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Introduction to PRIME 
WIDA developed PRIME as a tool to assist publishers and educators in analyzing their materials for the 
presence of key components of the WIDA Standards Framework. PRIME stands for Protocol for Review 
of Instructional Materials for ELLs. 
 
The PRIME correlation process identifies how the components of the 2012 Amplification of the English 
Language Development Standards, Kindergarten through Grade 12, and the Spanish Language 
Development (SLD) Standards, Kindergarten through Grade 12 are represented in instructional materials. 
These materials may include core and supplemental texts, websites and software (e.g., apps, computer 
programs), and other ancillary materials. PRIME is not an evaluative tool that judges the effectiveness of 
published materials.  
 
Those who complete WIDA PRIME Correlator Trainings receive PRIME Correlator Certification. This 
may be renewed annually.  Contact WCEPS for pricing details at store@wceps.org or 877-272-5593. 
 

New in This Edition 
PRIME has been expanded to include 

• Correlation to the WIDA Standards Framework 
• Connections to English and Spanish Language Development Standards 
• Relevance for both U.S. domestic and international audiences 

 

Primary Purposes 
• To assist educators in making informed decisions about selecting instructional materials for 

language education programs 
• To inform publishers and correlators on the various components of the WIDA Standards 

Framework and of their applicability to the development of instructional materials 
 

Primary Audience 
• Publishers and correlators responsible for ensuring their instructional materials address language 

development as defined by the WIDA English and Spanish Language Development Standards  
• District administrators, instructional coaches, and teacher educators responsible for selecting 

instructional materials inclusive of or targeted to language learners 
 
At WIDA, we have a unique perspective on how to conceptualize and use language development 
standards. We welcome the opportunity to work with both publishers and educators. We hope that in 
using this inventory, publishers and educators will gain a keener insight into the facets involved in the 
language development of language learners, both in the U.S. and internationally, as they pertain to 
products.   
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Overview of the PRIME Process 
PRIME has two parts. In Part 1, you complete an inventory of the materials being reviewed, including 
information about the publisher, the materials’ intended purpose, and the intended audience. 
 
In Part 2, you answer a series of yes/no questions about the presence of the criteria in the materials. You 
also provide justification to support your “yes” responses. If additional explanations for “No” answers are 
relevant to readers’ understanding of the materials, you may also include that in your justification. Part 2 
is divided into four steps which correspond to each of the four elements being inventoried; see the 
following table. 
 
PRIME at a Glance 

Standards Framework Elements Included in the PRIME Inventory 

1. Asset-based Philosophy 

A. Representation of Student Assets and Contributions 

2. Academic Language 

A. Discourse Dimension 

B. Sentence Dimension 

C. Word/Phrase Dimension 

3. Performance Definitions 

A. Representations of Levels of Language Proficiency 

B. Representations of Language Domains 

4. Strands of Model Performance Indicators and the Standards Matrices 

A. Connection to State Content Standards and WIDA Language Development Standards 

B. Cognitive Challenge for All Learners at All Levels of Language Proficiency 

C. Supports for Various Levels of Language Proficiency 

D. Accessibility to Grade Level Content 

E. Strands of Model Performance Indicators 
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PRIME Part 1: Provide Information about Materials 
Provide information about each title being correlated. 

 
Publication Title(s): LevelUp 
 
Publisher:   Rosen Publishing  
 
Materials/Program to be Reviewed:  Rosen LevelUp Online Reading program  
 
Tools of Instruction included in this review:  LevelUp Online student and teacher dashboard 
 
Intended Teacher Audiences:   Teachers in Pre-K to Grade 3 as well as principals and district 
administrators 
 
Intended Student Audiences:  Pre-K to Grade 3 
 
Language domains addressed in material:  Reading 
 
Check which set of standards will be used in this correlation:  
 
☐  WIDA Spanish Language Development Standards 
 
☒  WIDA English Language Proficiency Standards 
 
WIDA Language Development Standards addressed: (e.g. Language of Mathematics).   
Standard 2 - Language of Language Arts 
 
WIDA Language Proficiency Levels included: Levels 1-3 (Entering, Beginning, Developing) 
Although the WIDA Proficiency Levels are not specifically addressed, the program does utilize Reading 
Instruction Levels 1-4 (Entering, Beginning, Developing, Expanding). 
 
Most Recently Published Edition or Website:  Rosen LevelUp website:  https://levelupreader.com  
 
In the space below explain the focus or intended use of the materials: 
 
Rosen LevelUp is a robust adaptive reading platform that brings PreK–2+ educators and students to one 
engaging resource to foster students’ literacy growth. Supporting small group and whole class instruction 
as well as individualized practice, Rosen LevelUp provides a personalized experience for every student.  
 
The LevelUp library includes: 
2,300 authentic fiction and nonfiction texts 
700+ Spanish and bilingual titles 
An interactive phonics solution 
All books readily available in online, projectable, mobile, and printable formats 
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By incorporating the Lexile Framework® for Reading, students can meet standard grade and 
age level benchmarks while using personalized libraries to match their interests and current 
classroom lessons. Rosen LevelUp offers robust, intuitive reporting for analysis. Educators 
have access to essential reporting at a glance, plus the ability to drill down to over 100 data 
points at the district, school, class, and student levels. LevelUp makes learning fun and 
engaging through a game environment designed to encourage students to build their reading 
skills with a personalized learning experience. The LevelUp program follows a complete scope 
and sequence of phonics skills, including units on emergent letter-sound correspondence, 
multisyllabic words, and more—all using state-of-the-art 3D animation! 
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PRIME Part 2:  Correlate Your Materials  

1. Asset-Based Philosophy                                                        

A. Representation of Student Assets and Contributions 
The WIDA Standards Framework is grounded in an asset-based view of students and the 
resources and experiences they bring to the classroom, which is the basis for WIDA’s 
Can Do Philosophy.   

1) Are the student assets and contributions considered 
in the materials?   

Yes  No 

2) Are the student assets and contributions 
systematically considered throughout the materials? 

Yes  No 

Justification: Provide examples from materials as evidence to support each “yes” 
response for this section. Provide descriptions, not just page numbers. 

1) The student assets and contributions are considered in the materials. Upon 
logging into the platform for the first time, the student is given a 25-item, 
20-minute reading assessment. This assessment forms a benchmark and 
starting point for the student to start immediately engaging in literacy 
activities at his level. Supports, such as audio narration at appropriate speeds 
for Lexile level and highlighted word-by-word reading, are available as 
needed. The LevelUp materials also offer over 700 Spanish and bilingual 
titles to acknowledge and build upon literacy skills in the first language. The 
LevelUp materials offer a wide range of topics, genres and interest areas for 
students to choose from for independent reading. This rich selection provides 
opportunity for students to build on current knowledge and expand their 
reading skills with titles that interest them.  

 
2) The LevelUp materials systematically consider student assets and 

contributions throughout the materials. Progress monitoring activities and 
assessments are assigned every two weeks to determine a student’s progress 
and growth. These assessments identify growth and development and adjust 
the literacy activities and book titles available to the student for 
independent choice in reading material. Based on the growth, progress and 
title selections of the student, the LevelUp program adapts itself to the 
changing needs and interests of the student. As students read and engage 
with the activities, they earn stars. In the “My Reports'' section, a student 
can self-monitor their own progress, set goals, and can then engage in 
LevelUp Land. In LevelUp Land, the student can create their own ‘world’. 
This ‘world’ seeks to motivate the student by allowing for self-choice, 
exploration, and creativity. Choice is approached in the LevelUp Resources, 
as seen below in a section of the White Paper Implementation Guide, as a 
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benefit to English Learners who are not native English speakers. Allowing 
students to make choices based on resources, skill development, and 
personal interest serves to engage learners and acknowledge their assets as 
they increase in English literacy skills.  

  

See below an example from the student portal in the Activity Summary section. The 
student is able to track books read, pages read, quizzes completed. The student is then 
awarded stars with which to build his specific LevelUp World.  

 

From the White Pages 
accompanying the platform 
and program, student 
assets and contributions are 
acknowledged in the 
materials.  
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2. Academic Language  
WIDA believes that developing language entails much more than learning words. WIDA 
organizes academic language into three dimensions:  discourse, sentence, and word/phrase 
dimensions situated in sociocultural contexts. Instructional material developers are encouraged 
to think of how the design of the materials can reflect academic language as multi-dimensional.   

A. Discourse Dimension (e.g., amount, structure, density, organization, 
cohesion, variety of speech/written text) 

 

1) Do the materials address language features at the discourse 
dimension in a consistent manner for all identified 
proficiency levels?  

Yes  No 

 

2) Are the language features at the discourse dimension 
addressed systematically throughout the materials? 

Yes  No 

 

Justification: Provide examples from materials as evidence to support each “yes” response for 
this section. Provide descriptions, not just page numbers. 

1) The materials address the language features at the discourse dimension in a consistent 
manner for all identified proficiency levels. The books available for the students to choose in the 
“My Bookshelf” section include a wide variety of features at the discourse dimension. Students 
are exposed to and interact with a vast range of text types, organizational structures and 
purpose for reading.  
 

2) The language features at the discourse dimension are addressed systematically 
throughout the materials. The selections of books available to the student are adjusted through 
the bi-weekly built-in progress monitoring formative assessments. The student has ample 
opportunity to select and read books containing varying discourse features. Furthermore, the 
teacher has the ability within the platform to adjust, offer, and assign books of different genre 
types. Thus, the teacher is able to ensure the student has had opportunity to explore a wide 
range of discourse types.  
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As example of discourse dimensions, a variety of text types are available from various titles, reading 
levels, and genres are here.  Davey Crockett by Andrea P. Smith demonstrates a graphic novel, The 
Class Surprise by Zelda King represents use of dialogue as a text type, Keys, Legends, and Symbols by 
Julia J. Quinlan, represents the discourse of graphic representation.  
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B. Sentence Dimension (e.g., types, variety of grammatical structures, 
formulaic and idiomatic expressions; conventions) 

 

1) Do the materials address language features at the 
sentence dimension for all of the identified 
proficiency levels?  

Yes  No 

 

2) Are the language features at the sentence dimension 
appropriate for the identified proficiency levels? 

Yes  No 

 

3) Are the language features at the sentence dimension 
addressed systematically throughout the materials? 

Yes  No 

 

Justification: Provide examples from materials as evidence to support each “yes” 
response for this section. Provide descriptions, not just page numbers. 

1. The materials address language features at the sentence dimension for all 
identified proficiency levels.  As the students grow and develop in language 
proficiency and reading level, the materials adapt to support continued growth. 
Through the use of the initial placement assessment and bi-weekly progress 
monitoring, the student is provided with a variety of grammatical sentence 
structures at all reading levels. 
 

2. The materials provide appropriate language features at the sentence dimension 
for all identified proficiency levels. At all levels, materials are offered to the 
student for reading that provide a rich variety of sentence structures and allow 
for meaning making in a variety of grammatical forms. With the variety of 
genres, interest topics, and organizational structures, the selection of books in 
this online platform presents the student with an assortment of structures with 
which to interact and navigate.  

 

3. The materials address language features at the sentence dimension in a 
systematic manner. Through the adaptive nature of the platform, students are 
initially given a placement assessment that addressed their current literacy 
skills. Following that initial assessment, progress monitoring assessments are 
administered every two weeks to adjust the materials according to student 
needs and progress. Through this systematic adjustment of materials according 
to growth and development, the program ensures a systematic approach to 
sentence structure and grammatical variance. The student is able to interact 
with ever-increasing sentence structure complexity according to reading Lexile 
levels, proficiency, and exposure to diverse texts. In addition, the teacher is 
able to adjust the text offerings to increase the student’s exposure to different 
types of sentence structures.  



 

11 | P a g e  
 
 

The following examples from LevelUp materials demonstrate the language features at 
the sentence dimension at varying reading levels. Examples are taken from Meet 
Benjamin Franklin, 780L; Sharks, 300L.; Beauty Sleep, 630L; Koko the Cat, 260L; 
Drawing Shapes, 470L.  
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C. Word/Phrase Dimension (multiple meanings of words, general, specific, and 
technical language1) 

1) Do the materials address language features at the 
word/phrase dimension in a consistent manner for 
all identified proficiency levels? 

Yes  No 

2) Are words, expressions, and phrases represented in 
context?   

Yes  No 

3) Is the general, specific, and technical language 
appropriate for the targeted proficiency levels? 

Yes  No 

 

4) Is the general, specific, and technical2 language 
systematically presented throughout the materials? 

Yes  No 

Justification: Provide examples from materials as evidence to support each “yes” 
response for this section. Provide descriptions, not just page numbers. 

1. Materials address language features at the word/phrase dimension in a consistent 
manner for all identified proficiency levels. At all levels of Lexile leveled reading 
materials, the word/phrase are presentenced in a consistent and appropriate 
manner.  Vocabulary is represented in words, phrases and expressions within 
the context of program reading material. For Entering students, that context 
may be a book with few words on the page and may be supported with pictures 
that help tell the story. Entering and Beginning students may encounter a text 
with an increasing vocabulary and fewer picture clues.  Developing and 
Expanding students encounter vocabulary in the context of informational text, 
such as “Keys, Legends, and Symbols in Maps,” which teaches students about 
how to utilize text features to comprehend maps.  

 
2. Words, expressions, and phrases are represented in context. For example, the 

vocabulary words and phrases: first day of school, on the bus, mystery, looked, 
listen, and children are all used in the context of the engaging story, “The 
School Bus Mystery.” The vocabulary is supported by the vivid pictures that 
enhance the story.  At higher proficiency levels, vocabulary is often supported 
by context clues, such as in the story “We Live in the Country.”. The meaning of the 

 
 

 
2General language refers to words or expressions not typically associated with a specific content areas (e.g., 
describe a book).   
Specific language refers to words or expressions used across multiple academic content areas in school (chart, 
total, individual).  
Technical language refers to the most precise words or expressions associated with topics within academic content 
areas in school and is reflective of age and developmental milestones. 
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word ‘country’ is found in the sentence, “The country is known as a rural 
community.” At all levels, vivid illustrations and photographs support vocabulary 
understanding and development. These supports ensure the reader learns 
vocabulary while engaging in literature. For example, real photographs offer 
vivid support to the reader in the following from We Live on a Farm by Cody 
Keiser, 390L and Ducks by Alice Twine, 480L. 

 

 

 

 

 

 

 

3. Words, expressions, and phrases are represented in context. According to the 
genre and text type, vocabulary and phrase choices enhance the student 
experience and vocabulary learning. For Entering and Beginning students, 
vocabulary is presented through illustrations accompanied by sentences, such as 
“This is a family of ducks” in the non-fiction selection, “A Family of Ducks”. 
Vocabulary is central to the student learning content knowledge as well as 
developing reading skills throughout the program.   

 

4. General, specific, and technical language is systematically presented throughout 
the materials. Through the initial placement assessment and recurring bi-weekly 
progress monitoring, students are provided with opportunities to grow and 
develop vocabulary. The teacher also has the option to assign specific reading 
material in addition to the free choice for book selection available to the 
student. As the teacher sees a need, these assigned books can address 
vocabulary development needs on a systematic basis. The teacher has access to 
student progress reports that track details about student engagement. The 
teacher can easily determine how the student is developing in learning new 
vocabulary and adjust the program as needed, as seen in the examples below.  
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3. Performance Definitions  
The WIDA Performance Definitions define the WIDA levels of language proficiency in 
terms of the three dimensions of academic language described above (discourse, 
sentence, word/phrase) and across six levels of language development. 

A. Representation of Levels of Language Proficiency 
 

1) Do the materials differentiate between the WIDA 
language proficiency levels?  

Yes  No 

2) Is differentiation of language proficiency 
developmentally and linguistically appropriate for 
the designated language levels?   

Yes  No 

3) Is differentiation of language systematically 
addressed throughout the materials? 

Yes  No 

Justification: Provide examples from materials as evidence to support each “yes” 
response for this section. Provide descriptions, not just page numbers.  

1. While the Rosen LevelUp materials do not explicitly mention the WIDA 
Proficiency Levels, the program does acknowledge and address the levels 
of literacy development: phonological awareness, phonemic awareness, 
phonics, reading fluency, and reading comprehension. As the student 
gains in English literacy skills through engagement with the LevelUp 
materials, language proficiency skills in the domain of reading are 
naturally addressed.  

 

2. The differentiation of language proficiency is developmentally appropriate for 
the identified language proficiency levels. Because the program initially 
administers a short assessment to determine a starting point for the student in 
the program, the materials presented to the student acknowledges and 
addresses the student’s current language proficiency level in the reading 
domain. As the student progresses in reading skills and language proficiency, the 
program adjusts to present materials in the appropriate zone of proximal 
development (ZPD) range. This ensures the student works within linguistically 
appropriate activities. The program has over 2,400 titles that offer a wide range 
of text types, genres, and formats at all reading levels. As the age, grade, 
interest and skill of each student develops, the LevelUp resources available to 
the student adjust to remain developmentally appropriate.  
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3. The differentiation of language is systematically addressed throughout the materials. The 
student, upon entering the platform is given a brief initial placement assessment. Based on 
this level, the program provides materials within the student’s ZPD. Every two weeks, the 
program automatically administers a short formative assessment to gauge growth and 
development. The program then adjusts the materials presented to the student. This 
represents a systematic method of considering language proficiency development. There 
are tools and graphs where the teacher can also track progress and growth. The teacher is 
able to use the data generated by the program to adjust some materials offered to the 
student. The teacher has the ability to systematically use materials with the student 
according to language proficiency growth. 
 

The following examples demonstrate a sample of different reading and Lexile levels, 
Dinosaurs on the Farm (20L), Whose Back is This? (270L), Wombats (770L).  
 

 

 

 

 

 

 

The following are examples of resources 
available to the teacher to track reading 
growth and development within the LevelUp 
Teacher Dashboard. 
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B. Representation of Language Domains 

WIDA defines language through expressive (speaking and writing) and receptive 
(reading and listening) domains situated in various sociocultural contexts. 

1) Are the language domains (listening, speaking, 
reading, and writing) targeted in the materials?  

Yes  No 

2) Are the targeted language domains presented within 
the context of language proficiency levels? 

Yes  No 

3) Are the targeted language domains systematically 
integrated throughout the materials? 

Yes  No 

Justification: Provide examples from materials as evidence to support each “yes” 
response for this section. Provide descriptions, not just page numbers. 

1. The WIDA-defined language domains addressed in the LevelUp materials are 
reading, writing, and listening. The speaking domain is not systematically 
addressed in the LevelUp program materials and platform.  

 

2. The targeted language domains of reading, writing, and listening are presented 
within the context of the proficiency levels, although WIDA language proficiency 
levels are not specifically named. 

 

3. The targeted language domains are systematically integrated throughout the 
materials. The adaptive and formative assessment format of the program 
addresses the changing developmental needs of the student. Activities in all 
three of the focus language domains are consistently and systematically provided 
to challenge the student in the ZPD. In this manner, no student is ‘stuck’ at a 
specific level, but rather is continually provided opportunity to grow and 
develop in all domains.  
 

The following are examples of student activities 
as well as teacher resources that enable teachers 
to address language domains. Listening skills are 
developed through recorded activity directions 
and voice-over recorded narration in beginning 
Lexile levels. Foundational writing skills are 
developed through letter recognition and 
handwriting activities. Reading is developed 
through the continuum of Lexile-leveled readers.  
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4. The Strands of Model Performance Indicators and 
the Standards Matrices  
The Strands of Model Performance Indicators (MPIs) provide sample representations of 
how language is processed or produced within particular disciplines and learning 
contexts.  WIDA has five language development standards representing language in the 
following areas: Social and Instructional Language, The Language of Language Arts, The 
Language of Mathematics, The Language of Science, The Language of Social Studies as 
well as complementary strands including The Language of Music and Performing Arts, 
The Language of Humanities, The Language of Visual Arts.   

The Standards Matrices are organized by standard, grade level, and domain (Listening, 
Speaking, Reading, and Writing).  The standards matrices make an explicit connection to 
state academic content standards and include an example for language use.  Each MPI 
includes a uniform cognitive function (adopted from Bloom’s taxonomy) which 
represents how educators can maintain the cognitive demand of an activity while 
differentiating for language.  Each MPI provides examples of what students can 
reasonably be expected to do with language using various supports.   

A. Connection to State Content Standards and WIDA Language Development 
Standards  
 

1) Do the materials connect the WIDA language 
development standards to the state academic 
content standards?  

Yes  No 

2) Are the academic content standards systematically 
represented throughout the materials? 

Yes  No 

3) Are social and instructional language and one or 
more of the remaining WIDA Standards present in 
the materials?  

Yes  No 

Justification: Provide examples from materials as evidence to support each “yes” 
response for this section. Provide descriptions, not just page numbers. 

1. Although the Rosen Level Up materials do support and develop literacy of 
multilingual learners, the program does not specifically connect WIDA language 
development standards to academic state standards.  
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2. Academic content standards are systematically represented throughout the 
LevelUp materials. Each book title information lists the pre-kindergarten through 
grade 3 state standard skills addressed. Teachers are able to view the skills, 
resources, and materials available to use during instructional activities to 
support the student. Both phonics and reading comprehension state standard 
skills are addressed in the materials. A phonics scope and sequence is available. 

 

 

 

 

 

 

3. Social and Instructional language and one or more of the remaining WIDA 
Standards are present throughout the materials. The other WIDA Standards, the 
Language of Language Arts, the Language of Math, the Language of Science, and 
the Language of Social Studies are also represented throughout the book titles 
offered in LevelUp materials. Students have opportunities to interact with 
instructional language through the oral directions and activities in the 
interactive phonics books. For example, in the phonics interactive readers, 
students will hear the instructional language needed to understand the activity 
and lesson goal, “Let’s write the letter “R”. Follow the arrow to trace the 
uppercase “R”.”   

 

From the White Paper included with program material, Rosen LevelUp expresses the 
foundational approach to connecting platform activities to content standard skills 
in reading. The teacher dashboard tracks student progress and skills attained.  
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B. Cognitive Challenge for All Learners at All Levels of Language Proficiency 
 

1) Do materials present an opportunity for language 
learners to engage in various cognitive functions 
(higher order thinking skills from Bloom’s 
taxonomy) regardless of their language level? 

Yes  No 

2) Are opportunities for engaging in higher order 
thinking systematically addressed in the materials? 

Yes  No 

  

Justification: Provide examples from materials as evidence to support each “yes” 
response for this section. Provide descriptions, not just page numbers. 

1. The materials present an opportunity for language learners to engage in various 
cognitive functions regardless of language level. Each title the student reads is 
within his zone of proximal development. Regardless of this reading level, the 
student is presented with a short quiz following the independent reading of the 
title selected. These five-item quizzes offer questions at the Blooms levels one 
through three with questions at the Remembering, Understanding and Evaluating 
level. Woven within these questions are also items that engage the Blooms levels 
four and five, Analyzing and Evaluating. Students may also have the opportunity 
to Create (Blooms level six) within the classroom activities outside of the 
LevelUp materials and activities. 

 

2. Opportunities for engaging in higher order thinking are systematically addressed 
in the materials. First, the student chooses from a vast array of books within his 
ZPD. With this choice, the students must evaluate and analyze topics, ideas, and 
interests to make the best decision for reading activities. Secondly, the student 
is able to read their book of choice and engage in a short quiz that assesses both 
comprehension and thinking skills. Finally, as stated earlier, the student is given 
a short formative assessment to determine reading skills growth. This data 
adjusts the materials offered to the student in his “bookshelf” in a systematic 
manner.  
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The following examples show evidence of adherence to Blooms Higher Order 
Thinking levels. Students are asked, in end-of-the-book quizzes, a variety of 
questions from Bloom’s levels at all proficiency levels.  
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C. Supports for Various Levels of Language Proficiency 
 

1) Do the materials provide scaffolding supports for 
students to advance within a proficiency level? 

Yes  No 

2) Do the materials provide scaffolding supports for 
students to progress from one proficiency level to 
the next? 

Yes  No 

3) Are scaffolding supports presented systematically 
throughout the materials?   

Yes  No 

Justification: Provide examples from materials as evidence to support each “yes” 
response for this section. Provide descriptions, not just page numbers. 

1. The materials provide scaffolding supports for the student to advance within a 
proficiency level. Supports and scaffolds are integrated into each of the 2,400 
books. When initially reading a text, the student has the option to utilize 
recorded audio-support. As the book is read aloud to the student, the program 
highlights each word. A second support is the pace at which the book is read 
aloud for the student. The pace adjusts in speed according to the most recent 
Lexile level obtained from the latest formative assessment. Thirdly, many of the 
books offered to a student have visual supports such as pictures, captions, charts 
and graphs, that aid in developing comprehension while reading. Finally, the 
interactive book titles allow the student to turn pages by clicking on arrows that 
move the story forward or backward. Although the book is presented digitally, 
the arrows allow the student control of page turning. Students are free to turn 
pages back and reread as needed. Each of these supports seek to scaffold 
learning throughout a specific language proficiency level.  

 

2. The materials provide scaffolding for students to progress from one proficiency 
level to the next. In addition to the supports mentioned above, other supports 
are available as needed. Each book offers the option to print the book. The book 
can be printed in multiple formats for use during class time or outside of school. 
This gives the option for multiple opportunities to engage in the text as needed. 
Quizzes offer options for the support as well. First, the classroom teacher has 
the option to turn the quizzes for each book title on or off. The teacher has the 
ability to assign books multiple times before offering the final quiz for the title. 
Secondly, each book’s quiz in the lower reading and Lexile Levels, offers audio-
support. The student may choose to have the quiz read aloud.  
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3. Due to the adaptive nature of the platform, the book titles offered to the 
student in the student’s virtual bookshelf changes and adjusts depending on the 
student’s current reading level and skills growth. Every two weeks the program 
automatically administers a short formative assessment to the student. This data 
adjusts the book Lexile Level to match the needs of the student. As the student 
grows within a proficiency level in reading skills, so too do the books available to 
the student. 

 

The following examples show supports available to the student throughout the 
platform’s materials: visual support, page-turning control, printable books and 
recorded audio script.  
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The Rosen LevelUp White Pages further articulates the approach available to the 
student in the platform. 
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D. Accessibility to Grade Level Content 

1) Is linguistically and developmentally appropriate 
grade-level content present in the materials? 

Yes  No 

2) Is grade-level content accessible for the targeted 
levels of language proficiency? 

Yes  No 

3) Is the grade-level content systematically presented 
throughout the materials? 

Yes  No 

Justification: Provide examples from materials as evidence to support each “yes” 
response for this section. Provide descriptions, not just page numbers. 

1. Linguistically and developmentally appropriate grade-level content is present in 
the material. The material is designed for young readers in Pre-Kindergarten 
through grades 2/3. The materials, in both fiction and non-fiction selections 
reflect that. The philosophy of the platform and materials used state that, “A 
high-quality education in the early years is critical to ensuring academic success 
for all children. Early learners need exposure to begin to understand why people 
read and write to encourage them in their own literacy development,” 
(Hasenyager, 2020). These developmentally appropriate materials support the 
student in reading skills growth.  

 

2. The grade-level content is accessible for the targeted levels of language 
proficiency. The student has the opportunity to select books to read that are 
both developmentally appropriate but also offer access to grade-level content. 
The teacher also has the ability to assign specific books to a student or group of 
students. By having this option, the teacher is able to match content area study 
to the student’s independent reading Lexile Level. The teacher is able to assign 
both fiction and non-fiction titles.  The teacher can also create collections of 
titles that address specific units, topics, and standards to be addressed during 
instructional activities in the classroom.  

 
3. Grade-level content is systematically present throughout the material. Although 

the grade-level content is not specifically listed in the traditional units or scope 
and sequence, grade-level content is systematically presented to the student 
through the formative assessment data collected bi-weekly. Titles on a wide 
range of content topics are available at virtually every reading Lexile Level. 
Through this approach, no matter the reading level of the student, books are 
offered for choice that address grade-level content. Again, the teacher has the 
ability to assign specific books to the student, addressing the need for exposure 
to grade-level content and vocabulary.  
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E. Strands of Model Performance Indicators   

1) Do materials include a range of language functions? Yes  No 

2) Are the language functions incorporated into a 
communicative goal or activity? 

Yes  No 

3) Do the language functions support the progression 
of language development? 

Yes  No 

Justification: Provide examples from materials as evidence to support each “yes” 
response for this section. Provide descriptions, not just page numbers. 

1. The materials include a range of language functions. While not specifically 
identified for the student during independent reading activities within the 
platform, the teacher has a selection of resources designed to be used during 
direct instruction in small groups or whole group instruction.  
 

Each book title offers Teacher Resources that name a language function and offer 
direct instructional materials. Language functions present include cause-effect, 
sequencing, summarizing, and compare-contrast.  
 

 

 

 

 

 

 

 

 

 

 

 

 



 

27 | P a g e  
 
 

 

2. There is opportunity for the language functions to be incorporated into 
communicative goals, although there is no specific inclusion. Through the 
teacher resources, teachers are able to extend skills from the platform into 
direct-instruction whole group activities. Resources lend themselves to 
communicative activities through station work, whole group and small group 
teaching and student projects. Depending on the goal of the lesson and the 
instructional practices of the teacher, the language functions found in the 
teacher resources lend themselves to communicative practice in all four 
domains.  
 

3. The language functions support the progression of language development. 
Through the bi-weekly formative assessment, the Lexile Level of the student is 
adjusted based on data. From this data, the books and titles offered to the 
student are adjusted to keep titles within the ZPD. In addition, the teacher has 
the ability to assign specific books to the student in response to developmental 
need, classroom content standards and personal interest. Through these 
pathways, various language function activities are available at the student’s 
reading level. By staying within the ZPD at the student’s Lexile Level, language 
functions and reasons for communicating support moving the student through 
the language development progression at just the right pace.  
 

The following are examples of language function resources as well as a list of 
language functions and skills from which the 
teacher may choose from within the Teacher 
Dashboard.  
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