit, the sentence 
dimension focus.  
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Level 4, p.5 

 

     Each unit incorporates activities around these language development features, like 
the fill-in-the-blank activity regarding collocations seen below. 

 

Level 4, Unit 3, p.69 

 

     The Teacher’s Manuals explain in more detail, the purpose and function of the 
Language Development section. Some of the stated purposes of this section are “to 
focus and expand on grammar that appears in Reading 1 or Reading 2,” and “to 
expose students to additional corpus-informed, research-based language 
appropriate for the unit theme and level.”  
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See below, examples from the “Learning Objectives” that are found at the beginning 
of each Unit, which include the Language Development objectives. 

 

Intro Level, Unit 6 

 

 Level 2, Unit 2 

 

Level 4, Unit 7 
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2)  Language features at the sentence dimension are appropriate for the identified 
proficiency levels. Prism utilizes the Common European Framework of Reference 
(CEFR) Levels, seen here: 

 

     Sentence level tasks in the Prism materials are appropriate for these levels as 
evidenced by the Scope and Sequence charts found at the beginning of each Level. 
The Intro Level (Beginner, A1) Language Development activities range from using 
singular and plural nouns, count and noncount nouns, and quantifiers. In contrast, 
the Level 4 materials are more appropriate for the targeted Advanced (C1) level as 
students will be using more sophisticated language features like paraphrasing and 
the language for hedging. See an example of the latter below. 
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Level 4, Unit 8, p. 170 

 

3)  Language features at the sentence dimension are addressed systematically 
throughout the materials. As mentioned above, each Level has a Scope and 
Sequence that addresses the language development targets for each unit. All units 
contain multiple activities at the sentence level to develop and build skills that 
students can use to advance to the next level within the program.   
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C. Word/Phrase Dimension (multiple meanings of words, general, 
specific, and technical language1) 
 

1) Do the materials address language features at the 
word/phrase dimension in a consistent manner 
for all identified proficiency levels? 

Yes  No 

2) Are words, expressions, and phrases represented 
in context?   

Yes  No 

3) Is the general, specific, and technical language 
appropriate for the targeted proficiency levels? 

Yes  No 

 

4) Is the general, specific, and technical language 
systematically presented throughout the 
materials? 

Yes  No 

 
1) The materials address language features at the word/phrase dimension in a 

consistent manner for all identified proficiency levels. In addition to the sentence 
level features mentioned above, the “Language Development” section of each unit 
also incorporates vocabulary development. The Teacher’s Manuals state one of the 
purposes of this section is to “recycle and expand on vocabulary that appears in 
Reading 1 or Reading 2.” Prior to the readings in each unit, students will find an 
“Understanding Key Vocabulary” section where they are introduced to and have 
opportunities to work with the vocabulary they will encounter in the text. See 
examples below from the Intro level, Level 2, and Level 4.  

   

 
 

1General language refers to words or expressions not typically associated with a specific content areas (e.g., describe a book).   
Specific language refers to words or expressions used across multiple academic content areas in school (chart, total, individual).  
Technical language refers to the most precise words or expressions associated with topics within academic content areas in 
school and is reflective of age and developmental milestones. 
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Intro Level, Unit 3, pgs. 52-53 
 

   

Level 2, Unit 7, p. 124 

   

Level 4, Unit 2, p. 37 
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2)  Words, phrases, and expressions are represented in context. Although the program 

does teach explicit vocabulary, it also integrates these words into whatever text, 
video, or other activity the unit is about. See examples below from the Intro Level, 
Level 2, and Level 4. 

 

Intro Level, Unit 2, p. 37 
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Level 2, Unit 5, p. 94 

         

 

Level 4, Unit 3, p. 62 

     All units revolve around a particular theme and vocabulary is integrated in a variety 
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of different ways for each unit. 

 
3)  General, specific, and technical language are appropriate for the targeted proficiency 

levels in the Prism program. The program explains its vocabulary choices in the 
“Introduction” section of each level, where there is a statement about the research-
based nature of the program and how it addresses academic and general 
vocabulary. 

 

All Levels, p. 10 

4) General, specific, and technical language are systematically presented throughout 
the materials. As mentioned above, each level contains the Vocabulary Research 
behind word choice and difficulty in the materials. The lessons also explicitly teach 
key vocabulary that will be essential to understand from the text or audio. See 
examples below of different types of vocabulary instruction from the Intro Level, 
Level 2, and Level 4. 
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Intro Level, Unit 5, p.88 

 

 

Level 2, Unit 8, p.142 
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Level 4, Unit 4, p. 79 
 

3. Performance Definitions  
The WIDA Performance Definitions define the WIDA levels of language proficiency in 
terms of the three dimensions of academic language described above (discourse, 
sentence, word/phrase) and across six levels of language development. 

A. Representation of Levels of Language Proficiency 
 

1) Do the materials differentiate between the WIDA 
language proficiency levels?  

Yes  No 

2) Is differentiation of language proficiency 
developmentally and linguistically appropriate for 
the designated language levels?   

Yes  No 

3) Is differentiation of language systematically 
addressed throughout the materials? 

Yes  No 

 
1) The materials reference the CEFR levels, but not the WIDA language proficiency 

levels. 

2)  While the program is leveled and provides multiple opportunities for students to 
become familiar with the topic in a variety of ways, there is no explicit 
differentiation of language proficiency within each leveled text. 

3) The materials do not differentiate for language. 
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B. Representation of Language Domains 

WIDA defines language through expressive (speaking and writing) and receptive 
(reading and listening) domains situated in various sociocultural contexts. 

1) Are the language domains (listening, speaking, 
reading, and writing) targeted in the materials?  

Yes  No 

2) Are the targeted language domains presented within 
the context of language proficiency levels? 

Yes  No 

3) Are the targeted language domains systematically 
integrated throughout the materials? 

Yes  No 

1) While the program is primarily a reading program, all four language domains are 
targeted in the Prism materials. The five-level program contains eight units per 
level. Students are engaging in all language domains in every unit. Each unit opens 
with an “Activate Your Knowledge” activity where students work with a partner and 
discuss preview questions. See an example below of this activity. 

 

Level 2, Unit 3, p. 50 
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 The students then will move to a “Preparing to Read” section where they will 
engage in a combination of reading and writing (and sometimes speaking) 
activities to help them get ready for the first main reading passage. See an 
example of these activities below. 

   
Level 4, Unit 2, pgs. 36-37 

     The unit then continues with the first main reading passage, followed by additional 
writing and speaking activities. Finally, each unit ends with a “Watch and Listen” 
section where the students watch a video and engage in additional speaking and 
writing activities. See an example of these below.  

    
Intro Level, Unit 6, pgs. 120-121 
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2) The targeted language domains are presented within the context of language 

proficiency levels. Each level of the program corresponds to one of the CEFR 
Levels.  The program description states that “Prism is a five-level reading series for 
beginning to advanced level students of North American English.” See below, a 
chart of the Series Levels that are covered for each CEFR Level, which incorporates 
all four language domains. 

 

All Levels, p. 8 

  3) The targeted language domains are systematically integrated throughout the 
materials. The program has a systematic design, with each paired domain 
represented in each of the five levels. Although reading is the targeted domain in 
the program, every level integrates all four language domains into various 
activities as evidenced in the examples above. 
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4. The Strands of Model Performance Indicators and 
the Standards Matrices  
The Strands of Model Performance Indicators (MPIs) provide sample representations of 
how language is processed or produced within particular disciplines and learning 
contexts.  WIDA has five language development standards representing language in the 
following areas: Social and Instructional Language, The Language of Language Arts, The 
Language of Mathematics, The Language of Science, The Language of Social Studies as 
well as complementary strands including The Language of Music and Performing Arts, 
The Language of Humanities, The Language of Visual Arts.   

The Standards Matrices are organized by standard, grade level, and domain (Listening, 
Speaking, Reading, and Writing).  The standards matrices make an explicit connection to 
state academic content standards and include an example for language use.  Each MPI 
includes a uniform cognitive function (adopted from Bloom’s taxonomy) which 
represents how educators can maintain the cognitive demand of an activity while 
differentiating for language.  Each MPI provides examples of what students can 
reasonably be expected to do with language using various supports.   

A. Connection to State Content Standards and WIDA Language 
Development Standards  
 

1) Do the materials connect the WIDA language 
development standards to the state academic 
content standards?  

Yes  No 

2) Are the academic content standards systematically 
represented throughout the materials? 

Yes  No 

3) Are social and instructional language and one or 
more of the remaining WIDA Standards present in 
the materials?  

Yes  No 

 
1) The materials do not mention the WIDA language development standards nor any 

state academic content standards. 

2)  The Prism program does not mention any academic content standards. 

3) The Prism program does not utilize WIDA’s English Language Development 
Standards. 
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B. Cognitive Challenge for All Learners at All Levels of Language 
Proficiency 
 

1) Do materials present an opportunity for language 
learners to engage in various cognitive functions 
(higher order thinking skills from Bloom’s 
taxonomy) regardless of their language level? 

Yes  No 

2) Are opportunities for engaging in higher order 
thinking systematically addressed in the 
materials? 

Yes  No 

  

 
1) The Prism program uses and emphasizes Bloom’s taxonomy at all five levels. Critical 

thinking is an integral part of the program, as evidenced by this description, found in 
the beginning of the Student’s Book for each level.  

 

 
All Levels, p. 12 
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The Teacher’s Manuals also emphasize the important role Bloom’s taxonomy and 
critical thinking skills play in the program.  
 

 
All Levels, p. 8 
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The program distinguishes between higher and lower order thinking skills and how     
both are important to ensure student success.  
 

 
All Levels, p. 13 
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2) Opportunities for higher order thinking are systematically addressed in the materials. 

As mentioned above, Prism explicitly teaches a “full range of critical thinking skills.” 
The Scope and Sequence document, found at the beginning of each book, contains 
a section called “Special Features” which identifies “Critical Thinking” and  
“Collaboration” as the features of every unit. See a representative sample below. 

 

 
All Levels, p. 5 
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Additionally, throughout the units in each level, students will find in the margins, the 
specific critical thinking skill any given exercise is connected to. See examples below, 
from the Intro Level, Level 2, and Level 3. 
 

 
Intro Level, Unit 1, p. 21 

 

 
Level 2, Unit 4, p. 81 

 

 
Level 4, Unit 5, p. 109 
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C. Supports for Various Levels of Language Proficiency 
 

1) Do the materials provide scaffolding supports for 
students to advance within a proficiency level? 

Yes  No 

2) Do the materials provide scaffolding supports for 
students to progress from one proficiency level 
to the next? 

Yes  No 

3) Are scaffolding supports presented 
systematically throughout the materials?   

Yes  No 

 
1) The materials provide scaffolding supports for students to advance within a 

proficiency level. There are five levels to the Prism program and within each level are 
eight units that allow for multiple opportunities to engage with the language and 
content at the designated level and prepare students to move on to the next level.  

 
See below, descriptions from the Teacher’s Manual for the “Language Development” 
and “Critical Thinking” sections, regarding how the units are structured to provide 
support and scaffolding within a unit. All of the sections in the units are described in 
this manner. 
 

 
All Levels, p. 14 
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All Levels, p. 13 

 
2) The materials provide scaffolding supports for students to progress from one 

proficiency level to the next. The program is systematically designed to move 
students from CEFR Levels A1 (Beginner) to C1 (Advanced) by engaging in a variety 
of activities that promote developing proficiency within a level before moving on to 
the next. Each level contains eight units which cover a variety of language 
development skills, each more complex than the previous. See examples of “Key 
Reading Skills” and “Language Development” in the Scope and Sequence below. 

 

 
Level 2, Unit 1, Scope and Sequence, pgs. 4-5 

      

  

  
Level 2, Unit 8, Scope and Sequence, pgs. 6-7 

3) The scaffolding supports are presented systematically throughout the materials. As 
mentioned above, the Prism program is organized in an eight unit per level system 
to allow students ample time and support developing the language skills necessary 
to advance to the next level. Using lower to higher order thinking skills throughout 
each unit helps to achieve this goal. 
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D. Accessibility to Grade Level Content 

1) Is linguistically and developmentally appropriate 
grade-level content present in the materials? 

Yes  No 

2) Is grade-level content accessible for the targeted 
levels of language proficiency? 

Yes  No 

3) Is the grade-level content systematically presented 
throughout the materials? 

Yes  No 

 
1) While the program does have some linguistically and developmentally appropriate 

grade-level content for grades 9-12, the program is designed for university 
students as well, so some of the content is not grade-level appropriate. 

 
2)  While the program does have some linguistically and developmentally appropriate 

grade-level content for grades 9-12, the program is designed for university 
students as well, so some of the content is not grade-level appropriate. 

3) While the program does have some linguistically and developmentally appropriate 
grade-level content for grades 9-12, the program is designed for university 
students as well, so some of the content is not grade-level appropriate. The 
content for university level students is systematically presented throughout the 
materials. 
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E. Strands of Model Performance Indicators   

1) Do materials include a range of language 
functions? 

Yes  No 

2) Are the language functions incorporated into a 
communicative goal or activity? 

Yes  No 

3) Do the language functions support the progression 
of language development? 

Yes  No 

 
1) The materials include a range of language functions. Each level contains eight units, 

and every unit incorporates a variety of language functions into the reading 
activities. See an example below from the Scope and Sequence for Level 2 where 
students will engage with language functions such as scan, predict, synthesize, and 
understand. 

   

Level 2, Scope and Sequence, p. 6 
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2) Language functions are always incorporated into a communicative goal or activity in 
the Prism materials. Each unit contains multiple activities around a particular theme 
which involves a variety of language functions. Students always begin each unit by 
discussing questions that are intended to activate their knowledge about the 
upcoming unit. See below an example of an introductory activity where students will 
ask and answer questions about a photo. 

 

Intro Level, Unit 3, p. 50 

Throughout each unit students will continue to engage in a variety of language 
functions through different activities associated with the two main readings. See 
examples below. 

 

Intro Level, Unit 3, pgs. 53 & 63 
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Level 2, Unit 2, p.39 

 

Level 4, Unit 5, p. 109 
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3) The language functions support the progression of language development. As 

mentioned above, students progress through each level of Bloom’s taxonomy during 
each unit, beginning with lower-level skills and moving up to higher level ones by 
the end of the unit. 

 

All Levels, p.12 
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