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Introduction
�e Protocol for Review of Instructional Materials for ELLs (PRIME) has been developed by World-Class 
Instructional Design and Assessment (WIDA) to assist educators and publishers in examining the representation of key 
elements of the WIDA English language pro�ciency standards in their materials.

�e intent of this review is for users to identify the ways in which elements of the WIDA English Language Pro�ciency 
Standards, 2007 Edition, PreKindergarten through Grade 12 are represented in instructional materials. �ese materials 
vary from core or supplemental texts to DVDs to software programs; however, it is assumed that they all seek to 
provide teachers with standards-based references to use with English language learners in diverse settings across the 
United States.

�e Protocol for Review of Instructional Materials for ELLs (PRIME) is not an evaluative tool aimed to judge the 
e�ectiveness of published materials using the WIDA English Language Pro�ciency (ELP) Standards. �e goal of the 
Protocol for Review of Instructional Materials for ELLs (PRIME) is twofold: 

•	 to	assist	educators	in	making	informed	decisions	in	selecting	instructional	materials	for	programs	serving	
English language learners and

•	 to	aid	publishers	and	correlators	in	developing	materials	and	communicating	how	their	materials	address	
key elements of the WIDA English Language Pro�ciency Standards

Organization
�e Protocol for Review of Instructional Materials for ELLs (PRIME) is organized into two parts that together are 
intended to provide information about instructional materials in each of 14 criteria. Part 1 contains information about 
the materials that are to be reviewed. Part 2 is the protocol used for the review of instructional materials and includes 
space for page number examples and responses to the questions.  An Appendix at the end of the document provides 
de�nitions of the categories included in the PRIME correlation. 

Please note that the questions contained in this form are identical to those in the completed correlations on our website.

Directions for completing the Protocol for Review of Instructional 
Materials for ELLs (PRIME) inventory:

STEP 1: Complete information about materials being reviewed.
STEP 2:   Respond to the “Yes/No” questions about the presence of the criteria in the materials.
STEP 3:   Provide justi�cation to support your “Yes” responses. (Note: If additional explanation for  
         “No” answers is relevant to readers’ understanding of the materials, this may also be included.)
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I. Performance Definitions
(Criteria that shape the ELP Standards)

II. English Language 
Proficiency Standards

III. Levels of English 
Language Proficiency
(Entering, Beginning, Developing, 

Expanding, Bridging)

IV. Strands of Model 
Performance Indicators

IA. Linguistic Complexity
IB.  Vocabulary Usage
IC.   Language Control/Conventions
                                                                    
 

                            
IIA.  Presence of WIDA ELP Standards
                                                                   
IIB.  Representation of Language Domains
 (Listening, Speaking, Reading, Writing)
 
 

IIIA.  Di�erentiation of Language
IIIB. Sca�olding Language Development

IVA.   Language Functions 
•	 Attached to Context
•	 Higher Order �inking

IVB.  Content Stem
•	 Coverage and Speci�city of Example Topics
•	 Accessibility to Grade Level Content 

IVC. Instructional Supports      
•	 Sensory Support
•	 Graphic Support
•	 Interactive Support

Organization of the WIDA English Language Proficiency 
Standards In Relation to the Protocol for Review of 

Instructional Materials for ELLs
The 14 PRIME criteria are in BOLD below.



WIDA Protocol for Review of Instructional Materials for ELLs 
WIDA PRIME Correlation Form for Educators

1

Part 1:  Information About Materials  
 
Publication Title(s): ___________________________________________________________________________ 

Publisher: ___________________________________________________________________________________

Materials/ Program to be Reviewed: _______________________________________________________________

Tools of Instruction included in this review: _________________________________________________________

Intended Teacher Audiences: ____________________________________________________________________

Intended Student Audiences: ____________________________________________________________________

WIDA Framework(s) considered: _________________________________________________________________

Language domains addressed in material: ___________________________________________________________

WIDA English Language Proficiency Standards addressed:______________________________________________

WIDA language proficiency levels included: _________________________________________________________

Most Recently Published Edition or Website: ________________________________________________________

In the space below explain the focus or intended use of the materials.  

Edge

National Geographic, Hampton-Brown, and Cengage
SE, TE, Assessments, Leveled Library, Interactive Practice Book, Grammar
& Writing Practice Book, Assessments Handbook, Language & Grammar
Lab, Assessment Suite , and Interactive Software

Student and Teacher's Editions with examples taken from the TE,
Level B

SE, TE, Assessments, and Reading Library, Content Library, and Assessment
Suite

Grades 9-12

Summative and Formative

Listening, Speaking, Reading, and Writing
Social and Instructional Language, The Language of
Language Arts, Science, Mathematics, and Social
Studies

1-5

2009 www.ngsp.com/edge

Edge is a leveled core Reading/Language Arts program designed for ESL students in grades 9-12. The
program is standards based and presents systematic and focused instruction with motivating and relevant
content. Edge contains 4 levels, A-D, with an additional level for newcomer students. It prepares students for
success on exit exams and moves them to graduation and a promising future.
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Part 2: PRIME Correlation Tool

I.  PERFORMANCE DEFINITIONS

  IA. Linguistic Complexity (the amount and quality of speech or writing) 
 

A.   Do the instructional materials take into account linguistic complexity for language learners?

B.   Do the instructional materials address linguistic complexity for all of the targeted 
proficiency levels?

  
C.   Is linguistic complexity systematically addressed, in multiple lessons, chapters, or units, in 

the materials?

Justification: In the box below provide examples from materials as evidence to support each “yes” response 
for this section. Provide descriptions, not just page numbers.

Yes No

q	 q

q	 q

q	 q

✔

✔

✔

A. Edge is a leveled core language arts program for grades 9-12 designed so that linguistic
development is interlaced with all content to give students ample opportunities to practice and
apply oral and written language. Each of Edge's 4 levels contains 6-7 units, and each unit is
guided by a thematic "Essential Question." Quotes by people like Oprah Winfrey and Bruce
Springstein begin the Essential Question activities and provoke discussion. Throughout the
unit, students explore the Essential Question through reading, discussion, debate, research,
writing, and within the leveled independent reading books. Opportunities for cooperative
learning, like group discussions or interviewing, are built into the lessons throughout. You can
read about The "Cooperative Classroom" and the strategies used in Edge on pages PD20
and PD21. Each unit is structured similarly and includes a variety of linguistic complexity
activities like oral fluency practice, grammar and morphology instruction, academic language,
and vocabulary within written and oral projects. In addition, resources like the Handbooks and
the Language & Grammar Lab further support language development. See the Unit 1
Instructional Focus on pages T1E-T1F to view the quantity of language and writing lessons
and projects throughout the unit.
B. Structure supports, like language frames and peer learning, address linguistic complexity
for all ELP levels as students develop academic language. Teacher and audio models assist
students with intonation, expression, and fluency. Differentiation strategies are included
throughout the TE and offer multi-level strategies for modifying instruction. Reading
Handbooks found at the end of each level provide additional multisensory lessons in
fluency, vocabulary, reading, and study strategies.
C. Oral and written language instruction is systematically presented with consistent routines
throughout the lessons, units, and levels in Edge. All examples used within this correlation
can be found within the Level B, Volume 1 Teacher's Edition but are representative of the
entire series. View examples of the systematic oral and written instruction within Unit 1:
Essential Question, pp. T0-T3, T8, T88: Begins each unit and is explored through written and
oral activities through the unit.
Examples of Cooperative Learning, pp. T2, T5, T7, T8: An essential routine presented in most
lessons.
Integrate the Language Arts, pp. T34, T35:After-reading activities include linguistic instruction.
Workshops, pp. T36, T60, T61, T88B-T103: Writing and Speaking Workshops are integrated
into each unit.
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IB. Vocabulary Usage (specificity of words, from general to specific to technical)

A.  Is vocabulary usage represented as words, phrases, and expressions in context? 

B.  Is vocabulary usage addressed in the materials for all of the targeted levels of proficiency?
  
C.  Are general, specific, and technical language usage systematically presented    

throughout the materials? 

Justification: In the box below provide examples from materials as evidence to support each “yes” response 
for this section. Provide descriptions, not just page numbers.

Yes No

q	 q

q	 q

q	 q

✔

✔

✔

A. Vocabulary instruction is presented in words, phrases, and expressions in context through
the use of key vocabulary specific to the unit readings and academic vocabulary, which is
relevant across content areas. Vocabulary instruction within Edge uses consistent
instructional routines that are thoroughly described on pages PD27-PD45. Prior to each
reading, key vocabulary central to the understanding of a reading selection is taught using
student-friendly examples and visual supports and then practiced using the vocabulary
routines. Within the readings, key vocabulary and challenging words, phrases, and
expressions are defined on the page for easy access. After the reading, key vocabulary is
reviewed and practiced; and a vocabulary strategy, like Greek Roots, is introduced.
Academic Vocabulary, like "predict," "emphasize," and "clarify," are also taught, practiced,
reviewed, and used in the activities related to the selections. Within the TE, additional
instruction and strategies link the reading content, Essential Question, and daily routines to
the key terms. In addition, the Interactive Practice Book and Online Coach are designed to
provide interactive supports that include vocabulary instruction.
B. Vocabulary usage is made accessible for all targeted levels of proficiency within the Edge
program. Terms are presented with visual and contextual supports, and practiced in
cooperative activities. Daily vocabulary routines reinforce instruction and use multisensory
activities in all domains. The independent reading books, 3 per unit, are leveled, which
facilitates differentiated instruction in vocabulary.
C. Vocabulary instruction is structured the same throughout the readings and in each unit for
a consistent instructional routine. View the structure of vocabulary instruction in Unit 1,
Cluster 1:
Learn Key Vocabulary, p. T8: Terms presented with pronunciation, a student-friendly
example, and visual support. Written and oral practice.
Daily Routines, p. T13: Vocabulary and fluency are practiced daily.
In Other Words, pp. T12-T24: Challenging words and phrases are in bold within the reading
and defined on the page.
Link Vocabulary and Concepts, pp. T17, T28: Red vocabulary instructional boxes indicate
further vocabulary instruction in the TE. These examples link the Essential Question to key
vocabulary.
Vocabulary and Vocabulary Study, pp. T33, T35: After the reading, a review and study of
word parts.
Vocabulary Workshop, p. T37: Each unit contains a vocabulary workshop with in-depth study,
practice, and application of concepts, like word parts.
Academic Vocabulary, pp. T5, T7: Cross-content words defined and applied.
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IC. Language Control/Conventions (comprehensibility of language) 

A.  Are opportunities to demonstrate language control presented in the materials?

B.  Do opportunities to demonstrate language control correspond to all targeted levels of 
language proficiency?

C.  Are opportunities to demonstrate language control systematically presented in the 
materials in multiple chapters, lessons, or units?

Justification: In the box below provide examples from materials as evidence to support each “yes” response 
for this section. Provide descriptions, not just page numbers.

 

Yes No

q	 q

q	 q

q	 q

✔

✔

✔

A. Language development is an integral part of the Edge curriculum. Opportunities to practice
and demonstrate language control and conventions are presented throughout the Edge
program. Units are organized into 3 reading/writing/language "clusters" with additional unit
opener lessons, closing workshops, and projects. Each cluster contains speaking, listening,
grammar, and language development lessons like expressing ideas and opinions (T58) or
expressing feelings and intentions (T86) with fluency goals for each reading. See the Cluster
2 Planner on pages T37A-T37B to view language lessons within a representative cluster.
Skills taught throughout the units are introduced, modeled, and practiced in a variety of
speaking and writing activities. Within the Edge program, language control activities range in
difficulty from basic communication to workshops that use cumulative skills to create in-depth
projects. Vocabulary, grammar, and word study (e.g., affixes and roots) are taught in each
unit and boost writing and speaking development. A Language and Learning Handbook
located at the end of the SE/TE includes lessons in developing language and communicating
in multiple situations.
B. The Edge program gives students of varying ELP levels opportunities to demonstrate
language. Language supports like response frames and fluency routines scaffold
communication lessons. Multi-level differentiation strategies for Struggling Readers, English
Language Learners, or Challenge Learners are provided and are clearly marked within the
Teacher's Editions. The explicit, differentiated instructional design helps teachers deliver
effective instruction with numerous opportunities to provide students immediate corrective
feedback.
C. The Edge program uses recursive language routines built into every unit. The Essential
Question begins each unit and guides instruction throughout the clusters. Daily oral fluency
practice plus cooperative learning ensure daily opportunities to demonstrate language
control. End-of-reading lessons and unit workshops build skills and create in-depth projects.
See the Table of Contents on pages xxxiv-xlvii to view language oriented lessons in units 1-7.
See the following examples of systematic opportunities for students to demonstrate language
control in Unit 1:
Daily Oral Fluency Practice, p. T43: Description of daily language practice.
Listening and Speaking Workshop, pp. T60, T61: Projects and Workshops are within every
unit.
Essential Questions, pp. T0-T3, T8, T88: Introduces theme with written and oral activities
through the unit.
Integrate the Language Arts, pp. T86, T87: After-reading language and writing lessons.
Writing an Autobiographical Narrative, pp. T89B-T103: Full writing workshop uses cumulative
skills.
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II. ENGLISH LANGUAGE PROFICIENCY (ELP) STANDARDS
  

IIA. Presence of WIDA English Language Proficiency Standards 

A.  Are social and instructional language and one or more of the remaining WIDA Standards 
(the language of Language Arts, of Mathematics, of Science, and of Social Studies) present 
in the materials?

B.  Do the materials systematically integrate Social and Instructional Language and the 
language of the targeted content area(s)?  

Justification: In the box below provide examples from materials as evidence to support each “yes” response 
for this section. Provide descriptions, not just page numbers.

Yes No

q	 q

q	 q

✔

✔

A. Edge is principally a Language Arts course that uses social and instructional language
and the languages of Mathematics, Science, and Social Studies throughout the series.
Texts are diverse in subject matter and genre, allowing students to explore such relevant
themes as personal identity, cultural and social identification, and content area articles.
Sample genres include folk tales, graphic novels, short stories, song lyrics, plays,
biographies, charts and graphs that require mathematical understanding, interviews,
science articles, social studies articles, and personal narratives. See the full list of genres
within Level B on pages xlix-Ii. The Language arts curriculum is thorough, teaching text
structures, morphology, writing, grammar, vocabulary, and literary terms and analysis.
Within the TE, Content Area Connections and Out of School Literacy instructional boxes are
exercises that explore bilingualism (T22), service organizations (T29), and the anatomy of
the brain (T55). Two or three leveled independent books accompany each unit. These
books also represent varied genres and content with titles like "Caesar Chavez" or "Spike
Lee: By Any Means Necessary." These include reading and vocabulary comprehension
strategies and group discussion activities. See the Unit 2 Edge Library selections on pages
T103C-T103D to view the books and the complete instructional routine. In addition, visual
literacy is practiced through critical viewing activities that encourage analytical thinking. The
Practice Books, Language and Grammar Labs, and Assessment Books provide further
practice with the ELP standards.
B. The Edge program systematically integrates Social and Instructional Language with the
languages of the targeted content areas. Social and Instructional language is used in the
practice and application of all skills and standards taught within each Edge level. For
example, before students read a nonfiction interview called "The Hidden Secrets of the
Creative Mind," they practice using a reading strategy which then guides them through
reading the text. Social language is addressed in frequent communication lessons like
describing experiences or giving and following commands (T150, T172). See representative
examples of the integration of Social and Instructional Language with the targeted content
areas in Unit 2:
Essential Question and pre-unit lessons, pp. T106-T109: Students respond to art, discuss,
debate, connect content to self, and plan a project.
Integrate the Language Arts, pp. T172-T173: This section teaches LA concepts with lessons
that require information gathering, opinions, personal experiences, and following directions.
Research/Speaking, p. T129: Students research the brain and present the information to the
class.
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IIB. Representation of Language Domains 
  

A.  Are the language domains (listening, speaking, reading, and writing) targeted in the materials?

B.  Are the targeted language domains presented within the context of language    
proficiency levels?

C. Are the targeted language domains systematically integrated throughout the materials?

Justification: In the box below provide examples from materials as evidence to support each “yes” response for 
this section. Provide descriptions, not just page numbers.

 

Yes No

q	 q

q	 q

q	 q

✔

✔

✔

A. Each unit in the Edge program is assembled around the language domains of listening,
speaking, reading, and writing. A typical thematically linked unit includes 3 clusters of
reading selections reflecting a diversity of genres and topics. Preceding the readings, focus
lessons building background knowledge, genre studies, and key vocabulary introduce
content through listening, speaking, reading, and writing activities. Teacher models and
audio cd's of readings supply listening activities that model expression, tone, and pacing.
Readings have built-in comprehension questions that require written and oral responses. In
post-reading sections, students analyze the reading and study language arts, word study,
and grammar as well as research and practice language using all the domains. Vocabulary,
listening and speaking, workplace writing, and unit projects and workshops provide in-depth
demonstration of content with specific focus on individual domains. In addition, students
choose one leveled book from the Leveled Library per unit to develop independent reading
with post-reading discussions. All lessons are supported with further practice in the student
Practice Books, Language and Grammar Labs, and online website and interactive software.
View the Instructional Focus and Resource Manager on pages T103E-T103H to view the
extensive representation of listening, speaking, reading, and writing activities in a
representative unit.
B. Listening, speaking, reading, and writing instruction is age and proficiency level
appropriate, and includes visual and textual scaffolds throughout each level. Scaffolds for
domain instruction include speaking and writing models, response frames, cooperative
learning exercises, graphic organizers, and step-by-step writing instruction. Additional
multi-level strategies are built into the TE and provide support for all domain instruction to
suit a variety of proficiency levels.
C. Each unit contains systematic representation of the language domains. The unit and
cluster structure explained in A is representative of all levels. To view all domain instruction
within level B, see the Table of Contents on pages xxxiv-xlvii. The TE includes planning
pages before each reading cluster which describe domain specific instruction, see example
on pages T111A-T111B. The following examples are representative of the types of domain
instruction found within Edge:
Unit Launch Instruction, pp. T106-T113: Essential Question, genre studies, vocabulary,
speaking and listening, reading and writing activities frontload unit and reading instruction.
"Creativity at Work," pp. T114-T121: Readings include visual supports and reading
comprehension/analyze questions requiring oral and written responses.
Reflect and Access & Integrate the Language Arts, pp. T127-T129: Listening, speaking,
reading, and writing practice.
Unit Workshops and Projects, pp. T130, T131, T152, T175: Workshops and projects in Unit
2.
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III. LEVELS OF LANGUAGE PROFICIENCY

IIIA. Differentiation of Language (for ELP levels)

A.  Do the materials differentiate between the language proficiency levels?
 
B.  Is differentiation of language proficiency developmentally and linguistically appropriate 

for the designated language levels?

C.  Is differentiation of language systematically addressed throughout the materials?

Justification: In the box below provide examples from materials as evidence to support each “yes” 
response for this section. Provide descriptions, not just page numbers.

Yes No

q	 q

q	 q

q	 q

✔

✔

✔

A. Edge is a 4 level, proficiency based Language Arts program that covers all the WIDA
English Language Proficiency levels. An additional newcomer level, Inside the USA, is
designed to teach survival vocabulary and basic literacy to newly arrived and preliterate
students. Comprehensive instruction and accessible content delivered in overlapping levels
make it possible to meet English learners at their language and reading level. The levels
overlap to meet students at their language proficiency level and rapidly move them forward.
A placement test ensures students are placed at the program level designed to match their
proficiency level. Standards-based assessments for every unit, midterm, and level measure
progress throughout the program and ensure students are mastering content. Within each
level, instructional scaffolds make lessons accessible to students working above or below
level. Within the TE, differentiation strategies are included and offer teachers multi-level
strategies for modifying instruction to students' needs in the classroom. Each level of Edge
contains a Leveled Library that offers 2-3 leveled books per unit for independent reading so
that teachers can assign books based on students' proficiency. The Leveled Library offers
choice and control over learning and gets students committed to their own success.
B. Differentiation of language is developmentally and linguistically appropriate for the
targeted proficiency level in each level of Edge. All Readings follow a Lexile range
appropriate to the targeted level. Vocabulary, language, and grammar are taught and applied
in each reading and unit to provide daily opportunity to progress language development.
Within the TE, multi-level differentiation strategies are clearly marked for Struggling Readers,
English Language Learners, and Challenge Learners.
C. As described in part A, a placement test ensures students are placed in the correct level,
and levels overlap to accelerate student progress through the levels. See representative
examples of differentiation within the levels, units, and lessons:
Edge Levels, pp. vi-vii: View the 4 levels of Edge with descriptions of language proficiency
and reading levels in each text.
The Edge Library, pp. T103C-T103D: 3 leveled books for every unit in level B. Reading Level
is listed in the description.
Differentiated Instruction, pp, T111, T114, T116, T131: Clearly marked differentiation
strategies within the TE.
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IIIB. Scaffolding Language Development (from ELP level to ELP level)

A.  Do the materials provide scaffolding supports for students to advance within a   
proficiency level?

  
B.  Do the materials provide scaffolding supports for students to progress from one   

proficiency level to the next?
   
C.  Are scaffolding supports presented systematically throughout the materials?

Justification: In the box below provide examples from materials as evidence to support each “yes” 
response for this section. Provide descriptions, not just page numbers.

  

Yes No

q	 q

q	 q

q	 q

✔

✔

✔

A. Each level in the Edge program provides scaffolding supports for students to advance
within a proficiency level. To support this progression, the instructional routine uses models,
structured practice, and independent practice to support and then gradually release the
responsibility to the students. Edge incorporates an assortment of multisensory learning
supports in each cluster and unit. Typical supports found in Edge include visuals and
graphics, interactive and peer learning, hands-on learning, dramatic activities, reading
strategies, comprehension checks, text structure instruction, audio for reading and
language, and fluency routines. Readings and lessons use visual supports like illustrations,
captions, charts, tables, labels, and graphic organizers to aid comprehension. The
extensive vocabulary instruction is presented in context with visual support and
pronunciation. Within the readings, challenging words, phrases, and expressions are
highlighted within the text and defined on-page to keep students moving through the
reading. In the TE, multi-level differentiation strategies, connections to expand content, and
extended opportunities are presented for teachers to use as needed according to learners
needs. In addition, the Practice Books, Grammar Lab, websites, and software use
interactive and instructional scaffolds in all practice activities.
B. The scaffolding supports described in part A help students progress from one proficiency
level to the next. Edge provides frequent and systematic assessments for teachers to
monitor progress through levels. At the beginning of the year, a placement test is
administered that is based on phonics, decoding ability, and reading level (Lexile®) and
places students into the appropriate level. Secondly, students are then taught using
instructional strategies that scaffold development and teach standards. Through the units,
quick checks, clusters, and unit tests measure mastery of skills. End-of-level reading and
language gains tests show acquisition of skills and success moving through the program.
C. Scaffolding supports are presented systematically throughout the Edge program. The
following representative examples of scaffolding supports are found in Unit 3:
Learn Key Vocabulary, p. T132: Presented with visual supports, pronunciation, and
student-friendly examples.
Before Reading and Monitor Comprehension, pp. T133, T137, T139, T141: A reading
strategy guides reading comprehension. Frequent comprehension checks monitor progress.
Visual Supports within "Hip-Hop as Culture," pp. T134-T143: Extensive photos and a
graphic time line support the reading content.
Write a Position Paper, pp. T176-T189: View the range of supports within this project (e.g.,
graphic organizers, models, step-by-step instruction).
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IV. STRANDS OF MODEL PERFORMANCE INDICATORS

IVA. Language Functions
Context 
A.  Do the materials include a range of language functions?
 
B.  Do the language functions attach to a context (i.e. are they incorporated into a 

communicative goal or activity)?
C.  Are language functions presented comprehensively to support the progression of 

language development?

Justification: In the box below provide examples from materials as evidence to support each “yes” 
response for this section. Provide descriptions, not just page numbers.

Yes No

q	 q

q	 q

q	 q

✔

✔

✔

A. Language functions appear consistently in the instructional and academic language
throughout the Edge program. Language functions found within the Edge program include
but are not limited to: report, analyze, define, describe, discuss, explore, research, explain,
clarify, retell, compare, and create. These are used in the instructional language inside the
lessons and are found consistently throughout all levels. Academic vocabulary terms like
"access" and "achieve" are language functions, and they are marked with a red dot in
Prepare to Read lessons and defined on the page it is used. See the Unit 2 Instructional
Focus on pages T103E-T103F to view the linguistic and academic functions within a
representative unit.
B. The language functions used within Edge are attached to the skill and practice activities,
and all activities are incorporated into the lessons, clusters, and thematic units. Therefore,
students are exposed daily to language functions in communicative activities whether they
are interpreting a play or researching Good Samaritan laws. The TE is organized using
language functions, with titles like Explore the Big Question, Connect, Teach/Model, and
Practice. Clearly listed objectives that use language functions (e.g., Express Ideas and
Opinions) are practiced and assessed in each lesson and cluster. In addition, the Language
and Grammar Lab offers in-depth support with lessons specifically targeting language
functions and development.
C. The progression of language development is supported comprehensively by language
functions throughout each Edge level. See the representative examples of the range of
language functions that are attached to a context while supporting language development
within Unit 2:
Analyze, p. T167: This post-reading activity uses a range of language functions like explain,
discuss, describe.
Objectives, pp. T162, T164, T166: Objectives listed for each lesson accurately reflect the
language functions and content found in the lessons.
Reflect and Assess, p. T171: Students explain, analyze, compare, predict, evaluate, and
assess within these lessons.
Academic Vocabulary, p. PD37: A list of cross-content academic terms highlighted within
level B.
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Higher Order Thinking 
D.  Are opportunities to engage in higher order thinking present for students of various levels 

of English language proficiency?

E.  Are opportunities for engaging in higher order thinking systematically addressed in the 
materials?

Justification: In the box below provide examples from materials as evidence to support each “yes” response 
for this section. Provide descriptions, not just page numbers.

Yes No

q	 q

q	 q

✔

✔

D. Opportunities to think critically, analyze, synthesize, problem solve, reflect, and create are
presented in each reading, cluster, and unit in Edge. An Essential Question (EQ) like "What
Makes a Hero?" is an open-ended and thematic inquiry that stimulates critical responses.
Students interpret discussion provoking quotes and complete EQ activities before the
readings to develop background knowledge as well as throughout the clusters in oral and
written activities. Units begin with a critical art-viewing activity (T190) in which students
analyze and discuss art related to the unit theme. Additional critical viewing lessons analyze
the illustrations and images within the readings (T210). The program features content and
instruction that promotes personal connections to the topic and encourages dialogue that is
collaborative in nature. For example, students express feelings and opinions, debate, and
peer teach with connected and cooperative lessons designed to synthesize meaningful
content. Critical thinking and literary analysis requires students to analyze, compare,
interpret, and speculate after each reading and cluster. In addition, each unit includes
project-based learning to allow students practice in higher-order thinking skills like
investigation, decision making, problem solving, and creativity.
E. Opportunities to engage in higher-order thinking are presented in each reading, unit, and
level. The Instructional Focus on pages T189E-T189F exemplifies higher-order thinking skills
in a representative unit. The following examples of higher-order thinking in Edge can be
found in Unit 3:
Edge Library, pp. T189C, T189D: This chart outlines the instructional routines used with the
Reading Library. Questions require students to synthesize the material, think critically, and
analyze selections.
Critical Viewing, pp. T191, T203, T210: Students study and analyze art and graphics found
throughout the unit.
Essential Question, pp. T190, T192, T198, T278: Each unit contains a thematic EQ. It is an
open inquiry and interpreted in writing and speaking exercises throughout the unit.
Analyze, pp. T211, T220, T267: After-reading routine requires higher-order thinking skills.
Critical Thinking and Literary Analysis, pp. T275, T276: Analysis and reflection lessons.
Reflective Essay, pp. T278B-T293: Project based reflection writing.
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IVB.  Content Stem
Coverage and Specificity of Example Content Topics 
A.  Do examples cover a wide range of topics typically found in state and local academic 

content standards?
 
B   Are example topics accessible to English language learners of the targeted level(s) of 

English language proficiency?

C.  Are example topics systematically presented throughout the materials?

Justification: In the box below provide examples from materials as evidence to support each “yes” 
response for this section. Provide descriptions, not just page numbers.

Yes No

q	 q

q	 q

q	 q

✔

✔

✔

A. The Edge program was designed around the California, Texas, and Florida state
standards and includes similar topics covered in these states. Additionally, all of the WIDA
ELP standards are covered within each level. The readings selected for Edge are
considered enabling texts; that is, texts that move beyond a sole cognitive focus, such as
skill and strategy development, to include an academic, cultural, emotional, and social focus
that brings students closer to examining issues relevant to their lives. The rich offering of
multicultural literature in Edge accurately reflects various ethnic groups, cultures, and
backgrounds, without stereotyping. Students of all ethnicities will see themselves in these
reading materials. Primarily, the texts serve as vehicles for exploring the Essential Question
of each unit. Secondly, they are diverse in subject matter, genre, and authorship. They cover
classics to contemporary fiction to nonfiction biographies and historical analysis essays.
Sample genres range from folk tales to advice columns and represent authors like
Shakespeare, Poe, Saki, Allende, Angelou, Tan, and Cisneros.
B. A Leveled Library offers students three books per unit, at three different reading levels,
with visual and contextual supports. These books connect to the core curricula while
providing independent reading to meet a variety of student interests and reading abilities.
Multi-level strategies to differentiate instruction are built into the TE. In Addition, the Edge
Online Coach software and Practice Books provide interactive supports to scaffold reading
fluency, language development, and comprehension to content.
C. Example topics and content are systematically presented throughout the Edge program.
The content was selected to mirror national and state standards and provide students a rich
variety of literary and nonfiction genres with diverse themes and content. See the following
examples of topics presented within Unit 4:
Table of Contents, pp. xxxiv-xlvii: Snapshot of all reading, listening, speaking, writing, and
language topics covered.
Genres at a Glance, pp. xlix-li: A full list of genres represented in level B.
Instructional Focus, Edge Library, and Resource Manager, pp. T293G-T293H: Located at
the start of each unit and reveal the variety of content found throughout the program.
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Accessibility to Grade Level Content 
D.  Is linguistically and developmentally appropriate grade level content present in the  

materials?

E.  Is grade level content accessible for the targeted levels of language proficiency?

F.  Is the grade level content systematically presented throughout the materials?

Justification: In the box below provide examples from materials as evidence to support each “yes” 
response for this section. Provide descriptions, not just page numbers.

Yes No

q	 q

q	 q

q	 q

✔

✔

✔

D. Edge content is linguistically and developmentally appropriate for grades 9-12 students by providing
age-appropriate, engaging, and motivating materials at the target grade level. Content is appropriated
into 4 overlapping levels, and each level has complete standard coverage in language and literacy.
Each level of Edge provides students with content at the following levels: Fundamentals, Lexile
BR-650, Reading levels 1-4; Level A, Lexile 500-950, Reading Levels 2-7; Level B, Lexile 750-1075,
Reading Levels 4-9; Level C, Lexile 950-1159, Reading Levels 7-11. As stated in part A, a wide array
of topics and genres are represented within the Edge program. Content was designed to interest
students in grades 9-12, making it easy for learners to be involved and responsive. Content
connections to science, art, music, math, and social studies are presented in the reading content and in
extra lessons within the TE. Within each unit, grammar, reading, writing, speaking and listening, literary
analysis, language development, fluency, and vocabulary are practiced and applied. In-depth
workshops and projects extend each unit, giving students opportunities to demonstrate accumulated
skills. For example, the Listening and Speaking Workshop in Unit 4 is an oral report in which students
research, incorporate technology, present, and then rate the report (T348-T349).
E. Content within Edge is made accessible for the targeted proficiency levels, as students move toward
the ultimate goal of progressing to grade level performance. Reading, listening, speaking, and writing
tasks are supported with appropriate instructional scaffolds, visual supports, and multisensory practice
activities to make content accessible to all targeted proficiency levels. In the TE, differentiated
instruction is provided for multiple levels of learners. In addition, content is supported with interactive
Practice Books, audio files, assessment, and technology suites.
F. Grade level appropriate and standard aligned content is presented in a structured systematic
manner, which allows students to build progressive skills. See the Contents of Units 1-7 on pages
xxxiv-li to substantiate the careful organization of content in the representative level. Planning pages
are included before each cluster which organize instruction by lessons. See the Planning Pages in Unit
4 on pages T197A, T197B, T225A, T225B, T251A, and T251B.
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IVC. INSTRUCTIONAL SUPPORTS
Sensory Support 
A.  Are sensory supports, which may include visual supports, present and varied in the materials?

B.  Are sensory supports relevant to concept attainment and presented in a manner that 
reinforces communicative goals for the targeted levels of proficiency?

C.  Are sensory supports systematically presented throughout the materials?

Justification: In the box below provide examples from materials as evidence to support each “yes” response for 
this section. Provide descriptions, not just page numbers.

Yes No

q	 q

q	 q

q	 q

✔

✔

✔

A. Edge is strongly supported with a range of visual, audio, and multisensory supports which
establish background knowledge and theme, augment the readings, support understanding
of lessons, and guide the practice and application of skills. Examples of visual supports used
throughout Edge include illustrations, photographs, scientific diagrams, artifacts, maps, time
lines, and models. Critical viewing lessons analyze images using art education methodology
which centers around viewing, describing, and discussing art. Students work cooperatively to
practice and demonstrate skills in activities and projects that range in length and depth.
Kinesthetic activities like role playing or presenting an ad campaign are included in unit
projects and workshops. In the instructional reading routine, teachers model fluency and use
audio CD's that model rate, expression, and intonation. Kinesthetic activities like role playing
or presenting an ad campaign are included in unit projects and workshops. See the Resource
Manager on pages T293E and T293F to view the available resources for further multisensory
instruction.
B. Sensory supports used within Edge are relevant to concept attainment and reinforce
communicative goals for all targeted ELP levels. Readings are supported with graphics and
other content specific visual supports (e.g., time lines) and audio to support fluency and
comprehension. Writing lessons utilize graphic organizers, student models, and peer
revision/editing to assist the writing process. Listening and speaking exercises include
response frames to support and model ideal classroom communication. In addition,
differentiated instruction found within the TE often includes multisensory strategies.
C. Sensory supports are an essential instructional tool that are presented systematically
within the Edge program. View the following representative examples of sensory supports
within Edge:
Reading Instruction with Audio Support, p. T293: Teacher models dialogue, plays audio CD,
and students then role-play the dialogue in pairs.
Visual Supports, pp. T353-T363: Photographs, graphic organizers, diagrams, charts, and a
cartoon support the readings.
Multisensory Projects, pp. T88, T171, T372, T391: Students use different media to create
projects.
Writing Supports, pp. T374, T377, T378: Models of writings and revisions, graphic organizers,
and checklists are examples of some visual supports found in writing lessons.
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Graphic Support 
D.  Are graphic supports present and varied in the materials?

E.  Are graphic supports relevant to concept attainment and presented in a manner that 
reinforces communicative goals for the targeted proficiency levels?

F.  Are graphic supports systematically presented throughout the materials?

Justification: In the box below provide examples from materials as evidence to support each “yes” response 
for this section. Provide descriptions, not just page numbers. 

Yes No

q	 q

q	 q

q	 q

✔

✔

✔

A. In every Edge level, a range of visual supports are used to explore unit theme, support
readings, introduce vocabulary, and scaffold lesson content. In addition to the photography
and illustrations within the readings, graphic organizers are used extensively in the program
as tools for comprehending text and developing writing. Graphic organizers are typically used
in writing, speaking, and reading comprehension lessons. For example, students use graphic
organizers like time lines to understand sequencing in a text. Other commonly used graphic
supports include T-charts, sequence chains, Venn diagrams, tables, semantic maps, word
webs, topic triangles, and main idea charts. They are used in almost every pre-writing activity
in the Edge program as well as being an essential routine in vocabulary instruction. Use of
graphic organizers are teacher modeled with support of transparency resources. The
Vocabulary & Fluency section of Daily Routines (PD33) and the Index of Graphic Organizers
(T848) outline different types of graphic organizers that are systematically utilized throughout
the program. In addition, charts and tables are also found in the instructional language to
organize lessons and rubrics.
B. The graphic supports used in Edge are always relevant to concept attainment and
reinforce communicative goals for the targeted proficiency levels. Graphic supports, like
graphic organizers, provide multiple pathways to learning for English learners and aid
comprehension for all students.
C. Graphic supports are presented systematically throughout the lessons, units, and levels.
See the representative examples of the types and systematic presentation of graphic
supports found within Inside the USA:
Graphic supports use in the instructional language: pp. T300, T349.
Graphic organizers in writing activities: pp. T282, T283, T347, T377.
Graphic supports in speaking activities: pp. T295, T305, T346.
Reading comprehension and vocabulary activities that use graphic supports: pp. T299, T302,
T307, T316, T318, T327, T329, T346, T709.
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Interactive Support 
G.  Are interactive supports present and varied in the materials?
 
H.  Are interactive supports present and relevant to concept attainment for the targeted 

proficiency levels?

I.  Are interactive supports varied and systematically presented in the materials?

Justification: In the box below provide examples from materials as evidence to support each “yes” response 
for this section. Provide descriptions, not just page numbers.

Yes No

q	 q

q	 q

q	 q

✔

✔

✔

A. Edge uses varied interactive supports such as partner and group work, projects that
involve research and multimedia, and interactive software. To encourage linguistic
development, expose learners to a range of communication styles, and promote
comprehension, students work in paired, small group, and whole group situations throughout
the Edge program. For example, students discuss the Essential Question, background
information, videos, readings, and practice conversations using language starters. Students
also work cooperatively in writing, multimedia research projects, and an end-of-unit project
that encourages dialogue and discussion. The Edge program also includes an Interactive
Practice Book in full-color with interactive selections and practice with vocabulary, reading,
and literary analysis skills and strategies. In addition, Edge consists of interactive websites
and software for both students and teachers. Online resources are available to all students
and teachers with access to a variety of resources that support and extend the instruction in
the Student Book. The Edge Teaching website gives teachers access to instructional
resources and assessment tools. Additional interactive software (Edge Student eEdition,
eAssessment, and Online Coach) is offered for the program. Online Coach is designed to
develop reading skills, practice pronunciation and fluency, and acquire academic vocabulary
using the structured supports. Online Coach detects if the student is encountering difficulties
with pronunciation and fluency and gives immediate feedback. Teachers and students can
easily monitor progress and current fluency rate or goal. View technology resources and an
online demo at www.ngsp/edge.com.
B. The interactive supports found in all levels of Edge are relevant to concept attainment for
all targeted proficiency levels. Cooperative learning interactive supports are explicitly used to
scaffold lessons so that learners of all levels gain access to content. Research and
multimedia projects are supported with appropriate instructional scaffolds and are broken
into steps for easy comprehension. Online coach includes all manners of supports and
interacts and assists with student progress.
C. The Edge TE designs effective lessons and learning opportunities to increase academic
talk in the classroom, encouraging teachers to take advantage of built-in opportunities for
peer scaffolding while paying careful attention to groupings. A collaborative unit project,
workshops, peer conferencing, and cooperative learning activities are systematically
presented throughout the program. View the following representative examples:
Write a Research Report, pp. T372B-T387: This project includes internet research, a
presentation of the students report, and then the student answers peers' questions.
Resource Manager, pp. T293G-T293H: Interactive resources are listed before each unit.
Cooperative Learning, pp. T294-T297, T299, T324: Edge provides many opportunities for
cooperative and interactive learning.
Online Coach, p. T339: View how interactive software is used and referenced within the TE.
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                                            Appendix

I.   Performance Definitions – the criteria (linguistic complexity, vocabulary usage, and language control) that shape 
each of the six levels of English language proficiency that frame the English language proficiency standards.

IA.  Linguistic Complexity – the amount and quality of speech or writing for a given situation
IB.  Vocabulary Usage – the specificity of words (from general to technical) or phrases for a given context
IC.  Language Control/Conventions – the comprehensibility and understandability of the communication 

for a given context

II.  English Language Proficiency Standards – the language expectations of English language learners at the end of 
their English language acquisition journey across the language domains, the four main subdivisions of language. 

 
IIA. Five WIDA ELP Standards:

1. English language learners communicate for Social and Instructional purposes within the school 
setting.

2. English language learners communicate information, ideas, and concepts necessary for academic 
success in the content area of Language Arts.

3. English language learners communicate information, ideas, and concepts necessary for academic 
success in the content area of Mathematics.

4. English language learners communicate information, ideas, and concepts necessary for academic 
success in the content area of Science.

5. English language learners communicate information, ideas, and concepts necessary for academic 
success in the content area of Social Studies.

IIB. Domains:
•	 Listening – process, understand, interpret, and evaluate spoken language in a variety of situations
•	 Speaking – engage in oral communication in a variety of situations for a variety of audiences
•	 Reading – process, understand, interpret, and evaluate written language, symbols and text with 

understanding and fluency
•	 Writing – engage in written communication in a variety of situations for a variety of audiences

III.  Levels of English Language Proficiency - The five language proficiency levels (1-Entering, 2-Beginning, 
3-Developing, 4-Expanding, 5- Bridging) outline the progression of language development in the acquisition of 
English. The organization of the standards into strands of Model Performance Indicators (MPIs) illustrates the 
continuum of language development.

IIIA.  Differentiation – providing instruction in a variety of ways to meet the educational needs of students at 
different proficiency levels

IIIB.   Scaffolding – building on already acquired skills and knowledge from level to level of language 
proficiency based on increased linguistic complexity, vocabulary usage, and language control through 
the use of supports.
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IV.  Strands of Model Performance Indicators – examples that describe a specific level of English language 
proficiency for a language domain. Each Model Performance Indicator has three elements: Language Function, 
Content Stem, and Support

IVA.   Language Functions – the first of the three elements in model performance indicators indicates how 
ELLs are to process and use language to demonstrate their English language proficiency.
•	 Context	–	the	extent	to	which	language	functions	are	presented	comprehensively,	socially	and	

academically in materials 
•	 Higher	Order	Thinking	–	cognitive	processing	that	involves	learning	complex	skills	such	as	critical	

thinking and problem solving.
IVB.   Content Stem – the second element relates the context or backdrop for language interaction within the 

classroom. The language focus for the content may be social, instructional or academic depending on 
the standard.

IVC.   Instructional Support – instructional strategies or tools used to assist students in accessing content 
necessary for classroom understanding or communication and to help construct meaning from oral or 
written language. Three categories of instructional supports include sensory, graphic and interactive 
supports.
•	 Sensory	support	–	A	type	of	scaffold	that	facilitates	students’	deeper	understanding	of	language	or	

access to meaning through the visual or other senses.
•	 Graphic	support	–	A	type	of	scaffold	to	help	students	demonstrate	their	understanding	of	ideas	

and concepts without having to depend on or produce complex and sustained discourse.
•	 Interactive	support	–	A	type	of	scaffold	to	help	students	communicate	and	facilitate	their	access	

to content, such as working in pairs or groups to confirm prior knowledge, using their native 
language to clarify, or incorporating technology into classroom activities.




