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Introduction to PRIME 
WIDA developed PRIME as a tool to assist publishers and educators in analyzing their materials for the 
presence of key components of the WIDA Standards Framework. PRIME stands for Protocol for Review 
of Instructional Materials for ELLs. 

The PRIME correlation process identifies how the components of the 2012 Amplification of the English 
Language Development Standards, Kindergarten through Grade 12, and the Spanish Language 
Development (SLD) Standards, Kindergarten through Grade 12 are represented in instructional materials. 
These materials may include core and supplemental texts, websites and software (e.g., apps, computer 
programs), and other ancillary materials. PRIME is not an evaluative tool that judges the effectiveness of 
published materials.  

Those who complete WIDA PRIME Correlator Trainings receive PRIME Correlator Certification. This 
may be renewed annually.  Contact WCEPS for pricing details at store@wceps.org or 877-272-5593. 

New in This Edition 
PRIME has been expanded to include 

• Correlation to the WIDA Standards Framework
• Connections to English and Spanish Language Development Standards
• Relevance for both U.S. domestic and international audiences

Primary Purposes 
• To assist educators in making informed decisions about selecting instructional materials for

language education programs
• To inform publishers and correlators on the various components of the WIDA Standards

Framework and of their applicability to the development of instructional materials

Primary Audience 
• Publishers and correlators responsible for ensuring their instructional materials address language

development as defined by the WIDA English and Spanish Language Development Standards
• District administrators, instructional coaches, and teacher educators responsible for selecting

instructional materials inclusive of or targeted to language learners

At WIDA, we have a unique perspective on how to conceptualize and use language development 
standards. We welcome the opportunity to work with both publishers and educators. We hope that in 
using this inventory, publishers and educators will gain a keener insight into the facets involved in the 
language development of language learners, both in the U.S. and internationally, as they pertain to 
products.   
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Overview of the PRIME Process 
PRIME has two parts. In Part 1, you complete an inventory of the materials being reviewed, including 
information about the publisher, the materials’ intended purpose, and the intended audience. 

In Part 2, you answer a series of yes/no questions about the presence of the criteria in the materials. You 
also provide justification to support your “yes” responses. If additional explanations for “No” answers are 
relevant to readers’ understanding of the materials, you may also include that in your justification. Part 2 
is divided into four steps which correspond to each of the four elements being inventoried; see the 
following table. 

PRIME at a Glance 

Standards Framework Elements Included in the PRIME Inventory 

1. Asset-based Philosophy

A. Representation of Student Assets and Contributions

2. Academic Language

A. Discourse Dimension

B. Sentence Dimension

C. Word/Phrase Dimension

3. Performance Definitions

A. Representations of Levels of Language Proficiency

B. Representations of Language Domains

4. Strands of Model Performance Indicators and the Standards Matrices

A. Connection to State Content Standards and WIDA Language Development Standards

B. Cognitive Challenge for All Learners at All Levels of Language Proficiency

C. Supports for Various Levels of Language Proficiency

D. Accessibility to Grade Level Content

E. Strands of Model Performance Indicators
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PRIME Part 1: Provide Information about Materials 
Provide information about each title being correlated.

Publication Title(s): Benchmark Taller, Taller del Lector, Taller del Escritor, Taller de Fonetica y Estudio 
de Palabras, Microtaller de vocabulario, y Microtaller de Gramatica 

Publisher: Benchmark Education 

Materials/Program to be Reviewed: Core Spanish Language and Literacy Development Curriculum 

Tools of Instruction included in this review:  Spanish Language Development Teacher Resource System 
(SLD), Mi Primer Teatro del Lector (PreK-), Exploradores principantes (K-2), Cuentos clásicos, Taller de 
Géneros Literarios, Navegadores, Teatro del lector (Folktales, Myths and Legends) (Grades 1-6) 

Intended Teacher Audiences:  Grades K-6 teachers of SLD 

Intended Student Audiences:  Grades K-6 Spanish Language/ Dual Language Students of varied 
proficiency 

Language domains addressed in material: Reading, Writing, Listening and Speaking 

Check which set of standards will be used in this correlation:  

☒ WIDA Spanish Language Development Standards

☐ WIDA English Language Proficiency Standards

WIDA Language Development Standards addressed: (e.g. Language of Mathematics).   
Standard 1; Social and Instructional Language, Standard 2; Language of Language Arts, Standard 4; 
Language of Science, Standard 5; Language of Social Studies 

WIDA Language Proficiency Levels included: Although the WIDA SLP Levels are not explicitly 
addressed in the materials, activities employ strategic scaffolding methods to provide Substantial, 
Moderate, and Light language support to students at varied proficiency levels. 

Most Recently Published Edition or Website: @2019 http://www.benchmarkadvance.com/ 

In the space below explain the focus or intended use of the materials:  
Benchmark Taller accelerates learning while giving teachers supports and resources to meet the unique 
needs of the bilingual and biliterate student.  The program provides comprehensive literacy instruction 
with the following resources to promote bilingualism and biliteracy; reading mini-lessons that support 
both close reading and metacognition, explicit phonics and word study instruction to build strong Spanish 
language foundational skills, levels texts for small guided group instruction and tiered differentiation, and 
writing mini-lessons to support Spanish writing skills. The Benchmark program employs a system of 
building Spanish language skills, an integration of literacy, language and content area knowledge. 
Instruction is integrated to accelerate the bilingual and biliterate student learning and application of 
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language in context.  The mini-lessons and Teatro del Lector incorporate differentiation and formative 
assessments to monitor student’s language and literacy development in Spanish.  
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PRIME Part 2:  Correlate Your Materials 

1. Asset-Based Philosophy

A. Representation of Student Assets and Contributions
The WIDA Standards Framework is grounded in an asset-based view of students and the
resources and experiences they bring to the classroom, which is the basis for WIDA’s
Can Do Philosophy.

1) Are the student assets and contributions considered
in the materials?

Yes  No 

2) Are the student assets and contributions
systematically considered throughout the materials? 

Yes  No 

• Justification: Provide examples from materials as evidence to support each 
“yes” response for this section. Provide descriptions, not just page numbers. 

1) Students assets and contributions, as bilingual and biliterate students, are considered
throughout Benchmark Taller materials and teacher resources.  Each unit of study 
provides a series of integrated modules building background knowledge and vocabulary 
development.  The following example from Spanish Language Development Teacher 
Resource System (SLD); Grades 1-3; Unit 1 highlighting ways to integrate curriculum for 
teachers to best support students: 
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Each unit of study is guided by units of study and an essential theme-based question(s).  Please 
see an example overview of Grades K-5 highlighting the central concepts in the unit of study: 

The following overview document highlights cross-curricular connections provided throughout 
the unit of instruction.  Each week of instruction is guided by opportunities to support the 
bilingual and biliterate student through close reading passages and comprehension activities, 
contextualized vocabulary development, a word study and guided grammar, writing and 
discussion activities. The following example highlights the Benchmark Taller commitment to 
considering individual student’s assets and language needs through building a community of 
Spanish language learners: 
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This final example highlights the Benchmark commitment to supporting an integrated 
approach to bilingual education through resources and tools to support the bilingual biliterate 
student: 

2) Students assets and contributions are systematically considered throughout the materials.
As highlighted above, the essential thematic questions, culturally responsive materials, 
the building background and supporting academic Spanish vocabulary in each unit 
introduction and throughout the daily lessons provide the bilingual and biliterate learn 
opportunities to connect to their own experiences as context for the new learning. The 
criterion is addressed throughout each grade levels of the Benchmark Adelante Grades K-
5 program, providing students opportunities to bring their individual knowledge and 
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assets to the shared bilingual learning community. 

2. Academic Language
WIDA believes that developing language entails much more than learning words. WIDA 
organizes academic language into three dimensions:  discourse, sentence, and word/phrase 
dimensions situated in sociocultural contexts. Instructional material developers are encouraged 
to think of how the design of the materials can reflect academic language as multi-dimensional. 

A. Discourse Dimension (e.g., amount, structure, density, organization,
cohesion, variety of speech/written text)

1) Do the materials address language features at the
discourse dimension in a consistent manner for all
identified proficiency levels?

Yes  No 

2) Are the language features at the discourse dimension
addressed systematically throughout the materials? 

Yes  No 

Justification: Provide examples from materials as evidence to support each “yes” 
response for this section. Provide descriptions, not just page numbers. 

1. The instructional materials address language features at the discourse dimension in a
consistent manner supporting the bilingual and biliterate student.  Students ask and answer 
questions about texts and respond to discussion prompts in each unit as related to the 
unifying essential question.  Each unit introductory activity provides educators strategies to 
support whole-group or small guided-reading group discussions around the unit essential 
question, share individual connections and background knowledge and engage in authentic 
dialogue related to a variety of concepts.  The discourse level discussions include 
scaffolding to support the varied Spanish language proficiency levels. The following 
examples highlight Spanish language and literacy development and the ways educators can 
support differentiated daily minilessons, language support in Spanish, literacy support and 
engaged discussions. This example also highlights the many forms of both formal and 
informal evaluation tools educators can use to inform proactive instruction: 
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The following example highlights a Grade 5, Unit 1, Week 1 lesson focused on the following 
biliteracy skills; Al usar los Textos modelo para, la lectura compartida, usted puede 
demostrar, desarrollar y fortalecer las destrezas de fluidez, clave, tales como: fraseo, inflexión 
/ entonación, autocorrección: 
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The following highlights the Unit daily mini-lesson with a specific targeted bilingual and 
biliteracy focus; Los maestros comienzan elTaller del lector cada día conuna minilección de 
10-12minutos, dejando la mayor parte del tiempo para la lectura independiente y las
consultas. Cada minilección está basada en un modelo complejo del que los estudiantes han 
escuchado previamente durante el tiempo de lectura en voz alta. Todas las minilecciones 
siguen un proceso gradual de 4 pasos; Enfocar, Demostrar, Práctica guiada, Puente para 
transferir: 
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The following example highlights how Benchmark Taller program shelters instruction to best 
meet the unique bilingual and biliteracy levels of students; Instrucción de lectura nivelada: 
Tarjetas de pautas para aplicar el andamiaje. Las Tarjetas de pautas para aplicar el 
andamiaje a los lectores desarrolladas por estrategias graduales para ayudar a los maestros 
a observar, supervisar y aplicar el andamiaje a los comportamientos de lectura de los 
estudiantes basándose en sus niveles de lectura. Vea la página 68 en el Kit de recursos de 
aprendizaje receptivo para saber cómo usar las tarjetas durante la lección de lectura en 
grupos pequeños. 
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2) As highlighted above, Benchmark Taller instructional materials address language features
at the discourse dimension in a consistent manner for all identified Spanish language 
proficiency levels.  The organizational features of the program, instructional process 
guided by a unit essential question, elements of both whole group and guided small group 
instruction provide authentic opportunities for students to use language at the discourse 
dimension.  Language and literacy skills are guided by a unit and provide students 
opportunities to practice new skills in each minilesson.  The skills addressed in each 
minilesson provide time for students to master the introduced fundamental language or 
literacy skill.  These skills will be readdressed in successive units of study. The following 
examples demonstrate the embedded daily routines to ensure students have opportunities 
to use Spanish at a discourse level each day. Rutina 1; Prácticas para mejorar; Durante la 
introducción, verifique la comprensión de las acciones“empujar” y “amontonarse”. 
Durante la demostración, explique las acciones con oraciones cortas, mientras las lleva a 
cabo, por ejemplo. Me levanto. Empujo mi silla. No empujo a los demás, ni me amonto. 
Busco un lugar. Me siento silenciosamente. Pida a los estudiantes que digan las oraciones 
después de usted. Repita varias veces. Rutina 3; Procesar el pensamiento con un 
compañero: 
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B. Sentence Dimension (e.g., types, variety of grammatical structures,
formulaic and idiomatic expressions; conventions)

1) Do the materials address language features at the
sentence dimension for all of the identified proficiency
levels?

Yes  No 

2) Are the language features at the sentence dimension
appropriate for the identified proficiency levels?

Yes  No 

3) Are the language features at the sentence dimension
addressed systematically throughout the materials? 

Yes  No 

Justification: Provide examples from materials as evidence to support each “yes” 
response for this section. Provide descriptions, not just page numbers. 

1) Benchmark Taller addresses Spanish language and literacy development at the sentence
dimension in a consistent manner for all identified proficiency levels.  Benchmark Taller 
supports the bilingual and biliterate student with opportunities to engage in a variety of 
sentence-focused exercises to promote a rich understanding of the Spanish language spoken 
and written form through identification and creation of simple and complex sentences, 
utilizing sentence frames to create complete thoughts, connecting unit vocabulary and 
terminology to create complex responses and sentences. Los estudiantes se desarrollan como 
escritores usando el proceso de autoselección de escritura así como la escritura en respuesta 
a la lectura; proceso de escritura y tipos de texto como narrativo, informativo de opinión, 
Desarrollar la complejidad de la sintaxis, el vocabulario, la gramática y las convenciones: 
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\ 

Grade 5, Unit 3, Presentar el vocabulario: fotogénico, discapacidades, IDEA 

Grade 5, Unit 3, Minilección 2, Práctica guiada 
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2) The language features at the sentence dimension are appropriate for the identified proficiency
levels.  Activities in the program ensure support for the bilingual and biliterate student.  
Students engage in a variety of sentence-reading and sentence-building exercise through the 
daily minilesson using modeled sentences, a sentence frame to complete both simple and 
declarative sentences or to build context for unit vocabulary.  The teacher materials provide 
prompted support structures for substantial, moderate or light support.  The following 
examples highlight the routines to support bilingual biliterate students with language 
production: 

Grade 5, Rutina 1: Supervisar la producción del lenguaje 
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Grade 5, Rutina 2: Usar técnicas de autocorrección 



20 | P a g e

3. Highlighted in the above examples, the language features at the sentence dimension are
addressed systematically throughout the Benchmark program providing students opportunities to 
practice and create in Spanish. The program provides differentiated language instruction to 
support and ensure success for the bilingual and biliterate student.  Throughout the program, 
students engage in a variety of sentence-reading, sentence-spoken work (oraciones) and 
sentence-building exercise, building skills with each successive unit minilesson. 

C. Word/Phrase Dimension (multiple meanings of words, general, specific, and
technical language1) 

1) Do the materials address language features at the
word/phrase dimension in a consistent manner for all 
identified proficiency levels? 

Yes No 

2) Are words, expressions, and phrases represented in
context? 

Yes No 

3) Is the general, specific, and technical language
appropriate for the targeted proficiency levels? 

Yes No 

4) Is the general, specific, and technical2 language
systematically presented throughout the materials? 

Yes No 

Justification: Provide examples from materials as evidence to support each “yes” 
response for this section. Provide descriptions, not just page numbers. 

1) Benchmark Taller addresses language features at the word/ phrase dimension in a consistent
manner for all identified proficiency levels. The thematic instructional units provide both 
written and oral activities to support the bilingual and biliterate Spanish learner to practice 
and integrate new contextualized vocabulary at the word/ phrase dimension. Each mini 
lesson features scaffolded instruction providing Substantial, Moderate, and/ or Light supports 
(as identified by student needs.  Please find the following examples highlighting Benchmark 

2General language refers to words or expressions not typically associated with a specific content areas (e.g., 
describe a book).   
Specific language refers to words or expressions used across multiple academic content areas in school (chart, 
total, individual).  
Technical language refers to the most precise words or expressions associated with topics within academic content 
areas in school and is reflective of age and developmental milestones. 
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program language features at the word/phrase dimension:

Grade 5, Unit 1, SEMANA 1: Minilección 1; Apoyar el desarrollo del idioma español 

Grade 5, Unit 1, Overview Scope and Sequence with specific focus on academic vocabulary 
development: 

Grade 5, Unit 1 Skills and Strategies overview: 
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Each Interactive lesson highlights ways for educators to support reading comprehension and 
fluency, vocabulary development, comprehension strategies and support structures for the 
bilingual and biliterate student as highlighted below; in the following Grade 5, Unit 1, Lectura 
interactiva en voz alta: Lección 1: 
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2) Words, expressions, and phrases are addressed in context. Students are given opportunities to
explore new vocabulary words and phrases in a variety of contexts including the paired text 
provided in the thematic units of study. As highlighted above in the Unit study guide and 
interactive literature mini lessons, students read a variety of books or grade level texts to 
explore language concepts associated with the thematic unit of study and guided by the 
essential questions. The mentor text activities provide resources to help educators guide 
discussions around key unit themes and essential question with reading selections that both 
focus on vocabulary development but Spanish word study in context.  Students are 
encouraged to use context clues to develop word or phrase meaning and explore other uses of 
the new target vocabulary.  The following Grade 5, Unit 8, mentor text activity highlights 
how words, expressions and phrases are addressed in context as related to the model text; El 
importante ciclo de agua: 
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The following example highlights a Grade 5, Unit 4 Lectura Interactiva en voz alta Teacher’s 
guide regarding supporting vocabulary and language development: 
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The following example highlights the minilesson support to help students generate questions using target 
thematic unit vocabulary;  Grade 5, SEMANA 1: Minilección 2 

3) The general, specific and technical language is appropriate for the targeted proficiency levels.
Each Benchmark lesson provides activities that focus on tiered academic vocabulary and 
word study development to support the bilingual and biliterate learner at varied skill levels.  
The program and its components systematically provide multiple opportunities for language 
learners to master word-study skills and build upon their knowledge in successive lessons 
and activities.  See the following examples: 

Grade 5, Unit 1, El patrón de sílabas y la sílaba cerrada: 
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Automaticidad y fluidez: 

Evaluación preliminar de ortografía: 
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Cognados: 

4) The general, specific and technical language is systematically presented throughout the
Benchmark materials.  Each thematic unit of study guided by a series of essential questions 
provides specific activities that focus on elements of vocabulary and word study to promote 
the bilingual and biliterate student.  Throughout each grade levels there are minilessons that 
focus on language building, using text-based clues to determine word meaning, word study 
and vocabulary building exercise.  The highlighted examples above illustrate the Spanish 
Language Development intentional focus on systematically building language skills.  Within 
the guided whole group and the small groups lessons there are differentiated instructional 
strategies to ensure a scaffolded approach to reach learners of different language skill levels. 

3. Performance Definitions
The WIDA Performance Definitions define the WIDA levels of language proficiency in 
terms of the three dimensions of academic language described above (discourse, 
sentence, word/phrase) and across six levels of language development. 
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A. Representation of Levels of Language Proficiency

1) Do the materials differentiate between the
language proficiency levels?

Yes  No 

2) Is differentiation of language proficiency
developmentally and linguistically appropriate for 
the designated language levels? 

Yes  No 

3) Is differentiation of language systematically
addressed throughout the materials?

Yes  No 

Justification: Provide examples from materials as evidence to support each “yes” response for 
this section. Provide descriptions, not just page numbers. 

1) Although the WIDA SLP Levels are not explicitly mentioned in the Benchmark materials,
the scope and sequence differentiate between the language proficiency levels throughout 
each grade level of the program (Kindergarten-Grade 5). Each whole group guided lesson 
and small group minilessons provide differentiated and scaffolded instruction prompts to 
give bilingual and biliterate Substantial, Moderate, or Light Support as they explore thematic 
concepts through reading, writing and discussions.  Please find the following examples 
highlighting scaffolded support for language differentiation: 
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La Secuencia de enseñanza: 
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Apoyo Adicional: 

Recursos de la unidad, un vistazo a los recursos: 
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Recursos por grupos pequeños; Leer el texto interactivo: 

Un ejemplo del texto interactivo: 
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Grade 5, Unit 1, SEMANA 1: Minilección 1; Apoyar el desarrollo del idioma español: 

2) Differentiation of language proficiency is developmentally and linguistically appropriate for
the designated language levels to support the bilingual and biliterate learner. As highlighted 
above, differentiation is present in each thematic unit of study guided by a series of essential 
questions, supported with paired instructional texts. Each unit of study is guided by whole 
group lessons and small guided support minilessons in which bilingual and biliterate learners 
apply age-appropriate skills as related to a shared reading-selection, discussion or writing 
exercise. The teacher support materials provide Substantial, Moderate or Light Support 
structures to differentiate guided instruction for learners of varied background and levels of 
Spanish language proficiency.  Scaffolded instruction is utilized throughout the materials, 
methods and activities provided throughout the Benchmark program including modeling, 
guided discussion with supported questions, writing with organizational support information, 
small group and individual exercise.  The examples provided highlight key aspects of the 
Benchmark program Kindergarten through Grade 5. 

3) Differentiation of language is systematically addressed thought the Benchmark program.
Differentiation is present in each thematic unit of study guided by essential questions and 
instructional texts.  Students are provided Substantial, Moderate and/or Light Support as they 
engage with both whole group lessons and targeted mini lessons.  The instructional program 
highlights above illustrate the scaffolded scope and sequence as well as structures of support 
within the Mini lesson. 
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B. Representation of Language Domains
WIDA defines language through expressive (speaking and writing) and receptive
(reading and listening) domains situated in various sociocultural contexts.

1) Are the language domains (listening, speaking,
reading, and writing) targeted in the materials?

Yes  No 

2) Are the targeted language domains presented within
the context of language proficiency levels? 

Yes  No 

3) Are the targeted language domains systematically
integrated throughout the materials?

Yes  No 

Justification: Provide examples from materials as evidence to support each “yes” 
response for this section. Provide descriptions, not just page numbers. 

1) All four language domains are targeted in the Benchmark materials.  To support the
bilingual and biliterate learner, the program provides opportunities at each grade level 
(Kindergarten-5th grade) to listen, read, write and speak in Spanish.

At each grade level, Benchmark instruction includes the following elements that educators can 
implement fully or parts of the module.  Each thematic unit is guided by a series of essential 
questions, guided by Spanish Language Development standards to promote the bilingual 
students.  The following visual highlights the integrated modules. Una serie de módulos 
combinados  para proveer una solución completa para la instrucción de la lectoescritura: 

Grade 3, Secuencia de enseñanza. Aceleran el aprendizaje de los conceptos complejos 
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fonética y continúan el estudio de las palabras multisilábicas y de los afijo: 

Un vitazo a los componentes de la programa incluye los componentes digitales, recurso para 
el estudio de palabras (para maestra), un libro de estudio de palabras (para estudiantes), 
evaluaciones rápidas de fonética y una sistema de recursos para maestras: 
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Durante la instrucción de lectura con textos nivelados para grupos pequeños, los maestros se 
reunen con grupos pequeños de estudiantes para observar y supervisar sus comportamientos 
de lectura y desarrollar una estrategia para la lección con toda la clase. 
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Students are provided a myriad of opportunities to practice speaking through rich discussion 
protocols, listening skills through the shared and guided reading.  Additionally, students 
engage in shared whole group reading, read-alouds, mini-lesson guided reading groups, 
opportunities to ask and answer questions guided by the unit theme. 

Additionally, each unit of study has a guided readers theater element Kindergarten- Grade 5; 
El Teatro del lector de Benchmark para Grados K-5 incluye 10 selecciones de teatro 
cautivantes por grado.  El manual para el maestro proporciona 5 días de instrucción por 
título para presentar cada guión, desarrollar La comprensión de los estudiantes, demostrar 
uno o más aspectos de la fluidez e involucrarlos en la práctica repetida de lectura oral y en la 
representación. Hay muchas razones para incluir el Teatro del lector en su instrucción de 
lectoescritura. El Teatro del lector puede agregar variedad, diversión, interés y, lo que es más 
importante, propósito al tiempo de lectura. También aprovecha el instinto de los estudiantes 
para imaginar y dramatizar. La estrategia ayuda a los estudiantes a mejorar la fluidez de la 
lectura oral, aumentar la lectura silenciosa y la habilidad de seguir la lectura con el dedo, 
desarrollar habilidades para escuchar, motivar para leer y releer, aumentar el vocabulario, 
aprender nuevos hechos y conocimiento del contenido.   
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Each thematic unit features a focused writing lesson to support academic vocabulary 
development and writing across the curriculum.  The writing lessons are based on a paired 
reading selection and provide students opportunities to practice writing skills and strategies 
within a variety of genres.  In Grades 2-5 students work in whole group or small groups with a 
mentor text to learn new language and literacy structures along with differentiated word work.  
Each guided writing lesson begins with a focus and recall of the essential unit questions, a 
guided instruction component, guided practice, scaffolded supports and formal/informal 
observation components to guide subsequent lessons. Please find below examples of 
Benchmark writing programming: 

Grade 3; Presentar; Narrativa Personal 
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Grade 3; Enfocar y Conectar con los conocimientos previos 

Demonstrar, Narrativa Personal 
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Practica Guida 

Evaluacion Formativa 
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Transferir el enfoque de la lección 

2) Benchmark differentiates instruction in the four language domains based on language
proficiency levels.  As highlighted above, each thematic unit lesson integrates 
opportunities to support the bilingual and biliterate student by strengthening listening, 
speaking, reading and writing skills.  Highlighted below is an example of scaffolded 
support for a 3rd grade personal narrative writing lesson. The support guided throughout 
the program is based on the following 3 levels: Substantial Support and scaffolding, 
Moderate Support and Light Support:

Highlighted below is the scaffolded independent or guided reading group levels to differentiate 
language and literacy resources for students based upon student level and need: 
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3) The targeted language domains are systematically integrated through the materials in the
Benchmark program. As highlighted in the examples above Benchmark supports the 
bilingual and biliterate student with grade level opportunities to practice listening, 
speaking, reading and writing skills in each lesson.  The materials are organized to target 
the four language domains and scaffold instruction for students at varied proficiency 
levels.  As Benchmark students progress throughout each unit of study, they are guided by 
the unifying essential questions and learn and review language skills systematically.  
Through each thematic unit students are provided opportunities to review and build a 
broader skill set based upon what they have already learned.  This progressive model is 
highlighted below and continues throughout each grade level; Kindergarten-5th grade.
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4. The Strands of Model Performance Indicators and
the Standards Matrices
The Strands of Model Performance Indicators (MPIs) provide sample representations of 
how language is processed or produced within particular disciplines and learning 
contexts.  WIDA has five language development standards representing language in the 
following areas: Social and Instructional Language, The Language of Language Arts, The 
Language of Mathematics, The Language of Science, The Language of Social Studies as 
well as complementary strands including The Language of Music and Performing Arts, 
The Language of Humanities, The Language of Visual Arts.   

The Standards Matrices are organized by standard, grade level, and domain (Listening, 
Speaking, Reading, and Writing).  The standards matrices make an explicit connection to 
state academic content standards and include an example for language use.  Each MPI 
includes a uniform cognitive function (adopted from Bloom’s taxonomy) which 
represents how educators can maintain the cognitive demand of an activity while 
differentiating for language.  Each MPI provides examples of what students can 
reasonably be expected to do with language using various supports.   

A. Connection to State Content Standards and WIDA Language Development
Standards

1) Do the materials connect the language development
standards to the state academic content standards?

Yes  No 

2) Are the academic content standards systematically
represented throughout the materials? 

Yes  No 

3) Are social and instructional language and one or
more of the remaining WIDA Standards present in 
the materials? 

Yes  No 

Justification: Provide examples from materials as evidence to support each “yes” 
response for this section. Provide descriptions, not just page numbers. 

1) The materials do not connect the language development standards to state academic
content standards. Each Benchmark integrated unit address grade-level content related to 
Spanish Language Arts, Science and Social Studies. Highlighted below is a scope and 
sequence progression of the Spanish Language Development and Spanish Literacy 
concepts addressed in the program: 
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Grade 5 Vertical Progression; Temas y preguntas esenciales de las unidades 

Each grade level reading library contains texts of various genres, informational texts, readers 
theater opportunities with selections related to a variety of grade level topics in Spanish 
Language Arts, Science and Social Studies. 

Grade 5, Leveled Text Selection Examples: 
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Grade 5, Ciencia y tecnologia 

2) The academic content standards are not systematically represented throughout the
Benchmark materials.  Each thematic unit explores essential questions by integrating a 
close reading of narrative, poetry, informational, prose and readers theater selections as 
well as texts focused on topics in the areas of Science and Social Studies.  Each 
Kindergarten-5th grade unit theme includes appropriate grade-level content to support the 
bilingual and biliterate student through exposure to rich content. 

3) Social and instructional language standards and one or more of the remaining WIDA
Spanish Language Development Standards are present in the materials. As highlighted 
above, the Language of Language Arts Standard, as well as the language of instruction for 
Social Studies and Science, are addressed throughout the reading selections, guided 
essential questions and materials provided by Benchmark.  The skills are applied in various 
guided whole-group and small-group lessons along with real-world scenarios highlighted 
in the Reader’s Theater selections.  Throughout each Kindergarten through Grade 5 
materials bilingual and biliterate students discuss and use targeted academic language in a 
variety of activities including listening, reading, speaking and writing. 

Highlighted below is one of the Social and Instructional Language Kindergarten Books, 
Enfoque en Estudios Sociales: 
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B. Cognitive Challenge for All Learners at All Levels of Language Proficiency

1) Do materials present an opportunity for language
learners to engage in various cognitive functions 
(higher order thinking skills from Bloom’s 
taxonomy) regardless of their language level? 

Yes  No 

2) Are opportunities for engaging in higher order
thinking systematically addressed in the materials? 

Yes  No 

Justification: Provide examples from materials as evidence to support each “yes” 
response for this section. Provide descriptions, not just page numbers. 

1) The Benchmark materials effectively challenge bilingual and biliterate learners to achieve
higher order thinking while supporting Spanish language development. Each thematic unit 
and integrated lesson provide opportunities for learners to engage in a variety of cognitive 
functions represented by Bloom’s taxonomy.  Bloom’s taxonomy cognitive functions 
reflected throughout the Benchmark materials include:  Identify, restate, explain, describe, 
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argue, justify and analyze.  These guiding verbs are embedded throughout the unit of 
student as both learning and language targets for whole group or small group guided 
lessons.  The embedded scaffolding in each lesson provides opportunities for all students 
to participate in higher level language usage and problem solving.  See the following 
Grade level examples highlighting opportunities for Spanish language learners to engage 
in various cognitive functions:

Grade 5, Unit 5; Tareas de desempeño 

Grade 5, Oracy Rubric; Evaluaciones y rúbricas de recuento de lectura (oral y escrito) 
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Bloom’s taxonomy embedded in the learning and language instructional targets.  See the 
following example: 

Grade 5, Unit 1, Week 1 Texto interactivo 
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Grade 5, Unit 1, Week 2 Texto interactivo, Texto al alcance 
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Unit Themes and Essential Questions 

Grade 5, Unit 1, Week 1 Minilesson 2 
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Grade 5, Unit 1 Overview, Depth of Knowledge Questions throughout the unit; Clave de 
respuestas 

2) Opportunities for engaging in higher order thinking are systematically addressed in the
materials.  As highlighted above, the Bloom’s taxonomy verbs are embedded to guide the 
language and learning target, to support the guided instruction throughout each thematic 
unit of study.  Additionally, Benchmark highlights the DOK questions to support the unit 
of study and guiding essential questions consistently throughout each grade level 
(Kindergarten-5th grade). 

C. Supports for Various Levels of Language Proficiency

1) Do the materials provide scaffolding supports for
students to advance within a proficiency level? 

Yes  No 
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2) Do the materials provide scaffolding supports for
students to progress from one proficiency level to 
the next? 

Yes  No 

3) Are scaffolding supports presented systematically
throughout the materials? 

Yes  No 

Justification: Provide examples from materials as evidence to support each “yes” 
response for this section. Provide descriptions, not just page numbers. 

1) Benchmark materials provide scaffolding supports for students to advance within a
proficiency level.  The program is guided to support the bilingual and biliterate learner 
with embedded scaffolds, support structures for guided whole group or small group 
instruction.  Educators can access resources to support struggling readers, whereas more 
proficient Spanish learners are provided with support and additional challenges within 
each thematic unit of study.  The unit essential questions highlight ways in which 
educators can strategically scaffold teaching to provide Substantial, Moderate, and Light 
Support to different learners.  The leveled texts, reader’s theater resources, and additional 
prompts for differentiated instruction aid bilingual and biliterate students with reading 
comprehension strategies, vocabulary development, speaking, listening and writing.  
Students gain Spanish language skills while progressing naturally within their own 
proficiency level. See the following examples highlighting scaffolding supports for 
students to advance within a proficiency level: 

Grade 5, Unit 1, Week 1; Lectura compartida para logra fluidez 
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A Rubric to Evaluate Student Levels, Rúbricas para evaluar los niveles cualitativos de 
complejidad del texto: 

Grade 5, Essential Questions: 
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Depth of Knowledge Unit Questions: 

Integrated Support: 
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2) The materials provide scaffolding supports for the bilingual and biliterate student to
progress from one proficiency level to the next. As students progress through the thematic 
units of study, the tiered structures of support help them gain mastery of language and 
literacy concepts.  Students language and literacy skills build upon what they have learned 
in previous units of study.  As a student’s overall language and literacy comprehension and 
capability grow, students are provided access to more advanced content.  Students are able 
to progress within each thematic unit to higher levels of Spanish language and literacy 
proficiency.  The educators guide and on-line materials provide educators with a variety of 
targeted support strategy to ensure students’ progress within a proficiency level and from 
one proficiency level to the next. 

3) The scaffolding supports are presented systematically throughout the Benchmark materials
to support the bilingual and biliterate student.  As highlighted above, the instructional texts 
and embedded support features in each lesson use Substantial, Moderate, and Light 
Supports to ensure Spanish language and literacy development.  Some examples of 
consistent support structures used throughout the program materials include modeling, 
sentence frames, word banks, proficiency specific questions and responses. 

D. Accessibility to Grade Level Content

1) Is linguistically and developmentally appropriate
grade-level content present in the materials? 

Yes  No 

2) Is grade-level content accessible for the targeted
levels of language proficiency? 

Yes  No 

3) Is the grade-level content systematically presented
throughout the materials? 

Yes  No 

Justification: Provide examples from materials as evidence to support each “yes” 
response for this section. Provide descriptions, not just page numbers. 
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1) Linguistically and developmentally appropriate grade-level content is present throughout
the Benchmark Kindergarten-5th Grade Spanish language materials.  The program is 
geared to support the bilingual and biliterate students by reading and analyzing authentic 
text, engaging in rich discussion, working with guided responses in writing.  Students have 
access to whole group guided texts for Spanish language development, grade level 
differentiated texts to support close reading and small group guided reading groups, 
reader’s theater selections, resources for extended discussion and writing. Students are also 
provided with rich language word-work appropriate to develop grammar skills and writing 
in Spanish. See the following examples highlighting the scope and sequence guided by 
thematic units and essential questions: 

Overview of the integrated thematic unit modules; Benchmark Taller, Taller de lector, Taller 
de Fonetica y Estudio de Palabras, Taller del Escritor, Microtaller de vocabulario, y 
Microtaller de gramática:

Linguistically and developmentally appropriate grade-level content presented through thematic 
unit-based modules: 
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Overview of Content Standard Integration through theme-based units of study: 
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Supporting grade level content through differentiated guided-reading resources: 

Differentiated instruction support within the Minilesson: 

Supporting the bilingual and biliterate student with Linguistically and developmentally 
appropriate grade-level content: 
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2) Grade-level content is accessible for the targeted levels of Spanish language proficiency.
As highlighted above, the bilingual and biliterate student unit of study is guided by a 
central theme and essential questions.  Students read and explore a variety of grade-level 
and language-level appropriate selections using both the whole-group guided resources 
including the reader’s theater selections in addition to scaffolded text selections.  Students 
of varied levels of language and literacy proficiency are given the targeted support within 
the whole-group and mini-group lessons needed to be successful. See the following 
examples highlighting some of the many instruction-based routines integrated into the 
materials to ensure student success: 

5th Grade, Teacher Materials to Support Differentiation and Grade-Level Access: 

Grade 5 Guided Routine supporting Sharing and Reflecting in a Discussion: 
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Grade 5, Guide for Instruction and Creating a community of learners:

3) Grade-level content is systematically presented in the Benchmark materials. Students read
and analyze authentic, complex, and grade-appropriate texts of a variety of genres in the 
Student Books (Texts for Spanish Language Development) and Grade Level Texts (Texts 
to support small group instruction and Close Reading). The integrated thematic approach 
supports the bilingual and biliterate student with shared whole-group texts, leveled mini-
lesson guided reading texts, resources for Reader’s theater, and Word Study selections at 
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each grade level. The scaffolded instructional system is continuous throughout each grade 
level, as concepts and materials become more challenging, and higher DOK levels are 
integrated.

E. Strands of Model Performance Indicators

1) Do materials include a range of language
functions? 

Yes  No 

2) Are the language functions incorporated into a
communicative goal or activity? 

Yes  No 

3) Do the language functions support the progression
of language development? 

Yes  No 

Justification: Provide examples from materials as evidence to support each “yes” 
response for this section. Provide descriptions, not just page numbers. 

1) Benchmark thematic modules and units of study support the bilingual and biliterate student
develop language and literacy skills employing a range of language functions. Within the 
Kindergarten-5th grade theme-based units students have the opportunity to: 

• recount stories
• distinguish points of view
• use temporal words and phrases
• report on topics
• compare and contrast
• explain
• ask and answer questions
• sequence events

Linguistically and developmentally appropriate grade-level content presented through thematic 
unit-based modules: 
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Overview of Content Standard Integration through theme-based units of study: 
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5th Grade, Teacher’s Guide highlighting high leverage language functions through a fiction unit: 
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2) Language functions are incorporated into communicative goals and activities throughout the
thematic units of study Kindergarten-5th grade. As highlighted above, students practice and 
develop a range of language functions in every Mini Lesson of the Benchmark program. As 
students’ progress through each reading selection, they analyze genre and apply foundational 
skills to talk and write about the concepts guided by the unit of study essential questions. 
Build Language feature, Language Mini Lessons, Guide to Apply and Transfer, and 
Advancing Foundational Skills leveled text selections provide crucial instruction in phonics, 
fluency, vocabulary, and word study. Rich guided discussions are embedded throughout the 
unit of study with an activity, such as the Use Oral and Written Language activities and the 
Wrap Up. In these communicative activities, students apply their new skills to discussions, 
speeches, completing sentence frames, and various other means of demonstrating 
comprehension.

3) The language functions support the progression of language development. Benchmark
supports the bilingual and biliterate learner by integrating complex core texts with additional 
graphic elements to support comprehension and progression, focused on a thematic unit of 
study. Each unit begins by introducing and exploring the Essential Question (highlighted 
above). Every Mini Lesson is based on grade-level content. Students learn to apply new 
language and literacy skills for a variety of functions (including identify, restate, describe, 
explain, justify and argue), aided by strategic scaffolding and integration of the teacher 
resources previously addressed. From the initial unit launch and throughout the Mini 
Lessons, bilingual and biliterate Learners progressively gain strength in applying 
foundational skills to language functions, systematically helping them to advance from one 
level of proficiency to the next, Benchmark learners gain language and literacy fluency, interact 
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with literature of increasing depth, and progress toward mastery of language and literacy skills. 


